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- Student Evaluation of
Teaching (SET)




Introduction

e University-wide exercise
e Mandatory teaching evaluation since 2001/2002

e Serves both formative and summative purposes of the University in the evaluation of
teaching and the distribution of rewards and support to lecturers

e Aims to provide an overview of students’ responses to teaching at the University

e Provide data for teaching staff and their supervisors to gain understanding on staff teaching
performance and make continuous improvement in module teaching



SET Instrument

e Will be administered to every course each time it is taught
e Covers both the course’s design and the lecturer’s teaching
e Provides only one source of data on teaching

e Lecturers are encouraged to supplement this with other feedback-collection strategies for O
the formative evaluation of teaching



O

Part A: Below are statements about the teacher’s performance or about the course. Please indicate your
agreement with the following items.

MTFRE2HRREHENEFAHENMLRRAABNFNE - FRETHERAMENEEEE -

Strongly Strongly
Disagree  Disagree  Agree Agree

HAEE FHE FAE  HAE

Section J: About the teaching AIHEATHHE (Q.1 to Q.12) €4——————————— S E I I n st r u m e n t
1. Delivering the course in an organized way.

BREMEREHE -

2. Aligning the leaming and teaching with those mapped out in the
course outline.
A & R BN -

3. Inspiring students to think and leam.

ERELEHAEE - Part A

4. Addressing students’ needs in leaming.

5. thanc.-‘ng grudenrs’cau.rse-mﬁatedknuwledge or skills. X X
e b 1. 12 closed-end questions on teaching

6. Providing appropriate feedback to enhance student learning.
HREETE A RERY -
7. Encouraging exchange of ideas among students in their

b S — 2. 4 questions about the course

8. Providing opportunities for students to leamn from a variety of
sources or ways.
RS T RSN E L R
9. Guiding students to think from different perspectives.
S BEERSARRS -
10. Encouraging students to proactively engage in their own
learning.
HEVRE T EE A -
11. Being enthusiastic in teaching.
BUBE -
12. The overall teaching was of high quality.
BEARESERY -
Section ll: About the course JHFLS (Q.13 to Q.16) < l
13. The leaming activities of the course stimulated my interest in the 2
subject.
H EA R ER SR AR -
14. | was fully informed of the assessment requirements early in the
course.
FHERHIE AR ST R -
15. The course was valuable to my development.

ARIEFERNRE -
16. For a course of this cradit point value, the workload was Too Heavy ' Appropriate ' Too Light
LRIEmESESE - fRTR HE i HE



SET Instrument

3. PartB -2 questions on students’ time engagement and self-perceived motivation (Part B)

4. PartC-Teachers can add up to 10 additional questions

Part B: Please indicate your time engagement and self-perceived motivation on this course.

HERREARENEEZSHERBBEN - <

17. How many hours on average per week do you spend on the

course after class? <2 23 45 68 >8
THEERENE - eV NEYERIE 17
18. How strong is your learning motivation in this course? VeryLow Low Medium High Very High
ARl B SarEEEmE? 1RIE & fE & fix=
@—\—:an C: Additional questions from teacher(s) [To be provided by teacher(s)]
HEMITMAEER ( BERRAL)
19. 23. 27.
20. 24, 28.
21. 25.

22. 26.



<

Part D: Further comments <
(This part will be released to the teacher(s) and the Head of Department concerned for refef
enhancement of learning and teaching ONLY.)

MARR CEMOFRER - FIEHTAEMEMR AL ERBBYCEERH A -

1. The most useful aspects of this course were ... and the reasonwas ..

THEHREERERYMAR - B -

2. This course could be changed in the following ways to help students learn better ... and
was...

FRIEAETFIERI LMEERERE - HE -

fence and

~

the reason

3. Other comments:

HER

O

SET Instrument

Part D

5.

3 open-ended questions on further comments

)



SET Administrative Procedures

Departmental General Office activates the online surveys
liaises with course lecturers to arrange the set-up of

(i) additional questions for the survey, if applicable, and
(i) the survey administration time

Online SET staff platform: https://staffset.eduhk.hk




SET Administrative Procedures

Demonstration video: https://www.eduhk.hk/onlineset/

Online SET student platform: https://set.eduhk.hk

e Course lecturer could refresh students’ memory about the
course aims and objectives

e S/He could show students a demonstration video about the
online SET as well as the login procedures.

e |Lecturers should leave the class once the video has been
started playing.

O



SET Administrative Procedures

The Departmental General Office could find the survey record
together with its number of responses on the online SET staff
platform

Distribute the survey report to the course lecturer and HoD.
The report release date should be made after the final assessment of

the course is completed (i.e., after grades are submitted to the
Registry)




SET Administrative Procedures

e The Departmental General Office informs the relevant
stakeholders (i.e., course lecturer and the HoD) about
report release.

O




O

]
Reporting Template o e,
Part A Section I. About the Teaching
Statistical Summary of Part A and Part B Results Qi Organised 313
Q2 Alignment 3.33
I Course Report .
Evaluation of Teaching Questionnaire Q3 |nSpIrIng 3‘5 B
Statistical Summary of Parts A and B Results Q4 Needs 350
Reference No : 010100 Q5 Knowledge 3.5 0
Praranen Tl F1 GEA® Voo Sy 2 Q6 Feedback 3.50
Programme Code : A4B013 Group No. : 01C
Course Title : Learning in the Community Course Code : ABC1156 QT Exchange 342
Medium of Instruction : Chinese Department : SEC
Name of Course Lecturer(s) : LastName, FirstName Q8 Sources/W ays 342
Total= 12 Class size = 18 Qg Pers pecli ves 3.42
Htem Mean (About the Teaching) Q 10 Eng aged 3.50
. Q11 Enthusiastic 3.58
Q12  Overall 342
/.f’"" L N Overall Mean 3.46
. ' I ™, Part A Section II. About the Course
P Q13 Stimulating 3.50
Q14  Informed 3.50
Q15  Development 3.50
Q16  Workload 217
Q18  Motivation 3.58
“Gowiset  Mgwen g Mk Kmwedge  Fedwk  Ewhege  SwmceWas Pespedves  Eugel  Eihisic  Oveat

N\



Interactive Activity




What is the overall mean SET score at
the University level in 2021-22?




What is the overall mean SET score at
the University level in 2022-23?




What did students mostly agree upon in
2022-23?




What did students disagree with the
most in 2022-23?
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- Assessment
Policy




Principles

Assessment will:

e Demonstrate the extent to which
(the University, programmes, and courses) are met

o Course assessment tasks specific generic, course and programme-
intended learning outcomes;

o University-wide assessment processes will provide feedback on students’ learning
progress in relation to generic outcomes;

o Student performance must be in relation to these outcomes;

o All assessments must be standards-based.



Principles

Assessment will:

e Promote and enhance student learning

o , self-assessment, peer assessment and other forms of
assessment that influence learning will provide feedback on students’ strengths and
weaknesses in relationship to intended learning outcomes;

o Courses will incorporate such assessment processes summative judgments
being made about students’ learning;

o Assessment will take place in within and outside the classroom;

o Summative assessments will be appropriately weighted according to specified learning
outcomes and credit point allocations

O



Principles

Assessment will:

e Be ethical, fair and transparent

o Assessments are accurate, valid, and reliable;

o Assessment tools and processes will be clearly to students’ intended learning
outcomes;

o will be employed to assess students’ learning;

o Scoring criteria will be made , and

o The design, implementation, and handling of results of assessment comply with

O



Principles

Assessment will:

e Be practical, timely and efficient

o Assessment tasks will be designed to ;

o Assessment tasks will be included so that
to assist students on subsequent summative tasks; and

o on assessment performance will be provided to students



Principles

Assessment will:

Be research-based and informed by best practice

o

Teachers will be encouraged to in assessment in
higher education;

formal and informal should be in place to support
staff in understanding and applying the principles of good assessment;

Good assessment practices will be recognized and disseminated.



Interactive Activity




Please provide an assessment method to
evaluate students' academic writing skills
in the age of Al




Please provide an assessment method to
evaluate students' Al competency

21 responses

group discussion

practicality
reflective writing

prompt-construction
essay writing prOJect critical analysis

face-to-face H
essay q UlZ

process analysis  prompts

ethical cognition
draft questions to ask ai

pop quiz




Implementing Student Assessment
Principles

Guidelines have been provided to aid implementation and to promote consistency of
interpretation across Departments

Focus of assessment is on
o must be related to any

Course based assessments will include formative assessments, self-assessments and peer
assessments

o Allow students to

Generic learning outcomes will be assessed from the use of specially constructed instruments
o Collect baseline data on entry and then monitor this over time

o Employer surveys will be conducted on graduation

Other assessment areas: Language skills and ICT competencies

O



O

Implementing Student Assessment
Principles

Quality assurance processes embedded at Department and Programme levels

Department levels

o with approved course outlines;

o Jointly agreed and where there is co-teaching;

o Administered at common times to all students;

o  Results will be in co-teaching situations and for ;and

The Departmental Assessment Panels will consider the overall distribution of grades of
individual courses/clusters of courses or courses with a similar nature.

Assessment results would only be submitted by the Departmental Assessment Panels for
approval by the Heads of Departments (HoDs) when the above conditions have been satisfied.

O

O



Implementing Student Assessment
Principles

Quality assurance processes embedded at Department and Programme levels

e Programme levels

o will assure the for
which they are responsible and consider specific cases where fail grades are being
recommended and other assessment issues raised by the Chair or members. Students
can appeal against grades under the General Academic Regulations.

o will be appointed to
, Including the review of scripts, and will make recommendations to
the programme committee for improvement and adjustment of assessment practices.

o will consider the overall trend of External Examiner
reports and will make recommendations for improvement of assessment practices

O



Implementing Student Assessment
Principles

Grade descriptor

e Grade descriptor should be expressed holistically for the major grade categories- A, B, C, D, F

Feedback to students O
e Providing to students throughout a course is an integral part of teaching and learning
O e Opportunities need to be provided for feedback (for

example an exam, a test, a quiz) so that students are aware of their progress in achieving the
intended learning outcomes

e Feedback should be provided once a so that
students know what they need to do to improve



Implementing Student Assessment
Principles

Feedback to students

Key features of feedback:

Assessment tasks should be scheduled;

Information should be provided to students in a timely fashion
Feedback normally be provided within two to four weeks;

Opportunities for students to give feedback to each other;



Implementing Student Assessment
Principles

Feedback to students

¢ Rich information should be provided to students about the detailed nature of their work

specifically including what can be done to improve it (guidance and models of good work)
O

e Feedback should be provided in relation to the extent to which the work meets generic and
course-specific intended learning outcomes

e All information should be related to explicit standards, not in relation to the performance of
other students;

e Mechanisms should be included to ensure that students have understood and acted upon the
information provided, thus ensuring that the feedback loop has been completed.

e Clear expectations should be included

O



Implementing Student Assessment
Principles L L et

Name of Department / Centre / Academy / Unit

Feedback and Assessment Form (Template

Feedback to students

e In addition to assessment and scoring, the criteria Lecre e
and their descriptions should also facilitate feedback Conre Cole ol Cone T -
to students on their level of performance. pr—
et -
 Different assessment tasks should use different and e
task-relevant rubrics for scoring. A diversity of S

(b) Proposal Presentation

assessment tasks is encouraged for student learning, o Reper
such as e-portfolio and reflection, etc. ot i o o St Fml S .

Final Score: |:|

e To provide appropriate feedback to enhance student P e e T e T T
. « (GILOs), i.e. Critical ﬂ:’n'rr:; Skillz, Crearrve Thn—h-rg Siallz, Oral and Wrirten Commumicanom
learning, a “Feedback and Assessment Form Sl Socl brascion S, Edicel Decton Making, nd Glbal Pepctas, hv bo

(Template)” is presented.

Course lecturer’s signature:

O Second marker’s signature:




Implementing Student Assessment
Principles

Avoid plagiarism
e Use of to make judgment
e Minimize the use of out-of-class assignments

e Summative examination can play an important role in student assessment
O o Provide plagiarism-free assessment

o Butrarely be the only form of assessment

Details about academic dishonesty will be discussed in the next section

O



Implementing Student Assessment
Principles

Guiding Principles

e Assessment planning: features that can take priority, and allow students to
contribute to the process where possible

e Assessment design: 5 dimensions of key considerations O
o Learning outcomes
o Timeframe for assessment
o Question setting
o Academic integrity
o Marking criteria and rubrics

e Implementation: the assessment formats, requirements and marking
criteria from the first class

O



O

Principles and Guidelines
on Assessment of Group Work

Principles

e To ensure fair assessment of group work and avoid the ‘free-riding’ problem, measures
should be in place so that individual students’ performance in a group and their
individual contributions to the final product are assessed fairly. In addition, since group
work is used to foster the development of teamwork skills, the group’s performance as

a team should be assessed as well.



O

Principles and Guidelines
on Assessment of Group Work

Guidelines

° should normally contribute to of the overall assessment in a course
e Assess a student based on his/her individual contribution

e Peer assessment / review among students in the group

e Self-evaluation of individual contribution to the group project

e A checklist showing the distribution of labour among group members
e Progress report showing individual activities

e Avoid excessive amount of group work across different courses

e If peer/ self-assessment is used

e The proportion should not be too high

e Students should be clear about the assessment criteria and standards



O

Principles and Guidelines
on Assessment of Group Work

Supplementary Notes on Online Group Work

e Provide students with , , Suitable digital tools and guidance on
using them

e In-class group activities for synchronous online class (e.g., breakout rooms of Zoom)
o Setting an adequate time limit
o Assigning group representatives
o  Specific deliverable or verbal summary?
o How many discussions should be officially assessed?
e Asynchronous online group activities (e.g., Moodle discussion forums, Wikis, etc.)
o  More time to think about the assignment, do some research and respond to each other

o Assigning ‘group leader’ or ‘group coordinator’ for longer-term projects



. -

Course Delivery

Medium of Instruction (Mol)

e Course Lecturers are reminded to strictly follow the medium of instruction (Mol) indicated on
course outlines in course delivery

e Activities such as teaching, presentations, assessments and class activities, etc. would be
conducted in English in all EMI-courses

e The reminder is highlighted to all courses of Undergraduate Programmes



Interactive Activity




Which one is an appropriate assessment
method?




Can we ask students to give a presentation
in Chinese during class time in an English
Medium Instruction (EMI) course?




. -

Course Delivery

Course Feedback Data

e Go through the feedback from External Examiners (EEs) and Staff-Student Consultative
Meetings (SSCMs) on your courses in the last academic year before the semester starts

e Inform the students of follow up on the feedback

o Generic Grade Descriptors
e Adopt the grade descriptors on student assessments of all your courses wherever applicable

e Give marks and comments to the assignments of the students to justify the grade(s) assigned

O O



Generic Grade Descriptors

Course Grade A+ A A- B+ B B- C+ C C- D F
Attainment of Course All / most of the stated All/ most of the stated CILOs / All f most of the stated CILOs / assessment criteria have been Most of the stated CILOs / assessment Some of the stated CILOs / assessment None of the
Intended Learning CILOs fassessment assessment criteria have been fully fully met at a good standard criteria have been met criteria have been met stated CILO /
Outcomes (CILOs) / criteria have been met met at a high standard assessment
assessment criteria at an exceptionally criteria have
high level been met
Interpretation DISTINCTION GOOD SATISFACTORY BELOW SATISFACTORY FAIL
Exceptional Outstanding Excellent Very Good Good Fairly Good Satisfactory Barely Balow Barely Pass Fail
Y y

‘Grade Point Equivalent 433 4.00 3.67 333 3.00 267 233 2.00 167 1.00 0.00

Mark Range 96-100 88-95 81-87 76-80 71-75 66-70 59-65 51-58 46-50 41-45 0-40

Understanding of D a deep D a Dy a Dy a Demanstrates a Demonstrates a D a Dy a D an Di D ates

subject matter/ topic understanding and full thorough full understanding | high level of good level of general fairly adequate basic inadequate grasp very inadequate poor
interpretation of the understanding and interpretation | understanding understandingand | understanding grasp of the understanding of | of the subject understanding understanding
subject matter/topic and a highly of the subject and interpretation interpretation of and interpretation || subject the subject matter/topic and of the subject of the subject
and the underlying convincing matter/topics and | of the subject the subject of the subject matter/topics in matter/ topic but with little matter/topic matter/topics
thearies. interpretation of | the underlying matter/topics matter/topics and matter/topics and | terms of factual with a superficial theoretical with little nd the

the subject theories. with a strong underlying the underlying understanding grasp of discussion. theoretical underlying
matter/topic grasp of the theories. theories. but theoretical theaoretical discussion. theories.
and the underlying understanding is perspectives.

underlying theories. at a superficial

thearies. level.

Cognitive/ Intellectual Shows a very Shows a very Shows a high level | Shows a good Shows a sound Shows some trace | Shows limited Shows limited Shows very little Shows no

skills sophisticated level of high level of of eritical level of eritical level of eritical of critical level of eritical level of critical evidence of evidence of
critical reflection, critical reflection, reflection, reflection, analysis, reflection, reflection, with reflection, with critical reflection, critical reflection | critical reflection
analysis, evaluation reflection, analysis, analysis, evaluation and/or analysis, little or no little or ne with no attempt and no attempt and no attempt
and/or synthesis, analysis, evaluation and/or | evaluation and/or | synthesis. evaluation andfor | attempt at attempt at at analysis, at analysis, at analysis,

evaluation synthesis. synthesis. synthesis. analysis, analysis, and/or ion i
and/or evaluation andfor | evaluation andfor | synthesis, though andfor andfor
synthesis. synthesis, though synthesis, though the material is synthesis. synthesis.

the material is the material is organized

organized organized logically.

logically. logically.

Presentation of ideas Presents highly Presents original | Presents fairly Presents very Presents sound Presents sound Presents some Presents some Presents ideas Presents ideas Presents ideas
original ideas with ideas with great original ideas with ideas with ideas with ideas with ideas with limited ideas with limited | with very limited with ambiguity. poorly and
great lucidity and lucidity and great lucidity and ity and clarity. clarity. and and clarity. ambiguously.
succinctness. succinctness. succinctness. succinctness. clarity. clarity.

Organization and Extremely well Very well Very well Well organized, Well organized, Fairly well Recognizable Loosely Poorly organized, | Poorly Poorly

referencing organized and organized and organized and fluently written fluently written ized i and ized, weak very weak organized, very organized, full of
structured, fluently structured, structured, and, in the main, and, in the main, fluently written referenced with grammatically grammatically weak grammatical
and accurately written fluently and fluently written correctly correctly and, in the main, errors, and r and r d errors,
and correctly accurately and correctly referenced. referenced. correctly with errors. with frequent and referenced communication
referenced. written and referenced. referenced. errors, with frequent is seriously

correctly errors. impeded, and

referenced. reference with
numerous
errors.

Use of readings/ Evidence of extensive Evidence of Evidence of a Evidence of Evidence of Evidence of some Evidence of some Evidence of a Evidence of a Very minimal No evidence of

literature and judicious use of extensive and substantial extensive adequate readings/ | readings/ readings/ somewhat minimal acquaintance independent
relevant readings/ thoughtful knowledge of readings/ literature in the literature. literature. cursory acquaintance with | with readings/ reading.
literature to support reading/ relevant readings/ | literature in the topic area. acquaintance with | readings/ literature.
the arguments. literature in the literature. topic area. readings/ literature.

subject/topic literature.
area.

September 2015




Course Delivery

Highlights on the University’s General Academic Regulations (GAR)
e Late Submission of Assighment

1. Students who wish to submit an assignment later than the due date should
; otherwise, this will be treated as failure to
submit the assignment as required

2. The grade of all assignments submitted late with the approval of course lecturers may be
lowered, on a case-by-case basis, by up to one full grade

3. Students who fail to obtain prior approval will be given a "fail"* grade (grade F) for late
submission or non-submission of assignments



Course Delivery

Highlights on the University’s General Academic Regulations (GAR)

e Leave of absence

1. Where special circumstances require students to take a leave of absence
, Students must
by submitting a leave application form.

2. Students who are absent for a prolonged period in a course without prior permission
(as stipulated in 1.) will be given a grade F (Fail) by their course lecturers. The grade

F will be recorded on the students' transcript.

3.  Where necessary, individual courses/ course lecturers /programmes/ departments
will specify their attendance requirements.



O

Number and Weighting of
Assessment Tasks

For a Course with 3 Credit Points

Number of assessment tasks should be in the range of 2 and 3
Weighting for each assessment task should be in the range of 10% and 70%
Should include at least 1 individual assignment/assessment

Weighting of group work should not contribute to more than 50% of the overall assessment
in a course

The overall summative assessment load will be commensurate with the credit points and

nature of the assessment task(s).
For example, students are normally expected to complete a written assignment of about

3,000 English words (or 4,800 Chinese characters) for a 3 credit-point course



Graduate Attributes

rofessional
xcellence

thical

esponsibility nnovation O

https://It.eduhk.hk/graduate-attributes/peer-i/




O

Generic Intended Learning Outcomes
(GILOs)

Highlights on the University’s General Academic Regulations (GAR)

GILOs represent the
Generic abilities, encompassing knowledge, skills, attitudes, and dispositions
More general, Not bounded by subject knowledge

A guide for students to organize, reflect on and consolidate learning
experiences in University ePortfolio

https://bit.ly/3|NKvOT



https://bit.ly/3jNKv0T

. .
Generic Intended Learning Outcomes
(GILOS)

1. Problem Solving Skills

2. Ciritical Thinking Skills
3. Creative Thinking Skills
o 4. Oral and Written Communication Skills
5. Social Interaction Skills
6. Ethical Decision Making

7. Global Perspectives
O P O



GILOs Rubrics

GILO Rubrics (18th Ed.) illustrate the operational characteristics of each GILO, which also

articulates the University’s expectations of all EQUHK’s graduates.

Operational Criteria Level 4 Level 3 Level 2 Level 1
Outstanding Mastering Developing Beginning

Identify the problem
critically with an insightful
problem statement listing
substantial relevant
contextual factors.

Identify the problem

1.2 Formulate a feasible plan
LB EER ELRGEL N to solve the problem,
the problem considering substantial
relevant contextual
factors.

1.3 Implement a solution
and monitor the process

Implement a solution and
monitor the process in a
manner that addresses,
thoroughly and in-depth,
multiple contextual
factors.

1.4 Review the quality of the
Reflect upon and process and outcomes,
O ER TR AL LA with thorough and
outcomes specific consideration of

the need for further work.

Identify the problem with
a well-defined problem
statement listing major
relevant contextual
factors.

Formulate a feasible plan
to solve the problem,
considering most relevant
contextual factors.

Implement a solution and
monitor the process in a
manner that addresses
multiple contextual
factors.

Review the quality of the
process and outcomes,
with sufficient
consideration of the need
for further work.

Identify the problem with
an adequately detailed
problem statement listing
some relevant contextual
factors.

Formulate a feasible plan
to solve the problem,
considering some relevant
contextual factors.

Implement a solution and
monitor the process in a
manner that addresses
limited relevant
contextual factors.

Review the quality of the
process and outcomes,
with some consideration
of the need for further
work.

Identify the problem
listing few relevant
contextual factors in a
superficial way.

Formulate a plan to solve
the problem, considering
few relevant contextual
factors.

Implement the solution
and monitor the process
in a superficial manner
that does not directly
address contextual
factors.

Review the quality of the
process and outcomes
superficially, with little
consideration of the need
for further work.

https://bit.ly/3HnCfel
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O

Policy on Academic Honesty, Responsibility
and Integrity

Definition

e Plagiarism is defined as copying another person’s phrasing or borrowing their ideas without
appropriate acknowledgment

e May be intentional or unintentional

e Regardless, plagiarism violates the principles of moral responsibility and integrity

Consequences

e Stifles creativity and originality

e Denies students the opportunity to learn from their own work

e Unable to evaluate students’ academic performance O

e Case of suspected plagiarism will be responded to in accordance with the Guidelines for Handling
Student Disciplinary Matters



O

Implementation and Dissemination of
the Policy on Avoidance of Plagiarism

e All students are required to read through the and
indicate their agreement to uphold the principles of academic honesty.

e An introducing important University’s policies and regulations is available
to new full-time undergraduate and higher diploma students. A briefing on the importance of
academic honesty is included in the orientation programmes conducted by
Faculties/Departments/ Graduate School for new part-time undergraduate and all
postgraduate students.

o for all students in the skills required to acknowledge source materials properly will be O
provided.



O

Implementation and Dissemination of
the Policy on Avoidance of Plagiarism

Faculty / Department - level

Staff member need to be familiar with and to implement the relevant policy and procedures

Course teachers need (o raise student awareness of the policy and educate students to
understand plagiarism, its avoidance and consequences at the beginning of each course

The University has approved the policy of setting the institutional usage target of 100% of
courses with principally text-based assignments at both postgraduate and undergraduate
levels to use Turnitin in Moodle (or other similar similarity checking system) for assignment
submission and plagiarism detection support.

LTTC conducts regular workshops for students and staff on using Turnitin

Library provides on-line tutorial for students



O

Implementation and Dissemination of
the Policy on Avoidance of Plagiarism

Programme - level

e Reference to the policy on the avoidance of plagiarism is included in the standard template of

course outlines

O e The policy is explained to students in Programme Assemblies or similar occasions
e Basic information on University polices and regulations are published in the Student
Handbook and is also included in the Programme Handbooks where appropriate
O



O

Identifying and Processing Suspected
Cases of Academic Dishonesty

Step 1

e Discuss the case with the course teacher, course coordinator or the programme coordinator.

e Report the matter to the HoD promptly, together with any written supporting information or

O related evidence.
e Based on the evidence provided, the HoD would establish whether a prima facie case for
academic dishonesty exists.
O



- .
Identifying and Processing Suspected
Cases of Academic Dishonesty

Step 2

e The HoD would then refer the matter to an investigation committee under the Department to
look into the case.

e The student should be informed of the allegation of academic dishonesty and be invited to

© respond in written form.
e The student can attend an interview if desired, and with the right to be accompanied to the
meeting with the investigation committee by a member of the University.
O e If the student does not wish to or is unable to attend the meeting, he/she will be permitted to O

submit a written account or explanation of the alleged misconduct in his/her defence.



- .
Identifying and Processing Suspected
Cases of Academic Dishonesty

Step 3

e The committee shall make an academic jJudgment on whether academic dishonesty has been
committed, the severity or extent of the dishonesty and the course of action to be taken as a

O result.



- .
Identifying and Processing Suspected
Cases of Academic Dishonesty

Step 4

e Where a case of academic dishonesty has been established, the HoD may consider handling
it at the departmental level by imposing the following penalties either singly or in combination
as appropriate:

© o  Written reprimand,
o Make-up work
o Alower grade for the concerned assignment or course concerned; or
O o A fail grade for the concerned assignment or course concerned. O



O

Identifying and Processing Suspected
Cases of Academic Dishonesty

Step 5

e Where a case of academic dishonesty is considered to be severe, or where the alleged
offence is a second offence of academic dishonesty, the HoD shall refer the case to the
Student Disciplinary Committee (SDC) via Associate Dean of Faculty / Graduate School (GS),
O where appropriate.

e The Associate Dean of Faculty / GS may discuss the case further with the HoD before
forwarding the case to the SDC. If he/she decides that the case does not warrant referral to
the SDC, he/she should inform the HoD of his/her decision and the case should be returned to

O the HoD.



O
Measures to Avoid Conflict of Interest

e Staff dealing with a suspected case of academic dishonesty must ensure that there is no

actual or perceived conflict of interest between themselves and the student concerned.

o who identifies the suspected cases of academic dishonesty
of the allegation and that any academic staff members who
are directly involved in the course should also not be a member of the Investigation

Committee.

Details of the policy,
please refer to the Registry
https://bit.ly/3y6WbOp




®
Procedures for Appealing

Procedures for appealing against the decisions of the HoD
e A student may appeal against the decision of the HoD.

e Insuch case, the appellant shall write to the respective Dean of Faculty / Graduate School

with full justifications, within 14 working days of being notified of the decision.

e The Dean of Faculty / GS will consult the relevant Associate Dean / HoD, where appropriate,

and shall reply to the student within 7 working days of receiving the appeal

Details of the policy,
please refer to the Registry
https://bit.ly/3y6WbOp
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- Declaring Use
of Al




®
Acknowledging Use of Al Tools on Moodle

v Submit Paper

Submission Title | Assign 1 Glucose

o 9

Maximum file size: 100 MB, maximum number of files: 1

(G

7

File to Submit o

O Glucose.docx

By checking this box, | confirm that this submission is my own work and | accept all responsibility for any copyright
infringement that may occur as a result of this submission. (]

Please declare by selecting either one of the below statements. o

| declare that my assignment submitted herewith does not contain materials (including but not limited to, texts, images, audio)
O generated by artificial intelligence-enabled tools. O
| declare that my assignment submitted herewith contains materials (including but not limited to, texts, images, audio)
generated by artificial intelligence-enabled tools. How these materials were incorporated in/used for my assignment has been

stated accordingly in my assignment.

Add Submission

© Required




®
Declaring Use of Al in Submitted Work

To ensure transparency, it is recommended that the declaration should include the following
elements:

o . Specify which Al tools were employed in the assessment.
o : Describe the intended use of these Al tools in the assessment.
o : Detail the prompts entered into the Al tools.
o : Explain how the outputs generated by the Al tools were integrated
into the submitted work. E
Details of the guidelines,
please referto the LTTC’s
website

https://www.lttc.eduhk.hk/for-
students/quidelines-for-
using-ai-tools-students/



https://www.lttc.eduhk.hk/for-students/guidelines-for-using-ai-tools-students/
https://www.lttc.eduhk.hk/for-students/guidelines-for-using-ai-tools-students/
https://www.lttc.eduhk.hk/for-students/guidelines-for-using-ai-tools-students/

Interactive Activity




What is the effective way to prevent
students from using Al generative tools (e.g.
ChatGPT) for cheatina?




05
- Peer Support of
Teaching Scheme




O
Two Modes of Peer Support of Teaching

Mentor-Mentee Mode:
Usually will be invited to pair up with

. Colleagues who involved in this mode should maintain mentor-mentee
relationship for the full academic year and , €.0., advice, and
experience sharing, etc. whenever necessary.

Peer Support Mode:
and mutual/reciprocal

learning among colleagues with different experiences (e.g. A is peer for B and vice versa, or A is peer for
B, B is not peer for A, but is peer for C) OR colleagues invite peer(s) including Teaching Awardee(s) to
observe their class teaching (a one-way peer observation activity).

Contact your DLTC chair or LTTC for help. Details of the scheme,
please referto the LTTC’s
website
https://www.lttc.eduhk.hk/for-
staff/spd/peer-support-of-
teaching-scheme/



https://www.lttc.eduhk.hk/for-staff/spd/peer-support-of-teaching-scheme/
https://www.lttc.eduhk.hk/for-staff/spd/peer-support-of-teaching-scheme/
https://www.lttc.eduhk.hk/for-staff/spd/peer-support-of-teaching-scheme/

Interactive Activity




Are you Interested in joining the Peer Support
of Teaching Scheme for the 2024/ 25
academic year and bevond?
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