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Overview 

• Objectives of the TDG Project 

• Activities and rationales 

• Sense of Agency and Pedagogical awareness 

• Complexity of practicum/lesson observation 
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Objectives of the TDG project 
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Initial objectives 

1) To add on an e-learning platform with 6 lectures on classroom 

observation training; 

2) To enhance pre-service teachers’ observed lesson quality in their 

lessons during teaching practicum; 

3) To enhance pre-service teachers’ sense of agency and pedagogical 

awareness through learning activities that require analyses and 

reflections of their and others’ classroom observation clips; 
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Why do we need a practicum? 

• Lesson observation is a means of appraisal. 

• Lesson observation is a professional 
development and a research tool. 

• To understand the strengths and limitations 
of a teacher’s classroom practices. 

• To share teaching practices with peers. 

• To understand the teaching and learning 
processes of a topic. 

• To develop a deep understanding in what 
matters most in teaching and learning. 
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Activities and rationales 
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E-platform  
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Initial Google Site Revised Moodle 
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A lesson page  
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Initial Lesson Page Revised Lesson Page 
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E-lessons 

1) How to observe teaching?  

2) How to improve teaching through 
peers’ collaboration? (Dr Eric Cheng) 

3) How to plan and manage a lesson?  

4) How to assessment and evaluate 
teaching? (Dr Lam Bick Har) 

5) How to help students learning by 
themselves?  

6) What’s the effective teaching look like?  

1) How can PEERS enhance your Field Experience?  

2) What do you need to know about lesson 
observation?  

3) How can you plan an effective lesson?  

4) How can you develop effective teaching 
strategies?  

5) How can you use assessment and evaluation? (Dr 
Lam Bick Har) 

6) How can you manage your lesson effectively  

7) How can you help students learn by themselves?  

8) How can you improve teaching through peers' 
collaboration? (Dr Eric Cheng) 

9) How can you become an effective teacher? 
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Original Lessons Revised Lessons 



Questionnaire Login Page 
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Initial Questionnaire Revised Questionnaire 
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Questionnaire using Google Form 
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Raw data of the pre-lesson survey  
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Evaluate a lesson using the FE supervision form  
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Discussion groupings 
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Practice micro-teaching in a group (GS)  
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Practice micro-teaching in a group (English)  
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Submit a lesson plan for guidance 
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Prepare students for the practicum 
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Show what and they will be evaluated 
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Enhance pedagogical awareness on 21st 
century classroom 
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Explicate tacit knowledge (micro-teaching) 
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Develop a repertoire of skills  
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Learn an advanced teaching skill 
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Reciprocal teaching - help students to become students become the teacher in small group sessions. 

Teachers model, then help students with structured strategies: predicting,, question generating, 

summarizing, and clarifying,. 



Provide practices on teaching skills 
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Develop a habit to reflect 
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Sense of Agency and Pedagogical awareness 
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Sense of Agency 
• Regarding agency belief, our students generally showed confidence (Mean=4.32, 

SD=0.23), but lack confidence in their practicum setting (Mean=3.83, SD=0.34).  

• While generally those who were more self-confident tended to be more positive 
in their practicum, individuals showed some disillusioned emotions after the 
practicum.  

• Our results were thus consistent with the findings by Malmberg and colleagues 
(2012) in England.  

• For individual item, our students were more confident in their support to 
students (Mean =4.80; SD=1.01), but they were frustrated with their job 
(Mean=3.22, SD=1.22) and felt like they were at the end of their rope (stressed 
out) (Mean=3.17, SD=1.06). 

• These results suggest we may need to do some interventions to support our 
students before their graduation and continue to make them more resilient. 
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Stronger Sense of agency  Better practicum experience 

• We could not establish causal relationship between pre-service 
teachers’ agency beliefs, pedagogical awareness and lesson 
quality, but their agency beliefs were more dependent on their 
work experience in the schools where they did their practicum. 

• Those who felt that they were more competent and successfully 
accomplished in their work tended to have stronger agency 
beliefs in their classroom practices and capacities to provide 
students instructional and emotional supports.  

• Sense of agency and feeling of accomplishment in practicum 
showed a reciprocal relationship in the regression analyses.  
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Meta-cognitive skills  pedagogical awareness 

• We also found our pre-service teachers lacked meta-cognitive 
knowledge and this seemed to affect their pedagogical 
awareness.  

• We also conclude that collectively qualitative views of student 
teachers would be more appropriate than quantitative data in 
promoting their teaching quality in practicum. 
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Complexity of practicum/lesson 
observation: Case from South Korean 
English teacher certification 
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Background: The Teaching English in 
English scheme 

• Part of initiatives to enforce pedagogic policies regarding 
English language education in South Korea in effect since 
2010 

• Promote Communicative Language Teaching (CLT) approach 
and maximal use of English as the medium of instruction 
(MOI) 

• Different procedures across regions but commonly involves a 
written test, assessed lessons, as well as some prerequisites 
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Assessed lessons for the TEE scheme in Seoul 
 

• With an observation schedule measuring abilities to conduct 
lessons reflecting a CLT approach and English as the MOI, 

• Assessed by three types of assessors: expert teacher, university 
instructor, and native speaking instructor 

Access to information about the assessment criteria 

• Advanced level applicants: informed of detailed procedure 
through training 

• Basic level applicants: left to work out the details for 
themselves 
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The Assessment: Assessors’ role and duty  

• Do a preliminary assessment while observing the 20-min assessed 
lesson 

• Conduct a 5-min interview with the candidate after the lesson 

• Decide their marks and individual evaluate comments during 5-min 
discussion time after the candidate leaves 

• Submit individual and team mark sheets to the centre 

*Teachers who receive 60/100 pass the assessment and receive 
certification 
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Issues of validity & reliability in terms of enactment 

• Reinterpretation of the schedule: engaging students in activities; not 
on teachers’ English proficiency 

• Assessors’ understanding of the scheme was limited: they might not 
have opportunities to familiarize themselves with individual criteria; 
The training for assessors was not very helpful in deciding the exact 
marks 

• No particular efforts for standardization across the teams 

• The use of a post-assessment conference was left to individual team’s 
discretion 

• Assessors used their own criteria as well as the criteria in assessment 
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Sample comments on assessed lessons 
 

Relevant 

• Student participation 

• Student-centeredness 

• Opportunities for students to use English / their actual use of English 

Irrelevant  

• Effective ICT skills 

• Helpful for college entrance exam 

• Unreasonable expectation from those ‘inexperienced’ in practice 
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Implications 

For the managers of the assessment 

• Thorough assessor training  

• Build in assessment of the enacted scheme 

For assesses 

• Try to learn about the assessors’ background and perspectives  

• Use the post-observation conference to your benefits 
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Significance  
• The project was considered meaningful because the results offered insights 

into the challenges of promoting teaching quality in their practicum.  

• The revised lessons and platform are also more sustainable and 
generalizable for a wider audience, making it relevant for some prospective 
collaborators in England 

 

Limitations 
• The impact of the project was limited because the number of participants 

had not reached our intended target for running advanced statistical tests; 

• Student teachers could not provide videos of their lessons for observation.  

• The sample may be biased and the issue would not be easily resolved by 
using a control group. 
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Q & A 
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