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» What are GILOs
» GILO Rubrics

» Recent development on GILO Rubrics

» Examples of learning evidence
» Collection of coursework
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Video: Learning ePortfolio and
GILOs in EAUHK
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Generic Intended FC

Learning Outcomes (GILOs)

» GILOs articulate the University’s expectations
of all graduates

» Generic attributes of graduates, encompassing
knowledge, skills, attitudes, and dispositions
- More general
- Not bounded by subject knowledge
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GILOs

Generic
Intended

Learning
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https://www.youtube.com/watch?v=rwpGYyeB8uM

1. Problem Solving
Skills

fE DR I RE

2. Critical Thinking
Skills

fLAIEHRE

4a. Oral & 4b.
Written
Communication Skills

I8 ke E T/ 1 AE

5. Social Interaction
Skills

tEARAEST

3. Creative Thinking
Skills

AliE M S 4ERE T

7. Global Perspectives

EER S

6. Ethical Decision
Making
R RTR
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The GILO Rubrics are designed as a facilitating
tool for

» the University and all programmes to understand
students’ progress in achieving GILOs during their
studies at the University

» academic and teaching staff to improve learning
and teaching and groom their students to develop
generic abilities according to their needs

» students to self-evaluate, set learning goals and
move towards achieving GILOs
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» Extensive consultation from programme
leaders, faculty members, senior
management and students

» Two external reviews by overseas project
consultant and external reviewer from CUHK

» 17 versions

» Definitions, operational criteria, performance
levels, level descriptors refined

» Finalised and language edited

12 September 2017
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GILO Rubrics

» Consistent framework

r
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Problem Solving S| i -
Problem solving skills refer to the abiliy to deal with problems/tasks/situations, formulate a plan o solve a 2. Critical Thinking Skills e kg Sk
‘problem, implementa solution and monitor the process, and reflect on and evaluate the process and outcomes. Griicl Thiking Skile refe to the sty to identfy and wulysean sue. These sl s demonstated in ve thinking skills refer to the ability to be il of changes, signal, mfluences, incompleteness and
the pmm of ex the influence of the context and assumptions, analysing the issue with relevant unusual stimuli. Creative people are able to create
11 Heatify the problem informa itowith evidence and logical pecific and extend 2 novel idea, question, format o pmmm !hmughﬂmrclpamy to combine or synthesise existing
13 Mty the Dt solve e problem position (‘anh\.:fmn‘s/‘hypmsu) ideas or solufions. They can elaborate upon new ideas by sdding detail and sophistication
13 Implement a solution and
13 et apon i oo onitor e pIOCeSt e 2.1 Taenify theisme 3.1 Sensitivity: Aware of changes, signals, influences, incompleteness and wnusual stimuli
aluate the p tcome 22 Examine the influence of the context and assumptions 3.2 Flexibility: Change formats, modify information or shit perspectives
o — — — 23 Analyse and evaluate 3.3 Imovative thinking. Novelty or uniqueness (of idea, claim, question, form, etc)
Operational Criteria Outtonding Mastering nm:.f... . E;:;ng 2.4 Formulate a conclusion/position (perspective/thesis/hypothesis) 34 Cmﬂihn& synthesising, transforming: Combine or synthesise existing ideas, images or expertise in AN
original ways The ity
11 Taanty the problem T E ) g g
Identify the ertcally with am | with 2 well defined | with a adequately | lsting few relevaat Operstionsl Crtera | o b7l el e el 39 Blaboraion Develop and expand iough Meas by dding deta aud sophisteation
roblems uttanding 3stering eveloping esianing
b Fong i it cruessll By Y Toa rbstantal | Dt the most Taontty the isvoe | THemaly the sae Opersioms] Cemria Level 4 Level 3 Level? Level 1 and maintain good relationships
Tdenify the issue | relevant information | important with some relevant | without any or ltls Outstanding Mastering Developing Beginning When necessary.
Pl o 1dantEy e wsue | information to nformanon. clarification or 3T e Demensiraie Demonsizate 3 low
= R o o s clearly and deseribe he issue description. Sensitiviey beightanad adequats swarsnazs | swaranas: of level of awareness of tionships
Fomalat nplan t0 | o e e | Formt 2 Fooile | o e it comprehensively. | and descmbe it awarensss of of chingas,signals, | exterual and internal | external and intermal Son and appropriate expression of
solve the problem | problem, considering | problem, considering | problem, considering - . clearly. changes, signals, | influences, st stinmli.
substantal relevant | most relevant some relevant relevant contextuzl = SRR o> e | IS own o] some Denoustzd inflacaces, incompleteness and with others e
e paiing Exsaine the mioher' | ot smmpton: | st wd | smrgag sarnsss ncompltenas o | sl sl ose relationships e
= influence of the | assumptions, an i s
T3 Tplement s | Iuplement 2 zohusion | Emplement a zolution | Implement 2 zalution ko
eivicpe and monstor ot |k momtos e | sovanon ond monitr sontext and freton sontexts. sonfests; maybe | begia foideatiy ] Explors information | Genert Frovide imlomation 12 Lol
. e e | o e | assumptions wence of context: more ware of some contexts information fiom | from muliple information fom | from 2 sing ui2 erel
‘monitor the process | proe proc the process ina bty oo T ons o '_'Pl ’mxﬂm‘m pmmm% loping Beginning of his or her own culture
. ; et vty systematically. than one's own (o1 perspestives; Sl Hmaishis | Demomsnate onnections amongst the
- = vice verza) seadily from one s pdeguie L
depth, muleple. facters. contextual foctors. | ddress contextal 3 ol heiomue | Aalye e s | Aalie thefarus | Amalyos e one perspectiveto R and
- conterual e e e Analyze and comprebensivaly | with the most ‘with some relevant | with itle smother edby | relaonships n the self
- ew the quality | Review the ciew the qual view the evaluate theisme | usi evant informa rmation, and | informal et el metom | chamssterised b
Reflectuponand | ofthe process and | ofthe process and | of the process and | of the process and fuste th e abatantal | tion, | s d oz, B anovel or | [EEES 2 novel ot Hwith | NG i ging problems facing the
evaluate the outcomes, with cutcomes, with ortcomen with some | autcommer iy el el v a oo gl Tanoradve thinking | uniqus ides uniqe idez, creatinganovelar | collection o ot i ns a5 an interconnected
raluate the o s e, il o S with and evaluate it some evidenceand | evidence and reasoning. question, format or | question, formator | wnique available idess others | EatRca] with othars
» ough an cient consderafion of the | superficialy, wi Carefully with Togicalressoming | simplictic Togieal Hotatiomte | ovoduat e st o = swperficilly, zeldom
outcomes specific consideration of the | need fo little consideration substantial evidence | acknowledged. reasoning. Tewor . batexts expressing one’s pther cultures
consideration of the | need for further wark ofthe need for and logieal crossing knowledze. etimes ‘meaning pan choices made m the
need for further wark. Further work. reasoning. = - one’s feelings
need 31 Transform idess or | Synisi idaws o7 | Conmectidess or | Recogaiss sxisting b
== Produce Connecting, solutions info solutions info a solutions in. ‘connections amongst
Formulatea | conchusion position | conclusion/position. | conchusionipositin | conclusion/ pait srathesising, “ntirely neo forms. | coberent whole. | weays Ldaas or solutions Level T
conclusion’ position is/ | (perspective/thesis/ | (perspective/ thesis/ (ransforming [omnend to. | S cf fhe nead Beginning
e e O e L e thasis) that i+ to tumm down 5 o
Trpothesis) chnowledze: | tabas into A s i o oehes) 3E Elsborate new Exwod mdrehios | Add few derib o | Rapuoduce the 1e unrezzsonzble level of awaraness of
ﬂu h.ms of that the comsplexities of | different sides of the Elaboration new ecessary Tequests. ‘one’s owm cul
conchsionfportion | thetemns, pay products with detsils | products to improve | product tomake | componants of an rules ndbisses (2.
oo e to suive for thei quality. tmprovament: ideaeancept/ = i e ‘uncomtortsble wita
account the poist of view within excellence product of of conflicts identifying posible
complexities ofthe | fae conclusion/ iy passivaly, withno ey
isme; synthasica | position. hibme | with otbers)
ers points of todeal | resolvethem.
view within the ficts.
conclusion’ position.
5 [ Bowaes of e ghobal
ha | secnes covered i e
media
2 . 3 4
“oe: The GIL Universies. ‘Not: Toe GILO Universies. +Note: The GILO 2 Universiies.
T U e
angunge’ crammar | srammas snd format | aad format st are | adequately, but with | superfisially, with
Use proper ‘memorzble and language, and engage | language, nd engage | language, and engage language’ er: & quately, . e
\reproper | reling lguage | e ety | b by i bt and format accunaely, fuendly | accurstebutnot | someusageenors | meaning often [
ooty e s fience by and eloquently. completely fluent or | that impede impeded by usage il
‘udisnce aucisnce by mem of | gestwes, eye contact | gustures, sye comtact | pestures, aye commact ertorfree meaninz emors S e Bty
geatures, eye | and use of voice most | anduse of voiceto | and we of vice o3 suspending jodgment
contact and use of some extent very linited extent. in interactions with
veice 3¢l s caltunally
s b o
5 5 7 b
Note: The GILO! ) “Nots: The GILO 2 Usiversines “Note-The GTLO v Universtes
Toecogmie it corrent
fn | wumman chosces sy
Gecivions for the | Becisons; fel 8 semse | one's acioms for fruce | e oa e bavean effecran.
bl offuare | TP B | it s o | et concemed | ks o, it
o cenertions. | theshorttemm bevefis | with benefting firwe | waconcermed with
generaions n the short | besefiting them.
ez
[
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» Four performance levels:
Outstanding, Mastering, Developing and Beginning
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1. Problem Solving Skills

The Educatioe Universicy

-.- ol bR
W oilion Kang

Problem solving skills refer to the ability to deal with problems/tasks/situations. formulate a plan to solve a
problem, implement a solution and monitor the process, and reflect on and evaluate the process and outcomes.

1.1 Identify the problem

1.2 Formulate a plan to solve the problem
1.3 Implement a solution and monitor the process

1.4 Reflect upon and evaluate the process and outcomes

Operational Critena

Reflect upon and
evaluate the
process and
outcomes

of the process and
outcomes, with
thorough and
specifie
consideration of the
need for further
work.

of the process and
outcomes, with
sufficient
consideration of the
need for fiurthar

wark.

1.1 Identify the problem | Identify the problem | Identify the problem | Identify the problem
Identify the eritically with an with 2 well-defined with an adequately listing few relevant
problem insightful problem problem statement detailed problem contexiual factors in
statement hshing listing major statement listing a superficial way.
substantial relevant relevant confextual some relevant
contextual factors. factors. contextual factors.
1.2 Formulate 2 feasible | Formulate a feasible | Formulate a feasible | Formulate a plan to
Formulate a plan to | plan to solve the plan to solve the plan to solve the solve the problem,
zolve the problem problem, considering | problem_ considering | problem, considering | considering faw
substantial relevant most relevant some relevant relevant contextual
contextual factors. contextal factors. contextual factors. factors
1.3 Implement a Implement a solution | Implement a solution | Implement a solufton | Implement the
solution and and menitor the and monitor the and monitor the solution and monitor
monitor the process | process in @ manner | process in 3@ MANner | process in a manner | the processina
that addrecses, that addresses that addresses superficial manner
thoroughly and in- multiple contextual limsted relevant that does not directly
depth, multiple factors. contexiual factors. address contextual
confextual factors. factors.
14 Eeview the quality Rewview the quality Eewview the quality Eeview the quality

of the process and
outcomes, with some
consideration of the
nead for further
work.

of the process and
outcomes
superficially, with
little consideration
of the need for
further work.

12 September 2017
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*Mote: The GILO Rubrics are adapted from the WVATTUE mibrics developed by the Association of American Colleges and Universities.

1. Critical Thinking Skills

Critical Thinking Skills refer to the ability te identify and analyse an issue. These skills are demonstrated in
the process of examining the influence of the context and assumptions. analysing the issue with relevant
information, and evaluating it with evidence and logical reasoning before formulating a conclusion or specific

position (perspective/thesis/hypothesis).

2.1 Identify the 1ssue

2.2 Examine the influence of the context and assumptions
2.3 Analyse and evaluate the issue
2.4 Formulate a conclusion/position (perspective/thesis/hypothesis)

o et by
The Educati o Universicy

W of Hong Kong

Level 2

Identify the issue relevant information | important with some relevant without any or hitle
to identfy the 1ssue wformation to information clanfication or
clearly and describe | identify the 1ssue description.
it comprehensively. and describe it

elearly.

2.2 Examine one's own Identify own and Identify some Dlemonstrate an

Examine the and others’ others’ assumpthions assumpiions and SMerZing awareness

influence of the assumptions, and and several relevant | sewveral relevant of assumptions;

context and identify the contexts. contexts; may be begin fo identify
azszumptions influence of contexts more aware of some contexts.
thoroughly and others’ assumptons
systematically. than one’s own (or
vice versa).

23 Amnazlyse the 1ssue Analyse the 1ssue Analyse the issus Amnalyse the issue

Amalyze and ecomprehensively with the most with some relevant with Litfle

evaluate the izzne using substantial relevant mformation, | information, and information,

others’ points of
view within the
conchision’ position.

relevant imformation, | and evaluate it with | ewvaluate 1t with hitle | evidence and logical

and evaluate it some evidence and evidence and reasoming.

carefully with logical reasoning simplistic logical

substantial evidence | acknowledged. reasoning.

and logieal

reasoning.
14 Produce a Produce a Produce a Produce a
Formulate a conchision' position | conclusion! position | conclusion/position conclusion’ position
conclusion’ poszition e (perspective/thesis’ (perspective/thesis/ (perspective/ thesis’
(perspective/ thesis/ | thesis/hypothesic) kypothesic) that hypothesis) that hypothesis) that is
hypothesiz) that acknowledges takes into account acknowledges subjective.

the liats of that the complexities of different sides of the

conchision/position the 1ssue; 15508,

and takes into acknowledze others”

account the point of view within

eomplexities of the the conclusion’

izsue; synthesise position

*Mote: The GIL'O Rubrics are adapted from the VALTUE mibrics developed by the A ssociation of American Colleges and Universities.
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» Four to five operational criteria

for each GILO
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3. Creative Thinking Skills

Creative thinking skills refer to the ability to be aware of changes, signals, influences, incompleteness and
unusual stimuli. Creative people have the flexibility to think from multiple perspectives, and are able to craate
and extend a novel idea, question, format or product through their capacity to combine or synthesise existing
ideas or solutions. They can elaborate upon new ideas by adding detail and sophistication.

3.1 Sensitivity: Aware of changes, signals, influences. incompleteness and unusual stimuli
3.2 Flexibility: Change formats, medify information or shift perspectives

3.3 Innovative thinking: Novelty or uniqueness (of idea, claim, question, form, etc.)
3.4 Connecting, synthesising, transforming: Combine or synthesise existing ideas, images or expertise in

oniginal ways
3.5 Elaboration: Develop and expand rough ideas by adding detail and sophistication
——r=—| Level 4 Level 3 Level 2 Level 1
onal Criteris Outsztanding Mastering Developing Beginning
31 Demonstrate Demonstrate Demonstrate Demonstrate a low
Sensitivity heightened adequate awareness | awareness of level of awareness of
awareness of of changes, signals, | external and internal | external and internal
changes, signals, wfluences, stumuli, stimmli.
influences, incomplatensss and
incomplatensss and | unusual stoowli
31 Integrate Explore information | Generate Provide information
Flexibility information from from multiple information from from a single
nmltiple perspectives. few perspectives. perspective.
perspectives; shift
readily from one
perspective to
another.
33 Extend a novel or Create a novel or Expenment with Eeformulate a
Innevative thinking | umque idea, unique 1dea, creating a novel or collection of
question, format or question, format or unique idea, available ideas.
product to create product. question, format or
new or boundary- product.
erossing knowladge.
34 Transform ideas or Synthesize ideas or | Connect ideas or Fecogmize existing
Connecting, solutions into solutions info a solutions in nowvel connections amongst
synthesising, entirely new forms. coherent whole. WaYs. ideas or solutions.
transforming
is Elaborate new Extend and refine Add fow details to Feproduce the
Elaboration ideas/concepts! new 1deas/concepts’ | new ideas/concepts’ | necessary
products with details | products to improve | products to make components of an
to strive for thewr quality. Improvements. 1dea’concept/
excellence product.

12 September 2017

*Mote: The GILO Rubrics are adapted from the VALTUE mbrics developed by the Associaton of American Collegas and Tniversities_
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4a. Oral Communication Skills
Oral communication skills refer to the skills deployed in oral presentations to convey a central message,
accompanied by one or more forms of supporting evidence, delivered in a well-organised manner to enhance
communication effectiveness.

-.- it b R

- |I|M .J_._um University

4a.1 Convey a central message with context and purpose: Main pomnt/thesis of the presentation
4a.2 Use supperting evidence: Explanations, examples, illustrations, statistics, analogies, quotations from relevant
authorities, and other kinds of information or analy=is that supporl the presentation’s principal ideas

4a.3 Display ctrgamsahon Grouping and sequencing of ideas and

supporting matenal in a presentation; evidence

of an organisational pattern with a distinet introduction and conclusion. sequenced material within the body
of the presentation, and transitions
4a.4 Use proper language and engage the audience: Proper langmage refers to proper use of vocabulary,
terminology and sentence structure; audience engagement refers to engaging audience through posture,
gestures, eye contact and use of voice

. L Level 4 Level 3 Level 2 Level 1
Operational Criteria Qutstanding Mastering Developing Beginning
4al Convey a compellng | Convey a central Convey a basic Convey a central
Convey a central central message with | message with context | understandable message with context
message with context and parpose and pupose clearly cenfral message with | and purpose
context and explicily and in a and consistently, context and purpose | superficially; it can be
purpose marmer that makes 1t | makmg it somewhat | that s not deduced, but 15 not
memorable. memorzble. memarable. explicitly stated in the
presentafion
4a.l Usea wanet} of Usa adequate Use adequate Usze little or nmelevant
Uze supporting supporting evidence supporting evidence | supporting evidence | supperting evidence
evidence (explanations, (explanations, (exxplanation ay 1oms,
examples, examples, examples, examples,
illustrations, staistics, | illustrations, stafistics, | lishrations, statishes, | ilustehons, staishies,
analogies, quotafions | analogies, quotstions | analogies, quotations | anzlogies, quotations
from relevant from relevant from relevant from relevant
authorities), making authonties) interms | authonties) thatis authonties).
appropriate reference | of both amount and mrelevant at imes.
to information or relevance.
analyms that provades
significant suppeort for
the presentation.
4a3 Dhisplay an exemplary | Display a competent | Demonstrate an Dlemonsrate a low
Display orgamsational pattern | cigamsational pattern | adequate awareness level of awareness of
erganisation (distinct infroduction | (distinet introduction | of organizational organisational pattern
and conclusion, and conchusion, pattern (distmet (distmet miroduction
sequenced material d 1 miroduction and and conclusion,
within the within the conclusion, sequenced material
and transitions) that is | and tran=sitions) that s | within the presentation body,
congstently clearly observable presentation body, and transitions),
during the and transitions) that is | which is not
presentation. only mternuttently observable durmg the
observable. 1
4a.4 Usa thoughtfil Use adequately clear | Use little clear
Use proper language. and engage | language, and engage | language, and engage
language and the audience by the audience by the audience by
engzage the means of posture, means of posture, means of posture,

audience

audience by means of
posture, gestures, eye
contact and use of
voice at all imes.

Eeshures, eve contact
and use of voice most

of the time.

geshures, eve confact
and use of voice to
some axfant.

geshures, eye contact
and use of voice to a
wery limuted extent.

*Mote: The GILO Fubrics are adapted from the VALUE rubrics developed by the Assoctation of American Colleges and Universities
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» Action verbs from Bloom's Taxonomy
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4b. Written Communication Skills . . .
Written communication skills refer to the skills required to create compositions of different types of texts to 5. Social Interaction Skills . . o o o . )
convey the context and purpose of the writing task and enhance communication effectiveness. Social interaction skills refer to the skills used in social situations to initiate and maintain good relationships
with others, while defending oneself and managing conflicts appropriately when necessary.
4b.1 Consider context and purpose: Suitable context and purpose aligned with the assigned task _ . o : o . o . i
4b.2 Use supporting evidence: Explanations, examples, illustrations, statistics, analogies, or quotations from 3.1 Initiate and maintain relationships: Initiate interactions and maintain relationships . )
relevant authorities and other kinds of information or analysis that support the principal ideas 5.2 Interact with _othms app_roprnate]_.)' m specific contexts: Confident interaction and appropnate expression of
4b.3 Display organization/structure: Grouping and sequencing of ideas and supporting materials 53 Ep,mt;nal ﬁe&‘htl_ilgs or ;:-L._uls :::vwr\:'_ £ personal rights and disple i othe
164U language/grammar and format: Choice of vocabulary, termmelogy. sentence structure and 2 | rachise negative assertion: Asserfion of personi nghts Spieasime With Oters
ap;op;;ﬁ?; famgll:g & and forma 1ee of vocabuan: 1 CI0EY. semience s a.n 5.4 Manage conflicts: Management of interpersonal conflicts that anise in close relationships
N - . I Level 4 Level 1
Operational Criteria Le\e]-l. . Level I.S Level 2 . Le.rel .1 Operational Criteria Outstandins Beginning
4b.1 Apply appropflate Apply appropfate Diemonstrate Demonstrate 5'1. . 101 L ]_)Dnstrate .
Consider context e ali; elements ali adequate fanty [ superficial In:lllmtel and
and purpese 3 the maintain . .
audience and audience and andience and context, audience relationships either self-respect ar du.m-l:herued by
purpose of the purpose of the purpose of the and purpose of the respect fm.hm basic respect on
assigned task, assigned fask. assigned task. assigned task. =2 — <
f.?hl;);:xd Interact with others =
- % appropriately in eXpressmg one’s
underst of specific contexts while always clearly | while expressing while sometimes meaning and
4b.2 Use a vaniety Use adequate Use adequatefout Use Little or SHpresIng ine = ;neh;;emﬁg;‘: Exprelssm:,ncdne s &3
Use supporting supporting avillence §l supporting evience | sometimes irrelevant = rting g = _ N mos =
evidence : ” -
examples, examples, supporting evidence | (explanahions, ls;Sactise negative eed to e
m . ﬂil:;,i::huu:n;l . (explan]:nms, ﬂl‘?: assertions confidence and requests; defend and | unreasonable unreasonzble
statistics, ogles, | statistics, ogies, | examples, usirations, discreti stand up £ : sts. s,
quotations from quotations from tlustrations, statisties, analogies, o - P tovane s reduests e
relevant authorities), | relevant authorities) | statistics, analogies, | quotations from 1 ; e B
with appropnate in terms of both quetations from relevant authorities). B‘Ianage conflicts = ] smnes
refzxmue_ te amoun‘t and relevant authorities). confribute to smooth | conflicts in a way inferpersonal passively, with no
mfoam.zunn or relevance. relationship that mamtamns the conflicts and have attempt made to
analﬁu ﬂugtmﬁc development. relationship. basic skills to deal resolve them.
provides sy ant 4 ficts.
support for the =
4b.3 Display arv Display good Demonstrate Demonstrate aflow
Display organizational organisational adequate awaifiness |l level of aw s of
organisation’ o s of T s of m onal
structure paragraphs, sections, hs, sections, | orgamisational structure,
length and overall length and overall structure.
coherence and coherence.
awareness of the
4b4 Use graceful Use straightforfeard | Use langna; Usa language/|
Use proper error-free ge/ Mlanguage; grammar and #mnt grammar and Prmat
language’ grammar t ot with ith
and format accurately, fluently accurate but not SOIE USAZE SITOTS meaning often
and eloquently. completely fluent or | that impede impeded by usage
error-free. meaning. errars.
12 September 2017
-] 7
| *Note: The GILO Rubrics are adapted from the VALUE rubrics developed by the Association of American Colleges and Universities. *Note: The GILO Rubrics are adapted from the VALUE rubrics developed by the Association of American Colleges and Universities.
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» Reference made to internationally
developed VALUE rubrics
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6. Ethical Decision Makin
Ethical decision making refers to incorporating ethical considerations into decision-making and the extent to
which ethical 1ssues are considered dunng the decision-making process.

.- it by R
The EducatioeUniversny

W o Hong Kong

6.1 Recognise ethical issues: Recognising ethical 1ssues in complex, multi-layered contexts

6.2 Evaluate different ethical perspectives/concepts: Analysing ethical issues through different theoretical
means, such as ethical theories or ethical concepts

6.3 Establish ethical intention: Priontising ethical concems over other values (e.g. self-nterest)

6.4 Apply ethical perspectives/concepts: Independent application with full understanding of implications

6.1

Recogmse ethical

Recogmse ethical

Recogmise basic and

Recogmise basic and

7. Global Perspectives
Global perspectives refer to an individual 's awareness of the strengths and limitations of his or her own culture

and those of other cultures, of the interdependence amongst countries. and the interconnections amongst the
past, present and future.

-.- L L
-

I {1 Eocation Universicy

B cfbong Kong

7.1 Aware of cne’s own culture: Aware of one’s own culture and cultural mfluences on the self
7.2 Recognise global issues and interconnections: Aware of major issues and emerging problems facing the
planet and the interdependence amongst countries: aware that the world functions as an interconnected

system

7.3 Initiate interactions with other cultures: Engage in meaningful interactions with other cultures
7.4 Make long-term decisions for the benefit of future generations: Aware that human choices made in the
present will affect future generations

6.3
Establizh ethical
intention

6.4
Apply ethical
perspectives/
concepts

12 September 2

to/ assumptions and
implications of
different ethical
perspectives!
concepts with an

Maintain 3 high

level of ethical
integrity by always
prioritising ethical
values over self-

Apply ethical
perspectives!
concepts fo an
ethical question
independently.
accurately and 1o full
consideration of the

Liooieanons

017

assumptions and
immphications of
different ethical
perspectives/
concepts, butin a

Recognise ethical 1s5ues when 1ssues when obvious ethical obvious ethical
izzues presented In a presented in a 1ssues, and grasp issues, but fail to
complex, mulfi- complex, multi- (mcompletely) the grasp thewr
layerad {grey) layered (grey) complexities or complexity or
context AND the context OR. the inferrelationships interrelationships.
eross-relationships eross-relationships amongst them.
amongst those amongst those
issues. issues.
6.2 State a position and | State 2 position and | State a position and | State a position, but
Evaluate different | objections to/ objections to/ objections to/ no objectons to or
ethical assumphions and assumptions and assumptions and assumptions and
perspectives/ implications of impheations of implications of linutations of
concepts different ethical different ethical different ethical different
perspectives) perspectives’ perspectrves/ parspectives/
concepts; reasonably | concepts; respond to | concepts, but do not | concepts.
counter objections objections to/ respond to them.

Commt to ethical Consider ethical Priontise self-
integrity by infegrity over self- interest over ethical
sometimes inferest occasionally | integrity when
priontising ethical when facing ethical | facing ethucal
values over self- dilemmas. dilemmas.

et
Apply ethical Apply ethical Apply ethical
perspectives/ perspectrves/ perspectives/
concepts to an concepts to an concapts fo an
ethieal question ethical question ethical question with
mmdependently and independently, but support from
accurately, but maccurataly. examples, but not
without considering independently.

o omal Criteri Lu—e]:i. I.e'rell.i Lerell: Le.relll
el e
71 Articulate insights into | Recognize new Tdentify one’s own Demonsirate a low
Aware of one’s own | 922's own cultural perspectives on one’s cultural rules and level of awareness of
culture rules and bizses (e.g. own cultural males and | biases (e.z. displaya one’s own cultural
seeking complexity; bizses (e.g. avoid strong preference for rales and biases (2.2
swarensss of how looking for sameness; those mules of one’s uncomfortable with
0ne’s OWL experiences | comfortable with the own cultural group; identifying pessible
have been shaped by complexities that new | seek the same in culiural differences
those mles; knowledze | perspectives offer). others). with others).
of how to recogmise
and respond to culfural
bisses, resulting in an
altared self-
I
1.2 m“; systemanc | Recogmse the Eecall planzible canses | Aware DW
FRecognize global nnderstanding of the interrelationships of global problems and | issues covered in the
izzues and interralationships in amongst global issues | their possible effects; media.
. - the global system and and problems based on | aware that the world s
Interconnection contemporary and past | the interdependence of | an interconnected
challengzes amongst counfries, governmesnts | system.
couniries, and corporations.
Zovernments,
corporations, MG0s,
civil seciety bodies
7.3 Initiate and develop Begin to initiate and Express openness o Facaptive to
Initiate interactions | interactions with develop interactions most, if not all, interacting with
with other cultures | culfurally different with culturally imteractions with culfurally different
othears; suspend different others; begin | culturally different others; have difficalty
judgmeant in valuing to suspend judgment in | others; have difficulty | suspending judgment
interactions with valuing interactions suspending judzment in interactions with
culturally different with culturally in interactions with culmrally different
others. different others. culturally different others, but unaware of
others; aware of ome’™s | that judzment.
own judgment and
willing to change
- T T T U L Py
Make long-term than shor-term term consequences of | bumsn choices have an | man choices may
decizions for the decizions; feel a sense | one’s actions for famwre | impact on future have an effect on.
benefit of future of responsibility for generations rather than | gensrations; concerned | future generations, but
. furure generations. the short-term benefite. | with benefiting firume unconcerned with
generations generations in the short | bensfiring them.

term.

I | *Mote: The GILO Rubrics are adapted from the VALTUE mubrics developed by the Association of American Colleges and Universities.

*Iote: The GILO Rubrics are adapted from the VALUE mubrics developed by the Associadon of American Colleges and Universities.
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1. Problem Solving Skills
Problem solving skills refer to the ability to deal with problems/tasks/situations, formulate a plan to solve a
problem, implement a solution and moniter the process, and reflect on and evaluate the process and cutcomes.

1.1 Identify the problem
1.2 Formulate a plan to solve the problem

Rubric for

1.3 Implement a solution and monitor the process
1.4 Reflect upon and evaluate the process and ontcomes

o . o Level 4 Level 3 Level 2 Level 1
G I LO 1 onal C Outztanding Mastering Developing Beginning
> . 1.1 Identifv the problem | Identify the problem | Identify the problem | Identufy the problem
Identify the crtically with an with a well-defined | with an adequately listing few relevant
P ro b | e I I I S O |VI n g S kl | | S problem wnsightful problem problem statement detanled problem contextual facters in
statement hshng Listing major statement histing a superficial way.
substanhal relevant relevant contextual some relevant
contextual factors. factors. contextual factors.
1.2 Formmlate 2 feasible | Formulate a feasible | Formulate a feasible | Fonmulate a plan to
Formulate a plan to | plan to solve the plan to solve the plan to solve the solve the problem,
solve the problem problem considering | problem, considening | problem, considenmg | considering few
substantial relevant most relevant some relevant relevant contextual
contextual factors. contextual factors. contextual factors. factors.
1.3 Implement a Implement a solution | Implement a solution | Implement a solution | Implement the
zolution and and monttor the and moniter the and monitor the solution and meoniter
monitor the process | process in @ manner | process In @ Manner | process In @ manner | the processina
that addresses, that addresses that addresses superficial manner
thoroughly and in- multiple contextual limated relevant that does not directly
depth, multiple factors. contextual factors. address contextual
contextual factors. factors.
1.4 Eeview the quality Reswiew the quakity Feview the quahity Beview the quality
EBeflect upon and of the process and of the process and of the process and of the process and
evaluate the outcomes, with outcomes, with outcomes, with some | outcomes
process and thorough and sufficient consideration of the | superficially, with
outcomes specific consideration of the | need for further hiftle consideration
consideration of the | peed for firther work. of the need for
nead for further work. further work.
work.

12 September 2017
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2. Critical Thinking Skills
Critical Thinking Skills refer to the ability to identify and analyse an issue. These skills are demonstrated in
the process of examining the influence of the context and assumptions, analysing the issue with relevant
information, and evaluating it with evidence and logical reasoning before formulating a conclusion or specific
R b - f position (perspective/thesis/hypothesis).
u rI C O r 2.1 Identify the 1ssue
2.2 Examine the influence of the context and assumptions
2.3 Analyse and evaluate the issue
G I LO 2 2 4 Formulate a conclusion/position (perspective/thesishypothesis)
. o Level 4 Level 3 Level 2 Level 1
C ritic a | T h i n ki n S ki | | S Operational Critena Outstanding Mastering Developing Beginning
g 2.1 Use substantial Use the most Identify the 1s5ue Identify the 1ssue
Identify the iszue relevant information | important with some relevant | without any or hitile
to identify the issue | information to information. clanfication or
clearly and desenibe | 1dentify the 135ue description.
it comprehensively. | and desembe it
clearly.
2.2 Examine one’s own | Identify own and Identify some Demonstrate an
Examine the and others’ others’ assumptions | assumptions and BIMETFINE AWATSNEsS
influence of the assumptions, and and several relevant | several relevant of assumptions;
context and identify the contexts. contexts; may be begin to identify
azsumptions influence of contexts more aware of some contexts.
thoroughly and others" assumptions
systematically. than one's own (or
vice versa).
23 Analyzs the 155us Analyse the 1ssne Analyse the 155us Analyse the 15508
Amalyze and comprehensively with the most with some relevant with hitle
evaluate the issne using substanfial relevant mformation, | information, and information,
relevant information, | and evaluate it with | evaluate it wath bitle | evidence and logical
and evaluate 1t some evidence and evidence and reasoning.
carefully wath lozical reasoning simplistie logical
substantial evidence | acknowledged. reasoning.
and legical
reasomng.
24 Froduce a Produce a Produce 2 Produce a
Formulate a conclosion’ position | conclusion! position | conclusion’posiion | conclusion' position
conclusion’ position | (perspective/ ({perspective/thesis’ {perspective/thesis/ | (perspective/ thesis/
(perspective/ thesis/ | thesishvpothesis) bypothesis) that hypothesis) that hypothesis) that is
hypothesis) that acknowledzes takes into account acknowledzes subjective.
the limats of that the complexities of | different sides of the
conchision/position | the 1ssue; 15508,
and takes mto acknowledze others’
account the point of view within
complexities of the the conclusion’
1s5ue; synthesise position.
others’ points of
view within the
conchision’ position.
12 September 2017
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Rubric for

GILO 3

Creative Thinking
Skills

12 September 2017

J. Creative Thinking Skills

Creative thinking skills refer to the ability to be aware of changes, signals, influences, incompleteness and
unusual stimuli. Creative pecple have the flexibility to think from multiple perspectives, and are able to create
and extend a novel idea, question, format or product through their capacity to combine or synthesise existing
ideas or solutions. They can elaborate upon new ideas by adding detail and sophistication.

3.1 Sensitivity: Aware of changes, signals, influences, incompleteness and unusual stimuli

3.2 Flexibility: Change formats, modify information or shift perspectives

3.3 Innovative thinking: Novelty or uniqueness {of idea, claim, question, form, etc.)

3.4 Connecting, synthesising, transforming: Combine or synthesise existing ideas, images or expertise in
original ways

3.5 Elaboration: Develop and expand rough ideas by adding detail and sophistication

. . Level 4 Level 2 Level 2 Level 1
Operational Criteria Out:ztanding Mastering Developing Begzinning
31 Demonstrate Demonstrate Demonstrate Demonstrate a low
Senszitivity heightened adequate awareness | awareness of level of awareness of
awareness of of changes, signals, external and internzl | external and internal
changes, signals, influences, stimuli. stimmuli.
influences, incompleteness and
incompleteness and | unusual stimomh.
urmsual st
3.2 Integrate Explore information | Generate Prowide information
Flexibility information from from multiple information from from a single
mmlfiple perspectives. few perspectives. perspective.
perspectives; shaft
readily from one
perspective to
another.
3.3 Extend a nowvel or Create a novel or Expenment with Feformulate a
Innovative thinking | umque idea, unique 1dea, creating a novel or collection of
question, format or question, format or unique idea, available 1deas.
product to create product. question, format or
new or boundary- product.
crossimng knowledge.
34 Transform 1deas or Synthesize 1deas or Connect ideas or Recogmse existing
Connecting, solutions into solutions into a solutions in novel connectlons amongst
synthesizing, entirelv new forms. coherent whole. Ways. ideas or solutions.
transforming
3= Elaborate new Extend and refine Add few details to Feproduce the
Elaboration 1deas/concepts/ new 1deas/concepts’ | new ideas/concepts’ | necessary
products with details | products to improve | products to make components of an
to stive for their quality. Improvements. 1dea’concept/
excellence. product.
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Rubric for
GILO 4a

Oral Communication
Skills

12 September 2017

4a. Oral Communication Skills

Oral commumnication skills refer to the skills deploved in oral presentations to convey a central message,
accompanied by one or more forms of supporting evidence, delivered in a well-crganised manner to enhance
commumnication effectiveness.

4a.1 Convey a central message with context and purpose: Main point‘thesis of the presentation

4a.2 Use supporting evidence: Explanations, examples, illustrations, statistics, analogies, quotations from relevant
authorities, and other kinds of information or analysis that support the presentation’s principal ideas

4a 3 Display orgamisation: Grouping and sequencing of ideas and supperting matenal in a presentation; evidence
of an crgamsational pattern with a distinct introduction and conclusion, sequenced matenal within the body
of the presentation, and transitions

4a 4 Use proper langnage and engage the audience: Proper langumage refers to proper use of vocabulary,
termuinology and sentence structure; audience engagement refers to engaging audience through posture,
gestures, eye contact and use of voice

. o Level 4 Level 3 Level 1 Level 1
Operational Criteria Outztanding Mastering Developing Beginning
4a.l Convey a compelling | Convey a central Convey a basic Convey a central
Convey a central central message with | message with context | understandable message with context
message with context and purpose and purpose clearly central message with | and parpose
context and explicitly and im a and consistenthy, context and purpose | superficially; it can be
purpose mammer that makes it | makmg it somewhat | that 15 not deduced, but 15 not
memorable. memorable. memorable. explicitly stated in the
presentzfion.
4a.2 Use a vanety of Uze adequate Use adequate Use little or nmelevant
Uze supporting supporting evidence supporting evidence supporting evidence | supporting evidence
evidence (explanations, (explanations, (explanations, (explanations,
examples, examples, exanmles, examples,
illustrations, stafisties, | illustrations, stafistics, | Whistations, statisties, | lustetions, statistics,
analogies, quotations | analogies, quotztions | analogles, quotations | analogles, quotations
from relevant from relevant from relevant from relevant
authorities), making authorifies) in terms authorities) that 1s authorities).
appropriate reference | of both amount and prelevant af imes.
to mformation or relevance.
analysis that provides
significant support for
the presentation.
4a.3 Dhsplay an exemplary | Display a competent | Demonstrate an Demonstrate 2 low
Display orgamsational pattern | crgamisational pattern | adequate awareness level of awareness of
organisation (distmet miroduction | {distnct introduction | of organisational organisationzl pattern
and conclusion, and conchision, pattern (distmet (distinet miroduchion
sequenced material sequenced material miroduction and and conclusion,
within the within the conclusion, sequenced material
presentation body, presentation body, sequenced material within the
and fransifions) that 1s | and transitions) that 15 | within the presentzfion body,
consistently clearly observable presentation body, and transitions),
observable dunng the and transitons) that 15 | whech 15 not
throughout the presentation only mbternuttently observable dunng the
presentation. observable. presentzfion.
4a.d Use maginative, Uze thoughtful Use adequately clear | Use Little clear
Use proper memorable and language. and enzage | language, and engage | language, and engage
language and compelling language | the audience by the audience by the audience by
engagze the while engaging the means of posture, means of posture, means of posture,
audience audience by means of | geshures, eve contact | geshues, eve contact | gestures, eve confact
posture, gestures, eve | and use of volce most | and use of voice to and use of volce to a
contact and use of of the time. some extent. very limted extent.
volce at all hmes.
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Rubric for

GILO 4b

Written

Communication
Skills

12 September 2017

4b. Written Communication Skills

Written commumication skills refer to the skills required to create compositions of different types of texts to
convey the context and purpose of the wnting task and enhance communication effectiveness.

4b.1 Consider context and purpose: Suitable context and purpose aligned with the assigned task

4b.2 Use supporting evidence: Explanations, examples, llustrations, statishics, analogies, or quotations from
relevant authorities and other kinds of information or analysis that support the principal 1deas

4b_3 Display orgamsation/structure: Grouping and sequencing of ideas and supporting materials

4b 4 Use proper language/grammar and format: Choice of vocabulary, terminology, sentence structure and

appropriate format
. o Level 4 Level 3 Level 2 Level 1
Operational Criteria Outztanding Mastering Developing Bezinning
4b.1 Apply appropriate Apply appropriate Demonstrate Demonstrate
Conszider context elements aligned elements aligned adequate familianty | superficial
and purpoze with the context, with the context, with the context, understanding of the
andience and audience and audience and context, audience
purpose of the purpose of the purpose of the and purpose of the
assigned task, assigned task. assigned task. aszigned task.
displaying a
sophisticated
understanding of
texts.
4h.2 Use a vanety of Use adequate Use adequate, but Use little or
Uze supporting supporting evidence | supporting evidence | sometimes wrrelevant supporting
evidence (explanatons, (explanations, urelevant, evidence
examples, examples, supporing evidence | (explanations,
ilustrations, lustrations, (explanations, examples,
statistics, analogies, | stafistics, analogies, | examples, illustrations,
guotations from quotations from lustrations, statistics, analogies,
relevant authorities), | relevant authonties) | statistics, amalogies, | quetations from
with approprate in terms of both quotations from relevant authorties).
reference to amount and relevant authorities).
information or relevance.
analysis that
provides sigmificant
support for the
pomnts being made.
4b.3 Display exemplary Display good Demonstrate Demonstrate a low
Display orgamsational organisational adequate awareness | level of awareness of
organization’ structure 1n terms of | structure mn terms of | of a recogmizable basic organisational
structure paragraphs, sections, | paragraphs, sections, | orgamisational structure.
length, and overall length and overall structure.
coherence and coherence.
awareness of the
audience.
4b.4 Use graceful and Use strasghtforward | Use langnage/ Use langnage/
Uze proper amror-free language’ | language/srammar grammar and format | grammar and format
language’ grammar | grammar and format | and format that are adequately, but with | superficially, with
and format accurately, fluently accurate but not SOME USAZE SITOrS meaning often
and eloquently. completely fluent or | that impeds impeded by usage
arror-free. meaning. SITOrs.
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Rubric for
GILO 5

Social Interaction
Skills

12 September 2017

5. Social Interaction Skills
Social mteraction skills refer to the skills used in social situations to imtiate and maintain geed relationships
with others, while defending oneself and managing conflicts appropnately when necessary.

5.1 Initiate and maintain relationships: Initiate interactions and maintain relationships
5.2 Interact with others appropriately m specific contexts: Confident interaction and appropriate expression of
personal feelings or points of view

5.3 Practise negative assertion: Assertion of personal rights and displeasure with others

5.4 Manage conflicts: Management of interpersonal conflicts that anse in close relabionships

with conflicts.

o . - Level 4 Level 3 Level 2 Level 1
ozal Criteria Outstanding MMastering Developing Beginning
51 Imfiate and mamtamm | Imtiate and maintain | Inbate and maintain | Demonstrate
Initiate and mutually supportive | good relationships relafionships inadequate abiliy to
maintaim relationships characterised by sometimes mmitiate and mamtain
relationships charactenzed by either self-respect or | characterised by relationships
mmtual respect at all | respect for others basic respect on characterised by
fimes. most of the time. erther side. respect.
5.2 Interact with others | Interact with others Interact with others | Inferact with others
Interact with others | appropriately mn appropriately m adequately in superficially, zeldom
appropriately in specific confexts specific contexts specific contexts eXpressing ome’s
specific contexts while alwavs clearly | wiale expressing whale sometimes meaning and
eXpressing one’s one’s meanng and exXpressing one’s fealmg=.
meaning and feelings most of the | meaning and
feelings. fime. feehngs.
£3 Diefend oneself Twn down Aware of the need to | Unaware of the need
Practize negative skilfully with unraasonzbla tum dowmn to turn down
azsertions confidence and requests; defend and | unreasonable unreasonzble
discretion. stand up for one’s requests. requests.
nghts.
54 Resolve conflicts Pozzess a range of Diemonstrate Accept the presence
MManage conflicts successfully to skills to resolve awareness of of conflicts
confribute to smooth | conflicts in a way interpersonal passively, with no
relationship that mamtains the conflicts and have attempt made to
development. relationshp. basic skills to deal resolve them.
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Rubric for
GILO 6

Ethical Decision
Making

12 September 2017

6. Ethical Decision Making

Ethical decision making refers to incorpeorating ethical considerations into decision-making and the extent to
which ethical 1ssues are considered during the decision-making process.

6.1 Recognise ethical issues: Recognizsing ethical issues in complex, multi-layered contexts

6.2 Evaluate different ethical perspectives/concepts: Analysing ethical issues through different theoretical
means, such as ethical theones or ethical concepts

6.3 Establish ethical intention: Prionitising ethical concems over other values (e g. self-interest)

6.4 Apply ethical perspectives/concepts: Independent application with full understanding of implications

155185,

155085,

. . Level 4 Level 3 Level 2 Level 1
Operational Criteria Quiztanding Mastering Developing Beginning
6.1 Fecognize ethical Fecognise ethical Recogmse basic and | Eecogmse basic and
Fecognize ethical 1ssues when 1ssues when obvious ethical abvious ethical
izsmes presented m a presented m a 15sues, and grasp 15zues, but fail to
complex, mmlt- complex, multi- {meompletaly) the grasp their
layered (grev) lavered (grev) complexities or complexity or
context AND the context OF the interrelationships mterrelationships.
cross-relationships cross-relationships amongst them.
amongst those amongst those

6.1

State a posthion and

State a postton and

State a position and

State a position, but

implications.

the imphications.

Evaluate different objections o/ objechons to/ objections tof no abjectons to or
ethical assumphons and assumphions and assumptions and assumptions and
perspectives/ implications of implications of implications of limitations of
concepts different ethical different ethical different ethical different
perspeciives. perspecives’ perspectves/ perspectives/
concepts; reasonably | concepts; respond to | concepts, but do not | concepts.
counter objections objechons to! respond to them.
to/ assumptions and | assumphons and
implications of mmpheations of
different ethical different ethical
perspectives perspectives/
concepts with an concepts, but in a
affective defonce. superficial manner.
6.3 Maintain a high Commut to ethical Consider ethical Prionitise self-
Establizh sthical level of ethical integrty by integrity over self- interest over ethseal
intention integrity by always sometimes inferest occasionally | integrity when
prioritising ethical pricntising ethical when facing ethical | facing ethical
values over salf- values over self- dilemmas. dilemmas.
interest. interast.
6.4 Apply ethical Apply ethical Apply ethical Apply ethical
Apply ethical perspectives’ perspectives’ perspectives’ perspectives/
perspectives! concepts to an concepts to an concepts to an concepts to an
concepts ethical question ethical queston ethucal question ethical question with
independenthy, independently and independently, but support from
accurately and i full | accurately, but inaccurately. examples, but not
consideration of the | withowt considening independently.
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Rubric for
GILO 7

Global Perspectives

12 September 2017

7. Global Perspectives
Global perspectives refer to an individual’s awareness of the strengths and limitations of his or her own culture
and those of other cultures, of the interdependence amongst countries, and the interconnections ameongst the

past, present and future.

7.1 Aware of one’s own culture: Aware of one’s own culture and cultural influences on the self
7.2 Recogmise global issues and intercommections: Aware of major issues and emerging problems facing the
planet and the interdependence amongst countries; aware that the world functions as an interconnected

system

7.3 Initiate interactions with other cultures: Engage in meaningful interactions with other cultures
7.4 Make long-term decisions for the benefit of future generations: Aware that human cheices made in the
present will affect future generations

. o Level 4 Level 3 Level 2 Level 1
Operational Criteria Dutztanding Mastering Developing Bezinning
7.1 Articulate insights into | Recognise new Identify one’s cwn Demonstrate a low
Aware of ome’s own | 202's own cultural perspectives on one's cultural rules and level of awareness of
cnliure rules and bizses (e g. own cultural males and | biases (e.z display a one’s own culharal
seeking complexity; bizses (e.g. avoid strong preference for rales and biases (e.z
awareness of how looking for sameness; those rules of one’s uncomfortable with
one's own experiences | comfortable with the own cultural group; identifying possible
have been shaped by complexities that new | seek the same in culmaral differences
those roles; knowledge | perspectives odffer). others). with others).
of bow to recognise
and respond to cultaral
biases, resulting in an
altered self-
description).
7.2 Construct a systemmatic | Fecognise the Beecall plansible causes | Aware of the global
Fecognize global nnderstanding of the interrelationships of global problems and | issues covered in the
issmes and interrelationships in amongst global issues | their possible effects; media.
: - the global system and and problems based on | aware that the world is
mterconnection contemporary snd past | the inferdependence of | an mtercomnected
challenges amongst counfries, governments | system.
Counfies, and corporations.
Eovernments,
corporations, MG0s,
civil society bodies
and individuals.
7.3 Inifiste and develop Begin to initate and Express openness to Feceptive to
Initiate interactions | iDteractions with develop interactions most, if not all, interacting with
with other cultures | culturally different with culturally inferactions with culmrally different
others; suspend different others; begin | culturally different others; have difficalty
judgment in valuing o suspend judgment in | others; bave difficulty | suspending judgment
interactions with valuing interactions suspending judgment in inferactions with
culturally different with culturally in interactions with culturally different
others. different others. culturally different others, but unaware of
others; aware of one’s | that judzment.
own judgment and
willing to change
7.4 Miake long-term rather | Care about the long- Becognise that current | Fecogmise that ourrent
Make long-term than shori-term term consequences of | buman choices hawe an | human choices may
decizions for the decizions; feel a sense | ome’s actions for fumre | fmpact on fufure have an effect on
benefit of fature of respomsibility for zenerations rather than | generations; concerned | fumore generations, but
. future generations. the short-ferm benefits. | with benefiting firture unconcerned with
Eemerations generations in the short | benefiting them.
term.
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S

Chinese Translgtion L{r‘{
of the Rubrics

» To supplement the English version of the GILO
Rubrics

» Respond to feedback from student focus
group interviews that the Rubrics would be
easier to comprehend with the
supplementation of Chinese translation
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Example — GILO 1 Problem Solving Skills (5

1. Problem Solving Skills #F;2 BB
Problem solving skills refer to the ability to deal with problems/tasks/situations. fornmlate a plan to solve a

implement a schition and monitor the

, and reflect on and evaluate the

.- oo
-- IntEu;.mnnlm\cmn

process and outcomes.

problem,
WA A R AT ISR B M  AESRER TN A RIRRETE LB WA K » BAEAR
TR ERGFEFA R RERER -

1.1 Identify the problem 772558

1.2 Formulate a plan to solve the problem #§5T %5 ERE A5 8]

1.3 Implement a solution and monitor the process ¥4 B iFH 5 %1 B E B
1.4 Reflect upon and evaluate the process and outcomes 7 fIFT BT A BT BERESR

Level 4 Level 3 Level 2 Level 1
Operational Criteria Outstanding Mastering Developing Beginning
ERERE Eikm = Fp— Fih—
R ®i8 i AM
11 Identify the problem | Identify the problem | Identify the problem | Identify the problem
Identify the cntically with an with a well-defined | wath an adequately | Listing few relevant
Illem insightful problem | problem statement | detailed problem contextual factors
ﬁ.,u:ﬁz'jﬁ statement histing listing major statement listing a superficial way.
substantial relevant | relevant contextual | some relevant
contextual factors. factors. contextual factors. 5| BT
BEE - HELR
FELETIEE | BV EREMEE | EIIESHIMTY | o .
AR RERE - E | BEE - d@HES | B #HcE
FHRMEAERER | eSS, | SRA L,
LA E R - T UIRE - FRUETHIRE -
12 Formulate a feasible | Formmilate a feasible | Fornmilate a feasible | Formmlate a plan to
Formulate a plan to | plan to solve the plan to solve the plan to solve the solve the problem,
solve the problem | problem, considening | problem, considering | problem, considering | considening few
ERATER A, | substantial relevant | most relevant some relevant relevant contextual
il contextual factors. contextual factors. | contextual factors. | factors.
BT HESEEE BT RESE
FHWHSHEN | BT HEENEL | BT -EESES | SEWHSEES
TTETATEIERAR | AT RERE | oEMEREREL | HEEReE -
- WEHTATE SRR | CTTRTR EIARIRM
[EIRE - -
1.3 Implement a Implement a selution | Implement a solution | Implement 2 solution | Implement the
solution and and monitor the and momitor the and monitor the solution and monitor
monitor the Process In @ MANNeT | Process In  MANner | process ina mamner | the processma
HEEETT ﬁx%g that addresses, that addresses that addresses superficial manner
Tl thoroughly and in- | mmiltiple contextual | limited relevant that does not directly
depth, nmiltiple factors. contextual factors. address contextual
contextual factors. factors.
) EESROE- ¥ | EEEATE L
EERALE U | RS - &£ | EREEEN -k | BERRIE-E
EERREATEN £ | SRESETRE | AEREEaE | EREERRE
MFEREAMS | E- ME BEE - H 0 OREREER
EEEESHE - 3 -

2

*Mote: The GILO Fubrics are adapted from the VALTUE mibrics developed by the Association of American Colleges and Universities.
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.- FHrr g

.- The Education University

W oo Kong
Level 4 Level 3 Level 2 Level 1
Operational Critenna Duiztanding Mastering Developing Beginni
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1.4 Rewiew the quality Eewview the quality Feview the quality Eeview the quality
Reflect upon and of the process and of the process and of the process and of the process and
evaluate the outcomes, with outcomes, with outcomes, with some | outcomes
process and thorough and sufficient consideration of the | superficially, with
outcomes 7 EHIET | specific consideration of the | need for further little consideration
{EEF:hMNESEig#E | consideration of the | need for further work. of the need for
B nead for further work. further work.
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*Mote: The GILO Eubrics are adapted from the VALUE mibrics developed by the Association of American Colleges and Universities.
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» Respond to the focus group interviews with
programme leaders, teachers and students

» To clarify the intention and implications of
the Rubrics

» Appendix for beginner users:
> GILO Rubrics overview

- To develop their generic abilities in senior years at
the University

12 September 2017


kyyzhang
Text Box
12 September 2017


Abstract of User Gu

A\
—

S

TN AR
The Edueation Universiny

B i Hoag Kong

-
-
THE EDUCATION UNIVERSITY OF HONG KONG

User Guide for Generic Intended Learning Qutcomes (GILOs)

This User Guide serves as a reference for programme leaders, teachers and students on the practical use of
GILOs in leaming and teaching to ensure that all graduates meet the University's expectations. For fosther
details. please refer to the Rubrics for Generic Intended Leamning Outcomes (GILOs).

12 September 2017

Programme Leaders
with University learning, the GILO Bubrics offer a feasible and beneficial tool for

programme development. With their clear criteria and specific action verbs, the rubrics offer transparent,
systematic and concrete criteria for assessing students’ generic abilities and helpmg programme leaders to
identify students’ wealmesses in certain GILO-related areas. The GILO Rubrics apply both to programmes
and to their respective courses, and are illustrated with concrete examples from the range of courses offered.
Integrating GILOs into cumriculum design for course assessment should enable the University to carry ount
comprehensive and dynamic outcome-based assessment. Further mnvestigation of a more direct relationship
between GILOs and Programme Intended Leaming Outcomes (PILOs), the possibility of integration inte
course assessment, and a time frame for integration into curriculum designs will be essential for mapping
GILOs onto PILOs in programme teview sessions.

csareofpmcﬁ.calusenoteachasinhelpingﬂlmmdevelopmdassess students” generic

abilities. The rubrics provide well organised and well defined resources for evaluating and guiding generic-
abilities development, and have been demonstrably useful in teaching contexts, especially in offering discrete
performance levels to aid the identification and assessment of students’ generic abilities. The rubrics provide
clear guidance for teachers on developing course content and incorporating the University’s expectations into
their teaching, and are intended to inspire and motivate teachers to enrich their teaching The University
provides opportunities for continual professional development for teachers in the form of workshops and
seminars that demonstrate the use of the rubrics to integrate the University’s GILOs info coursework and
teaching practice.

rics give students a clear idea of the expectations of the University, and the framework can be
used by students as a blueprint for the development of a range of generic abilities. Students can use the rubrics
to identify their current level of attainment and gaps in their achievement and set learning goals. By mapping
learning outcomes onto their own development, students can also use the rubrics to consolidate their learning
experience for their personal growth and development. Workshops and seminars on the GILO Fubrics are
organised by the University to enhance students’ understanding of the University’s expectations of graduates
and guide them to attain GIL.Os.

Beginner users may refer to Appendix Iand IT for an overview of the GILO Rubrics in an English-only version
and an English version supplemented by a Chinese translation to prepare for their generic-abilities
development in senior years at the University.

1
*Mote: The GILO Eubrics are adapted from the VALUE mubrics developad by the Association of American Colleges and Universities.
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1. Problem Solving Skills
Problem solving skills refer to the ability to deal with problems/tasks/situations, formulate a plan to solve a
problem. implement a sclution and monitor the process, and reflect on and evaluate the process and cutcomes.

1.1 Identify the problem

1.2 Formmulate a plan to solve the problem

1.3 Implement a solution and monitor the process

1.4 Reflect upon and evaluate the process and outcomes

2. Critical Thinking Skills

Critical Thinking Skills refer to the ability to identify and analyse an issue. These skills are demonstrated in
the process of examining the mnfluence of the confext and assumptions, analysing the issue with relevant
information, and evaluating it with evidence and logical reasoning before fornmlating a conclusion or specific

position (perspective/thesishypothesis).

2.1 Identify the issue

2.2 Examine the influence of the context and assumptions

2.3 Analyse and evaluate the issue

2.4 Formmlate a conclusion/position (perspective/thesis/hypothesis)

3. Creative Thinking Skills

Creative thinking skills refer to the ability to be aware of changes, signals. influences, mcompleteness and
unusual stumuli. Creative people have the flexibility to think from multiple perspectives, and are able to create
and extend a novel idea, question, format or product through their capacity to combine or synthesise existing
ideas or solutions. They can elaborate upen new ideas by adding detail and sophistication.

3.1 Sensitivity: Aware of changes, signals, influences, incompleteness and nnsual stimmli

3 2Hentn]ﬂ3r0hzngeﬁmmat&mod1fym.ﬁmmahmm&hlﬂpeﬁpectmes

3.3 Innovative thinking: Novelty or uniqueness (of idea. claim. question. form. ete.)

3.4 Connecting, synthesising, transforming: Combine or synthesise existing ideas, images or expertise in
original ways

3.5 Elaboration: Develop and expand rough ideas by adding detail and sophistication

4a. Oral Communication Skills

Oral communication skills refer to the skills deployed in oral presentations to comvey a cenfral message,
accompanied by one of more forms of supperting evidence, delivered in a well-organised manner to enhance
comnmnication effectiveness.

4a.1 Convey a central message with confext and purpose: Main point/thesis of the presentation

4a 2 Use supporting evidence: Explanations, examples, illustrations, statistics, analogies, quotations from
relevant authorities, and other kinds of information or analysis that support the presentation’s principal
ideas

4a 3 Display organisation: Grouping and sequencing of ideas and supporting material in a presentation;
evidence of an orgamisational pattern with a distinct ifroduction and ¢ ion, sequenced material
within the body of the presentation, and transitions

4a.4 Use proper language and engage the audience: Proper language refers to proper use of vocabulary,
terminology and sentence structure; aundience engagement refers to engaging andience through posture,
gestures, eye contact and use of voice

3
*Mote: The GILO Eubrics are adapted from the VALUE mbrics developed by the Associztion of American Colleges and Universities.
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Examples of learning evidence -1

Collected from

» Coursework of selected programmes
» Student ePortfolios of GECC and FE

Exemplary students’ works

» Presented in case writings according to the
GILO Rubrics

» Arranged in three sets

12 September 2017
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Examples of learning evidence

GILO 1: Problem =
Solving Skills

Exemplars:

» The first set
https://sway.com/K4AcMTMrgHgJs8XA

Evidence from

» The second set students’
https://sway.com/w3RrUy9tf8S51QPY works in

demonstrating
GILOs - Second

» The third set 26t of examples
https://sway.com/ciV4clernsWBcH85

1.2 Formulate a plan
to solve the problem

12 September 2017
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» Continue the good practice of sharing
learning evidences demonstrating different

GILOs

» Collect coursework exemplars demonstrating
GILOs

» Seek Programme Leaders’ support to collect
the coursework

» Invitation email will be sent out soon

12 September 2017
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Thank You!
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