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Keynote Speech 1 X RE}EiE—

Using the Dimensions of Multicultural Education to Support the Learning and Teaching of
Young Leaners in Multicultural Societies

ST LR ENSEREZERENR R

Nation-states around the world have initiated reforms to increase educational equality because of the
increasing diversity of learners, the growing recognition of the rights of indigenous and migrant
groups, and disparities in educational achievement. In this lecture, Professor Banks will describe how
his five dimensions of multicultural education can be used to guide school reform that can support
the learning and teaching of young learners in a multicultural society. The dimensions are: (1) content
integration, (2) the knowledge construction process; (3) prejudice reduction; (4) an equity pedagogy,
and (5) an empowering school culture and social structure.
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Keynote Speech 2 ERE&E 8 —

Revisiting the ‘Multicultural’ Learner: New Meanings and Needs for Different Times?

SHER DN, 2BE  FARPNERETE?

The talk starts from two observations: 1. The idea of the multicultural learner is polysemic and 2.
Ways of ‘dealing’” with her is highly politicized, imposed on scholars, practitioners and learners in
prét-a-penser (ready-to-think) forms. Ways of preparing future teachers also reflect ideological,
limited and limiting, often Western- and Euro-centric, positions that must be unpacked. In this talk,
Professor Dervin first reviews these problems. Based on the paradigm of interculturality in education
(Dervin, 2016; Holliday, 2013), he then presents two ‘models’ of intercultural competence for
teachers to support multicultural learners that have been developed both in Europe and China since
the mid-2000s. While the first model titled the Helsinki Model is based on interdisciplinary ideas
proposed by the “West’ (so-called postmodern anthropology, linguistics, psychology and sociology,
amongst others), the second Model, the Beijing-Helsinki Model represents a shift towards including
‘peripheral’ ideas in the discussions of multicultural learning and teaching (Confucian ethics, amongst
others). Professor Dervin shows how the models complement each other, while sharing differences in
assumptions, core ideas and principles. The combination of the two Models represent an original way
of reflecting and implementing interculturality as a lifelong learning goal in education for all.
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Policy and Planning for Multicultural Education

DI CHEBRRIRE

At the Plenary, discussants are invited to have a dialogue on what constitutes the essence of
multicultural education, and the challenges ahead in the contexts of Hong Kong and the UK.
Multicultural education may have different meanings grounded in different theories and
implementation approaches. The discussants want to focus on how multicultural education
addresses diversity and equity, and argue that multicultural education should start as early as in the
kindergartens. Discussants will bring in a diverse range of expertise on the topic, including research
findings on equal opportunities, school reforms at changing times, and the learning of languages for
multicultural young learners. The facilitators will engage the discussants in the dialogue, reflecting
upon the importance of multicultural education and making recommendations for multicultural
education that makes Hong Kong a truly culturally diverse and socially inclusive society.
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Roundtable B £ =%

Multicultural Education: Global Trends, Perspectives and the Way Forward

ST LHE : RRER T RAR

As the closing session of the Conference, the Roundtable summarises key issues covered during the
day using integrative discussion. The Chairperson will engage the discussants, reflecting upon factors
that facilitate and hinder the development of multicultural education, identifying short- and
long-term opportunities and challenges, exploring strategies that ensure quality education for all in
Hong Kong. Of special interest is how C-for-Chinese@JC project has changed the local landscape, how
the project may maintain its impact and move forward, and how the philosophy of multicultural
education may be further integrated into teacher training and government policies.
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Parallel Session 1 o 2H 51 —

Implementation of Language-focused Curriculum in Storybook-based Approach for
Young Chinese Learners in Hong Kong

EERRFNPINRBEHTUNBERST « BXRMAIRE

The presentation aims at examining the theory and practice of Chinese language-focused
curriculum for culturally and linguistically diverse preschool children in Hong Kong.
Language-focused curriculum put emphasis on language in classroom by drawing children’s
attention to Chinese language structures with planned redundancy and language stimulation
strategies (Justice et al., 2008; Rice, 1995). The language-focused curriculum is realized by
development of storybook and a 5-stage pedagogy of storybook reading. The presentation includes
report on three cases of implementation of the language-focused curriculum and storybook
approach by frontline school teachers. Special emphasis will be given to the connection of school
teaching and home literacy activities for culturally and linguistically diverse family.
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Language Immersion through Play-based Learning:
The Case of Mother Tongue Languages (Chinese, Malay and Tamil) in Singapore
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With increasing more students in Singapore speaking English in Singapore, we faced a great challenge
in improving Singapore Mother Tongue Languages (Chinese, Malay and Tamil) literacy. The age of
three to six is a critical developmental stage. This stage has a lasting impact on a child’s intellectual
capacity and language development. In this presentation, the speaker will illustrate how play-based
learning can be used to provide tailored assistance to support preschoolers’ oral development. This
may be done through play activities (Teaching aids, story stage and conductive environment).
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Parallel Session 1 o 2H 51 —

Early Childhood Educators’ Responsiveness to Support Young Multicultural Children’s
Social Competence Development in Diverse Societies

L5 HETE STIR BT L4 SR it RREEN R OE

Social competence has been well-documented to be a foundational set of skills for young children to
become successful members of schools and larger societies. It is also widely researched that
children’s social competence development is deeply influenced by their socio-cultural and historical
experiences as well as community context in which they live. Considering the increasing rate of
globalization and migration around the world, it is no longer guaranteed that there will be a universal
understanding of social competence by all members of any society. This inevitably creates challenges
for early childhood educators working with children and families from diverse backgrounds. This
session will discuss important roles of early childhood educators, and how they could play a critical
role to demonstrate socio-cultural responsiveness when supporting young multicultural children’s
social competence development in diverse societies.
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Mission and Challenge: Supporting NCS Children Learning Chinese in Hong Kong
B R e - FSBFEEREBPBEEZIR

This session will be structured in a chat room format, for participants to share their experience and
tips on how to support the non-Chinese speaking (NCS) children in learning. Guided by the chart room
Chair, the in-service and pre-service multicultural teaching assistants (MTAs) trained by the
C-for-Chinese@JC project will share their experience regarding:

* how they put the theories of culturally responsive teaching in everyday kindergarten classrooms
¢ how they support NCS children to learn Chinese in schools; and

* how they collaborate with NCS parents, schools and communities to support the learning of NCS
children
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Parallel Session 2 Q% HET —

Strategy of Home and Community Engagement in Support of Learning Chinese for
Ethnic Minority Students: Good Practices and Challenges

ERDBEERESEPNNRERESRRIS - BFHEFIRIE

Providing the non-Chinese speaking (NCS) children with comprehensive and holistic support in their
learning of Chinese through strong partnership involving school, family and community is the major
objective of the C-for-Chinese@JC project. This presentation will introduce three strategies of home
and community engagement in this regard.

The project has set up a community learning centre equipped with up-to-date IT facilities, to provide
the NCS children with play-based activities in simulated real-life settings to make their learning
interesting and pleasurable. While it is found that the children’s motivation and interest in using
Chinese had been enhanced in centre-based activities, the operation of a community centre has also
faced many challenges. The speaker will introduce how the centre activities are designed to follow a
systematic yet pleasurable approach, and explain the challenges and limitations envisaged.

The Parent-led-home is another major initiative of the C-for-Chinese@JC. It aims at enhancing the
role of the NCS parents, both at home and in the community, in supporting their children learning
Chinese. Comprehensive support includes home visits, regular meetings, thematic seminars, inclusive
activities, training of school volunteers, advanced home-based Chinese learning, and support groups.
The speaker will share the experience of implementing the model and the key to success.

Furthermore, the speaker will also shed light on the organization of community exploration activities
to help the NCS children learn and practice Chinese, and illustrate how these activities may connect
the children with the community and enhance their learning through culturally responsive practices.
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Parallel Session 2 D 2H {57 —

Multiculturalism in Hong Kong: Supporting Ethnic Minority Students in a Chinese Context
SEZTXLER : TREFEAMENDEESRE

Multiculturalism is not explicitly reflected in Hong Kong’s public policy but values such as “inclusion”,
“diversity” and “equal opportunity” have been publicly endorsed. This supports Joppke’s (2004) view
that liberal democratic governments respond to cultural diversity in two ways: “abolish it by means of
‘antidiscrimination’ policy and protect or promote it by means of ‘multiculturalism’ policy” (p.451).

The anti-discrimination approach has meant legal frameworks are in place to protect such residents
from discrimination, especially in employment and the provision of services, although with less
protection in education. Considerable resources have also been made available to support initiatives
such as Chinese language education. Yet poor curriculum planning has often meant that the benefits
of Chinese language instruction have been limited. At the same time negative attitudes to minoritized
groups in schools, racism both within and outside schools and negative community discourses have
created a context that is often inimical to harmony and social cohesion.

Reference
Joppke, C. (2004). Ethnic diversity and the state. The British Journal of Sociology , 55 (3), 451-463.
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Parallel Session 2 ‘D 2HEAET —

Policy Highlights and Classroom Practices for Young Multicultural Learners:
Lessons from Multicultural Kindergartens in South Korea

SHNERENRRBEBRAZE R : BEIS T HENER

During the last decade, Korea has experienced a sharp increase in migrant populations, through both
international marriage and the labor market. In 2016, the inter-ministerial committee under the
Prime Minister’s Office in Korea announced a Comprehensive Plan to Support the Children of
Multicultural Families, placing a greater priority on education of multicultural learners. Since about
60% of all children aged 0 to 18 from multicultural families are under 6 years of age, the Korean
government has been expanding multicultural kindergartens nation-widely to support language
development of children from multicultural families.

In the presentation, a brief overview of policies to support young multicultural learners and their
families over years will be provided. The governmental multicultural kindergarten project as well as
consulting systems will be introduced and some outcomes and related issues, such as language
assessment tools, teacher training and parental and community involvement will be discussed to
draw implications for future policies and practices.
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Supporting Learning and Teaching for Non-Chinese Speaking Children
FEFENRNBRHYZIR

This session will be structured in a chat room format, for participants to share their experience and
tips on how to support the non-Chinese speaking (NCS) children in learning. Two parallel discussion
groups will be set up — one will focus on effective pedagogies for NCS children, the other on strategies
to support NCS parents. The chair of each group will provide guiding questions for discussions.
Teaching props that can aid and motivate NCS children in learning Chinese will also be displayed on
the spot, for participants to reference and exchange views.
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