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The University’s Graduate Attributes and seven Generic Intended Learning Outcomes (GILOs)
represent the attributes of ideal EAUHK graduates and their expected qualities respectively.
Learning outcomes work coherently at the University (GILOs), programme (Programme
Intended Learning Outcomes) and course (Course Intended Learning Outcomes) levels to
achieve the goal of nurturing students with important graduate attributes.

In gist, the Graduate Attributes for Sub-degree, Undergraduate, Taught Postgraduate,
Professional Doctorate and Research Postgraduate students consist of the following three
domains (i.e. in short “PEER & I”):

® Professional Excellence;

® Ethical Responsibility; &

® Innovation.

The descriptors under these three domains are different for the three groups of students in order
to reflect the respective level of Graduate Attributes.

The seven GILOs are:

1. Problem Solving Skills

2. Critical Thinking Skills

3. Creative Thinking Skills

4a. Oral Communication Skills
4b. Written Communication Skills
5. Social Interaction Skills

6. Ethical Decision Making

7. Global Perspectives



1. Course Synopsis

This course focuses on developing students’ knowledge of the role of assessment in
realizing the goals of the English language curriculum and the skills to design and integrate
different types of assessment tools for promoting learning in English language classrooms.
Students will have a chance to collaborate in leading a discussion for one topic in class.
Based on knowledge and skills gained in the Primary/Secondary ELT curriculum courses,
students will further investigate issues relating to language assessment and critically
analyse and design a range of creative and effective school-based assessment tools in a
written group project. Students will also demonstrate ethical awareness of issues linked to
professional judgements when designing assessment tasks.

2. Course Intended Learning Outcomes (CILOs)
Upon completion of this course, students will be able to:

CILO; Apply the theoretical underpinnings, key approaches from a global
perspective and current issues related to language assessment in designing
various creative and effective assessment tasks in a group project using oral
and written skills;

CILO? Critically evaluate a range of assessment tools designed for promoting
learning in the English language classroom, and demonstrate ethical
awareness of issues linked to professional judgements when designing
assessment tasks; and

CILO3 Demonstrate a critical understanding of how to use assessment as a resource
to plan for effective students’ learning and further language development.

3. Course Intended Language Learning Outcomes (CILLOs)
Upon completion of this course, students will be able to:

CILLO:1  Write ELT assessment criteria in accurate and appropriate language.

4. Content, CILOs, CILLOs and Teaching & Learning Activities

Course Content CILOs/ | Suggested Teaching &

CILLOs | Learning Activities

(1) Introduction to language assessment CILO. Lecture, Tutorial, Online
from a global perspective: critically learning activities
evaluate assessment and testing,
types of assessment, purposes of

assessment.

(2) Evaluation of language assessment: CILO. Lecture, Tutorial, Online
Key principles of validity, reliability, learning activities
authenticity, practicality and
washback.




(3) Techniques of test construction: CILO: Lecture, Tutorial, Online
developing creative and effective learning activities
ELT assessment items with ethical
considerations, constructing specific
criteria for various assessment tasks.

(4) Critical analysis of specific CILO? Lecture,  Tutorial,  Oral
language assessment 1: assessing presentations, Online learning
reading and writing. activities

(5) Critical analysis of specific CILO: Lecture,  Tutorial,  Oral
language assessment 2: assessing presentations, Online learning
speaking and listening. activities

(6) Assessment for learning: principles | CILOs 1&2 | Lecture,  Tutorial,  Oral
of assessment for learning, presentations, Online learning
implementing creative and effective activities
learning-supported assessment,
such as portfolios, journals, self and
peer assessment in schools.

(7) Understanding the quality of | CILOs1&2 | Lecture,  Tutorial,  Oral
assessment and student performance presentations, Online learning
through item analysis and score activities
analysis: Basic statistics in language
testing and assessment

(8) Territory-wide System Assessment | CILOs 1&2 | Lecture, Tutorial, Oral
(TSA) and School-based presentations, Online learning
Assessment (SBA): understand and activities
critically evaluate the rationale,
principles and approaches,
similarities and differences between
AoL and AfL.

(9) Understand and critically evaluate CILO3 Lecture,  Tutorial,  Oral
the reporting and feedback | CILLO: | presentations, Online learning
strategies in the assessment process: activities
using effective feedback strategies
to enhance learning.

(10) New  directions in  language CILO. Lecture,  Tutorial,  Oral

assessment:

Technology-mediated assessment,
ethics of fair assessment, and
professional judgements.

presentations, Online learning
activities

5. Assessment

Assessment Tasks Weighting CILOs/
CILLOs
(@) Class participation: 10% CILOs 12&3

Each special interest group will take turn to lead

the discussion for one topic to generate creative,
ethical and effective approaches and ideas.




(b) Individual reflections:

One individual reflection on your own
understanding of the language assessment theories,
concepts, practices and how they can be applied in
school contexts to assess students (around 600
words).

20%

CILOs 1243

(c) Group project:

As a group, design (or adapt from existing language
tests) an English language test or assessment
portfolio with four papers targeting the four
language skills as well as grammar and vocabulary
use. Provide marking scheme and rubrics (with
level descriptors) for your test paper. Write a report
to introduce test purpose, components, and test
development procedures, summarise your test
design experience and evaluate the quality of your
test using the key concepts of assessments
(authenticity, validity, reliability, washback,
practicality, and ethical concerns), and come up
with a plan to utilize the test to inform teaching and
learning.

The group project will be assessed in terms of:

1. The overall quality of the test designed, and the
rigor and thoroughness of the whole project
(25%);

2. Oral presentation of the group project (15%):
In groups, present your design (or initial
analysis of the test results, if possible) to the
class.

3. The writing quality in different sections (30%).

Part 1 and 2 will be assessed as a group; all members
will receive the same grade. Part 3 will be assessed
individually.

Note: The length of the project will be in accordance
with the number of group members (4-5 members):
3,600-4,800 words for a group of 4 persons; 4,800-
6,000 for a group of 5 persons (i.e., 900 to 1,200
words * 4/5 person).

70%

CILOs 1243
CILLO,

6. Use of Generative Al in Course Assessments
Please select one option only that applies to this course:




(1 Not Permitted: In this course, the use of generative Al tools is not allowed for any
assessment tasks.

M Permitted: In this course, generative Al tools may be used in some or all assessment tasks.
Instructors will provide specific instructions, including any restrictions or additional
requirements (e.g., proper acknowledgment, reflective reports), during the first lesson and in
relevant assessment briefs.

7. Required Text(s)

Nil
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Related Web Resources

http://Assesslang.eduhk.hk

The online English Language Assessment Item Bank developed for this course.

Related Journals

Language Testing
Language Assessment Quarterly
Second and Foreign Language Assessment

Academic Honesty

The University upholds the principles of honesty in all areas of academic work. We expect
our students to carry out all academic activities honestly and in good faith. Please refer
to the Policy on Academic Honesty, Responsibility and Integrity
(https://www.eduhk.hk/re/uploads/docs/000000000016336798924548BbN5).  Students
should familiarize themselves with the Policy.

Others

This course is only offered to undergraduate students in their 3rd year of study or
beyond.
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