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Learning: Hong Kong and the
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Yin Cheong CHENG

Abstract
There have been fundamental changes in education in Hong
Kong and the Asia-Pacific over the last two decades. What
paradigm shifts have been evident in school leadership
locally and internationally? How can leadership be effective
in initiating school reforms and education innovations for
new learning? These questions are crucial to the future
development of students and the society. Integrating his
major research findings and theory advances in the past
twenty years and taking Hong Kong as a critical case,
Professor Cheng’s public lecture aims to elaborate the key
features, rationales and implications of paradigm shifts in
school leadership for learning in contexts of globalization
and local developments in the Region. The lecture also
illustrates why a new paradigm of the third-wave leadership
will be a major international trend of research, development,
and practice of school leadership for new learning in the
coming ten years.

Introduction
The context of school leadership has been rapidly changing in the past
two decades, particularly reflected in various waves of educational reforms and
school restructuring movements not only in the western countries such as
Canada, USA, and UK, but also in the Asia-Pacific such as Australia, New
Zealand, Mainland China, Singapore, Malaysia and Hong Kong (Fullan, 1998;
Chapman, Sackney, & Aspin; 1999; Cheng & Townsend, 2000). In particular,
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nine major trends of changes in different areas and levels of education have
been evident in the Asia-Pacific (Cheng, 2005a; Keeves and Watanabe, 2003).
At the macro level, the main trends of educational reforms include
re-establishing a new national vision and new educational aims for schools;
restructuring education systems at different levels; and market-driving,
privatizing, and diversifying school education.
At the meso level, increasing parental and community involvement in
education and management is a salient trend. At the site level, the major trends
consist of ensuring education quality, standards, and accountability in
educational institutions; implementing decentralization and school-based
management; and enhancing teacher quality and lifelong professional
development. At the operational level of educational institutions, the main
trends include using information and communication technology (ICT) in
learning and teaching and applying new technologies in management, and
making a paradigm shift in learning, teaching, and assessment. These nine
trends of educational changes at different levels have changed nearly every key
aspect of most educational systems in the Asia-Pacific and created tremendous
impacts on the context of educational leadership and its practice for promoting
learning.
In addition to the above changes and challenges, the trend of school-age
population in decline in these ten years is also creating a great transformation
in educational contexts of the East-Asia and Pacific Region in general and
Hong Kong in particular. As indicated in the report of UNESCO Institute of
Statistics 2006, most countries in this Region are experiencing school-age
population decline from 3% to 41% between 2005 and 2015. Correspondingly,
there have significant declines in demand for school places, causing serious
school closure or competition for students among schools. This trend has
further accelerated the movement of marketization and school competition in
education initiated by educational reforms in some countries in the Region.
These contextual changes have raised serious impacts and challenges to
the traditional thinking and practice of leadership in education and have driven
the emergence of new strategic thinking and leadership for learning (Cheng,
2002a,b; 2003; MacBeath & Cheng, 2008). Leaders in education are expected
to be more strategic in their leadership for learning and to lead their schools
proactively in order to face up to the contextual challenges with appropriate
strategies. Even though the conception of strategic leadership for learning is
still vague and the domain of studying it is relatively diffused and uncharted, it
often refers to leadership with the following key elements (Cheng, 2002b;
Eacott, 2008a, b; Davies & Davies, 2006; Caldwell, 1989, 2006; Caldwell &
Spink, 1992):
2

(1) It is proactive with respect to the contextual changes that potentially
affect the future of students, education and the school;
(2) It leads the SWOT analysis of internal and external contexts and the
positioning or re-positioning of the school for learning and
educational practice in a changing environment;
(3) It leads the planning and management of the key strategies or action
programmes for effectiveness, survival, and development of the
school and its educational practice in meeting the contextual
challenges; and
(4) It leads the school to implement these strategies and evaluate their
impacts on students’ learning with aims at informing the next
planning cycle.
Given the fundamental changes in education in Hong Kong and the
Asia-Pacific, how leadership can be strategically effective to initiate school
reforms and educational innovations for new learning has become a much
more crucial issue than ever to the future development of students and the
society (Cheng, 2003; 2008a, b; in press, b; Walker, 2003; Hallinger, Walker &
Bajunid, 2005). In particular, what paradigm shifts have been evident in school
leadership locally and internationally? Integrating my major research findings
and theory advances in the past twenty years and taking Hong Kong as a
critical case, this public lecture aims to elaborate the key features, rationales
and implications of paradigm shifts in school leadership for learning in
contexts of globalization and local developments in the Region. The lecture
will also illustrate why a new paradigm of the third-wave leadership will be a
major international trend of research, development, and practice of school
leadership for new learning in the coming ten years.

Three Waves of Educational Reforms
The discussion of contextual changes and school leadership for learning
can be in light of the waves of educational reforms in different parts of the
Asia-Pacific (Cheng, 2003, 2005a). It may provide a more comprehensive
picture for us to understand the paradigmatic diversities in conceptualization
and practice of leadership for learning and other educational practice.
In the past two decades, the numerous educational reforms in the Region
have experienced three waves of movements including the effective school
movement, quality school movements and world-class school movements
(Cheng, 2001b, 2005a). Each wave of reforms works within its own paradigm
in conceptualizing the nature of education and leadership and formulating
related strategies and initiatives for improvement of educational practice at
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Table 1: Three Paradigms of Leadership for Learning

system, site, and operational levels. When there is a transition of educational
reforms from one wave to the other, there will be paradigm shifts in
conceptualization and practice of learning, teaching and leadership (Cheng,
2003). The three waves of educational reforms provide a new typology to
conceptualize leadership for learning into three paradigms: (1) Internal
Leadership; (2) Interface Leadership and (3) Future Leadership. The major
characteristics of each paradigm of leadership for learning are completely
different from the others, as summarized in Table 1 and explained below.
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First Wave Paradigm: Internal Leadership
Since the 1980s, there had been effective school movements in different
parts of the world including the UK, US, Australia as well as in many Asian
and European countries or cities (Townsend, et al., 2007). The education
environment is often assumed to be comparatively stable & predictable with
few uncertainties and competitions and the role of education aims to provide
the necessary manpower to maintain or serve an industrial society (Blackledge
& Hunt, 1985). The provision and content of education are often under the
centralized manpower planning and the school management is under the
external control by central bureaucracies with little school autonomy. It is
assumed that education is knowledge delivery and learning is mainly a process
of students receiving knowledge, skills and cultural values from teachers and
the curriculum.
The first wave of educational reforms aims at improving the internal
processes in learning, teaching and management and enhancing the internal
effectiveness of schools in achieving pre-planned educational aims and
curriculum targets. For example, in some areas of the Region such as Hong
Kong, India, South Korea, Singapore, Taiwan, Malaysia, and mainland China,
numerous initiatives were targeted at improving key features of internal school
processes, some of which were changes in school management, teacher quality,
curriculum design, teaching methods, approaches to evaluation, resourcing and
environment for teaching and learning (Gopinathan & Ho, 2000; Kim, 2000;
Cheng, 2001a; Abdullah, 2001; Rajput, 2001; Tang & Wu, 2000, MacBeath,
2007).
Within the first wave paradigm, the positioning of school is often on
delivery of the planned knowledge, skills and cultural values from teachers and
the curriculum to students in a comparably stable society. School effectiveness
is a kind of internal effectiveness defined by the achievement of planned goals
and tasks in learning, teaching and schooling.
Under the central manpower planning, competition between schools is
comparatively bounded and mainly controlled by the central bureaucracy and
its regulations and standards. Correspondingly, school sustainability may not
be a major concern of school leaders in such a stable education environment.
The school strategy developed by leaders is a kind of Internal Improvement
Strategy, mainly based on a kind of technical rationality in SWOT analysis and
planning with focus on technical improvement of internal operation in teaching,
learning and management to enhance achievement of planned school goals.
The key initiatives of the school strategy are often short-term oriented and
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narrowed in obligation to the bureaucratic regulations (Eacott, 2008a).

Figure 1: Four Types of Internal Leadership and Environment in HK
Schools

In the first wave, the role of leadership is mainly a form of internal
leadership with strategies focused on assuring internal school effectiveness
through improving school performance in general and enhancing contents,
methods and processes of teaching and learning in particular. In practicing
internal leadership, there is frequent reference to the concepts such as
instructional leadership, curriculum leadership, structural leadership, human
leadership, and micro-political leadership (Smith & Andrew, 1989; Henderson,
1998; Lee & Dimmock, 1999; Cheng, 2003, 2005a). The strategic concerns in
leadership may include the following questions:
•

How can the internal processes including learning, teaching, and
management be organized technically to deliver the planned
knowledge, skills and values?

•

How can the delivery of knowledge and skills from teachers and
the curriculum to students be ensured through the practical
improvement of schooling, teaching, and learning?

•

How can the school environment and teachers’ teaching be
practically and technically improved and developed in a given time
period to meet the bureaucratic expectations?

•

How can students progress well in the planned curriculum and
achieve at a higher standard in the public examinations? and
How can the internal process be operationally changed to
maximize the use of allocated resources?

•

The Case of Hong Kong: Characteristics of First Wave Leadership
In the past years, there were many studies in Hong Kong and other parts
of the Region to explore the characteristics of internal school leadership and its
impact on internal school effectiveness and improvement. For example, I did a
classical research on principal leadership and organizational climate in 64
aided secondary schools in Hong Kong in 1989 (Cheng, 1991). It was found
that schools could be classified within four distinct clusters, each with
contrasting characteristics in terms of principals’ leadership and organizational
climate (Figure 1). These characteristics were labelled as Headless style,
Control style, Commitment style and Disengagement style.
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Another study, Chan, Cheng & Hau (1991) mapped the characteristics of
principals’ internal leadership in terms of 20 leadership competencies in a
sample of 208 aided secondary schools in Hong Kong in 1991. Their findings
allowed them to identify two groups of schools, as follows:
1.
Schools in which both teachers’ and principals’ satisfaction were low
(46 schools, denoted as the Lt-Lp type)
2.
Schools in which both teachers’ and principals’ satisfaction were high
(60 schools, denoted as the Ht-Hp type)
The comparison of perceived leadership patterns between the Lt-Lp type and
the Ht-Hp type are summarized in Figure 2. Regardless of the perception of
teachers or principals, the Ht-Hp type of schools was significantly different
from the Lt-Lp type on most of Yukl’s (1989) 20 leadership competencies. For
those schools with high teachers’ and principals’ satisfaction, the principals’
leadership seemed stronger compared with those principals in schools of
comparatively lower satisfaction.
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Figure 2: Profiles of Internal Leadership Competencies of HK School
Principals

Figure 3: Internal Leadership Profiles of HK School Principals in Five
Dimensions
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Based on the alternative perspectives of leadership, Cheng (1994) and
Tam & Cheng (1995) used the conception of five leadership dimensions
including human, technical, political, cultural and educational leadership to
investigate the principals’ internal leadership in Hong Kong primary schools.
Later, Cheng & Cheung (1999), Shum & Cheng (1997) and Kwok, Lo, Ng &
Cheng (1997) used the same conception to study the characteristics of
principals’ internal leadership in secondary schools. Each of these studies
found that principals’ leadership profiles in both secondary and primary
schools show similar characteristics consistently across years. For example,
Cheng & Cheung (1999) conducted their study with a sample of 57 Hong Kong
aided secondary schools and identified the characteristics of principals’
leadership profiles in the five leadership dimensions as shown in Figure 3.
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I had investigated empirically how principal's internal leadership,
particularly in terms of the structural leadership, human leadership, political
leadership, symbolic leadership, and educational leadership, is related to school
performance in terms of multiple indicators at the organization-level,
teacher-level and student-level (Cheng, 1994). The study involved 190 primary
schools, 678 classes of mainly Grade 6 students, 21,622 students, and 3,872
teachers. It was found that the five dimensions of principal's leadership were
strongly related to the multiple indicators of internal organizational
performance, teacher performance at both individual and group levels, and the
students at both individual and classroom levels. The profiles of strong and
weak leadership were contrastingly different across all the multiple indicators,
as shown in Figure 4.
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Based on findings of Cheng (1991), Chan, Cheng & Hau (1991), Chan
& Cheng (1993), and Cheng & Cheung (1999) with reference to Shum &
Cheng (1997), Cheng (1994), Kwok, Lo, Ng & Cheng (1997), and Tam &
Cheng (1995), Cheng (2000c) has reviewed the characteristics of Hong Kong
school principals’ leadership in the 1998s and mid 1990s. To a great extent,
these characteristics can represent the features of the internal leadership in
response to the first wave of education reform and development in Hong Kong
with focus mainly on managing internal operation, but being weak in political
leadership and cultural leadership in facing the challenges from the changing
environment and the interface with the community. As summarized in Cheng
(2000c, p.82),

Figure 4: Leadership & School Performance in HK Schools: Multi-levels and

“ Strengths ( of internal leadership):
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The principals were clearly strong in Educational Leadership
and Structural Leadership, and moderate in Human Leadership.
As educational leaders, they emphasized educational
achievements, encouraged professional development and
teaching improvement, diagnosed educational problems, and
gave professional opinions and guidance on school instructional
matters. This finding is quite consistent with that in the above
instructional leadership profile. In Hong Kong, academic
achievements and public examination outcomes were often
perceived as the most important indicator of school performance.
Therefore, school principals were most concerned with academic
achievements and curriculum completion. As structural leaders,
the principals attempted to develop school structure and policies
and define clear roles and duties for school members. They
would delegate and hold teachers accountable for their student
results, and provide suitable technical support to plan, organize,
coordinate, and implement policies in school. They were also, in
general, supportive of staff and attempted to enhance their
satisfaction and encourage positive interpersonal relationship…..
Comparatively, the Hong Kong secondary school principals
were proficient operational managers and familiar with the
traditional leadership skills such as coordination, role
clarification, recognition, consideration and delegation.
Weaknesses (of internal leadership):
On the other hand, the principals were comparatively weak in
Political Leadership and Cultural Leadership. They were not
very effective at building alliances with internal and external
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stakeholders and had difficulty in resolving conflicts among
school constituencies. Without encouraging teaching
participation, they also had difficulties in building teacher
ownership, loyalty and commitment to the school. This finding is
quite consistent with the observations in the above two sections
on principals’ profiles. The principals seemed to lack
inspirational and charismatic qualities needed to inspire and
motivate performance beyond expectation. In short, most
principals seemed unable to construct a school culture with a
clear vision and a mission capable of transforming the
school…”(p.82)

concerned in the community. How can school leaders ensure the provided
education service accountable to the public? How can they ensure the
education practices and outcomes relevant to the changing demands of the
local community? All these challenges are concerned with the interface
between education institutions and the community. It means that the
positioning of leadership for learning and educational practice should be not
only on internal process improvement but also the interface issue of meeting
the stakeholders’ satisfaction and ensuring accountability to the community.

The above are just some examples of studies in Hong Kong schools
showing the leadership focus on some key aspects of internal process and
environment in the light of the first wave paradigm. We can see that the
first-wave leadership concepts are not so explicitly and directly focused on
students’ self-initiative, sustainable learning and multiple developments for the
future in a context of globalization and huge social and economic
transformation. Instead, they are more concerned with the process of
knowledge delivery, instructional arrangements, and management of
organizational environment.

In the 1990s, in response to concerns about educational accountability to
the public and the quality of education as satisfying stakeholders’ expectations,
the second wave of educational reforms emerged internationally. Most reform
efforts were directed at ensuring the quality and accountability of schools to the
internal and external stakeholders (see, e.g., Coulson, 1999; Evans, 1999;
Goertz & Duffy, 2001; Headington, 2000; Heller, 2001; Mahony & Hextall,
2000).

The first-wave paradigm of internal leadership has its limitations. It may
be too inward looking in leadership action and development planning without
taking the complexities, diversities, expectations and influences of the external
environment and stakeholders into full consideration. The positioning of
leadership for learning may be too narrowly focused on the technical and
operational aspects of educational processes or the school organization but
without strong relevance to the self-initiative, life-long learning and future
development of students. To a great extent, it may be reactive to the instruction
and guidance of the central bureaucracies, ignoring the changing environment
and stakeholders’ expectations. Given such a technical, short-term and internal
orientation, the first-wave leadership is often perceived as not “so strategic and
future looking” for students’ learning.
In the last decades, there have been numerous initiatives and reforms of
the first wave implemented in different parts of the Asia-Pacific and Hong
Kong as mentioned above. Unfortunately, the results of these efforts were
limited and could not satisfy the increasing needs and expectations of the
public. People began to doubt how effective are these improvement initiatives
and the related internal leadership in meeting the diverse needs and
expectations of parents, students, employers, policy-makers, and those
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Second Wave Paradigm: Interface Leadership

In some areas of the Asia-Pacific such as Hong Kong, India, Singapore,
Taiwan, Mainland China and Malaysia, there was a growing trend towards
quality education or competitive school movements emphasizing quality
assurance, school monitoring and review, parental choice, student coupons,
marketization, parental and community involvement in governance, and
performance-based funding (Mukhopadhyay, 2001; Mok, et al., 2003; Cheng &
Townsend, 2000; Meng, Zhou, & Fang, 1997; Mohandas, Meng & Keeves,
2003; Pang, et al., 2003).
In the second wave, education is often seen as a provision of service to
multiple stakeholders in a commercial and consumption society and the nature
of learning is a process for students to receive a service. The positioning of
school is on provision of educational services the quality of which should
satisfy the expectations and needs of key stakeholders - parents, employers and
other social constituencies as well as students themselves. This wave
emphasizes interface effectiveness between a school and the community,
typically defined by stakeholders’ satisfaction, market competition and
accountability to the public.
The education environment in the second wave reforms becomes much
more unstable and fast changing with lots of uncertainties and competitions.
The education provision and content are mainly driven by the changing market
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needs and diverse stakeholder expectations. To meet the changing needs and
external challenges, school-based management is allowed and implemented
with an accountability framework and participation of key stakeholders such as
staff, parents, alumni, community leaders, etc (Cheng, 2009). Schools have
some bounded autonomy under central monitoring and external review.
Competitions among schools are serious for resources and survival in an open
market, particularly in a context of student population decline in Hong Kong or
other parts of the Region. In serious competitions, school elimination often
happens and frightens every school and all its school leaders and members. It is
not a surprise that the short-term survival of schools often gets more concerns
than their long-term sustainability in development (Cheng, 2009; Cheng &
Walker, 2008).
The school strategy developed by the school leaders is a kind of Interface
Satisfaction Strategy, mainly based on the market rationality in the SWOT
analysis and strategic planning with focus on competition for survival and
resources, client satisfaction with educational services, and cost-return
calculation. The initiatives are often short-term, if not middle-term oriented for
market success.
School leadership in the second wave is a form of interface leadership
with a focus on ensuring interface school effectiveness. Implicitly or explicitly
the role of leadership is to ensure accountability to the public, add value to
educational services, enhance the marketability of educational provision, and
ensure that learning, teaching, and schooling met stakeholders’ expectations.
How to manage the interface between schools and the local community
successfully in a competitive and fast changing environment proves to be a
crucial challenge to school leaders. The commonly used concepts of
second-wave leadership were substantively different from those in the first
wave, including strategic leadership, community leadership, public relations
leadership, brand leadership and political leadership (Aaker & Joachimsthaler,
2000; Bush & Coleman, 2000; Caldwell, 1989; Davies, 2003, 2006; Goldring
& Rallis, 1993; Kirk & Shutte, 2004; Cheng, 2003, 2005a). Some of the
strategic concerns of leadership in education include the following:
• How should the school position itself and ensure its provision of
services competitive in the education market?
• How can the performance of teaching and the outcomes of learning
meet the stakeholders’ expectations well?
• How can the educational services be ensured accountable to the public
and stakeholders through various types of packaging, monitoring and
reporting?
• How can the school expand its influence on its interface and
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stakeholders to ensure support to its survival and development through
activities of branding, marketing, partnership, and public relations?
and,
• How can more external resources and stronger network be achieved to
support the school?
The Case of Hong Kong: Characteristics of Second Wave Leadership
Since the return of Hong Kong to Chinese sovereignty in 1997 policy
makers had moved quickly and comprehensively to reform school education
mainly with the second wave paradigm (e.g. Education Commission, 2000,
May & September). Initiatives had targeted almost every important aspect of
the system, including the school-based management, school-based curriculum
development, quality assurance, school governance, student composition,
classroom teaching and learning, school evaluation, use of information
technology and the examination system (Cheng & Tam, 2007). As noted above,
the reforms had arrived at a time when enrolments in schools were falling
rapidly. Together and separately the flood of reform initiatives and
demographic shifts present multiple challenges to the traditional work of
school leaders in Hong Kong. A selection of the most influential reform
initiatives and some of their challenges to school leaders in Hong Kong are
summarised in Table 2 (Cheng & Walker, 2008).
Table 2:

Second-wave Reforms and Challenges to HK School Leadership

Reform and contextual
pressures
School-based Management
(SBM):
• Decentralization of
responsibilities (EC, 2000)
• Involvement of multiple
stakeholders in school
governance (Education
Ordinance, 2004)

Challenges to HK School Leadership:
Towards Interface Leadership
• How to deal with the diverse demands and
increased participation of multiple internal and
external stakeholders?
• How to lead the new political and social
environment and facilitate participative
management in their schools?
• How to manage for results in a context of
increasing accountability?

School-based Curriculum
• How to facilitate the shift from standard central
Development:
curriculum towards school-based curriculum
among all their teachers?
• Short-term strategies
(2000-2005)
• How to develop a new set of leadership
• Medium-term strategies
competence and curriculum knowledge for
(2005-2010)
implementation of school-based curriculum?
• Long-term strategies (2010 and • How to help teachers psychologically and
beyond)
physically to release from being overloaded due to
the workload intensive school-based curriculum
development?
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Quality Assurance in Education: • How to establish the school-based quality
• School Self-evaluation (SSE)
assurance mechanism?
• External School Review (ESR) • How to get additional resources to support their
teachers without overloading in implementation of
• Territory-wide System
SSE & ESR?
Assessment (TSA)
• How to maximize the positive outcomes but
minimize the negative impacts from the SSE and
ESR exercises?
• How to build up a multi-level learning organization
to ensure continued school improvement and
development for sustainable quality assurance?
Increased Diversity &
Complexity in Education:
• Inclusive education
• Combining student banding
from 5 into 3 bands
• School-based initiatives

• How to lead school members to deal with the
continuously increased diversities and complexities
and the associated difficulties in learning, teaching,
and management?
• How to find out more professional support and
resources to support teachers and students in
teaching and learning in such a diversified and
complicated school/classroom environment?
• How to protect a reasonable environment for each
student’s learning and each teacher’s teaching in
classroom from so many external initiatives?

Information Technology in
Education:
st
• 1 Strategy (1998/99-2002/03)
nd
• 2 Strategy (2004)
rd
• 3 Strategy (2007)

• How to transform school management as well as
the professional culture and pedagogical practice
while setting up an effective IT environment for
education?
• How to transform themselves as transformational
leaders before they could transform the school
culture and technological environment?
• How to lead the implementation of IT in education
together with the paradigm shift in teaching and
learning if the strengths and benefits of IT are to be
maximized in education?

School-age Population Decline
• School Closure
• Class Reduction
• Competition for Survival

• How to struggle successfully in competition and
enhance school image and reputation in the
community for school survival??
• How to survive with those reform initiatives related
to their school survival, such as school reporting,
school self evaluation, external review, school
publicity and community promotion?
• How to protect the well-being and sustainability of
their teachers and schools from negative impacts
of the reforms and school-age population decline?

Adapted from Cheng & Walker (2008)
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In such a context of second wave reforms, the role of Hong Kong school
principals had been rapidly changed towards interface leadership such as CEO
(Chief Executive Officer) in market competition for students and resources,
social and environmental leader for community support and collaboration,
public relations and brand manager for promoting school reputation,
institutional head for holding school accountability to stakeholders, and
organizational developer for continuing school development (Cheng, 2003).
The practice of leadership might involve strategic planning, school positioning,
entrepreneurship, school marketing, branding, social networking, partnership
building, school self-evaluation, external review management, meeting key
stakeholders’ expectations, accountability reporting, parental and community
involvement in governance, organizational development, and risk management.
Given the challenges from numerous educational changes of the second
wave to school leaders since the end of 1990s, the Hong Kong government
seriously considered to enhance the leadership competence of school principals.
In June 1999, the Task Group on Training and Development of School Heads
under the Education Department (ED) published a Consultation Paper on
“Leadership Training Programme for Principals” and a committee was setup
to develop a Continuing Professional Development (CPD) framework
including different CPD requirements for serving principals, newly appointed
principals and aspiring principals. In 2001, a Working Group on Principals’
Professional Development was also set up to work out the details of framework
implementation. In this new framework, CPD was emphasized as an on-going
process for all serving principals. A Certification for Principalship (CFP)
requirement was introduced for all aspirants for principalship with effect from
September 2004 (Education Department, 2002).
In this framework, there were four leadership domains and six core areas
of leadership perceived as necessary and important to be developed for the
success of school education and education reforms. Different from the first
wave paradigm, the leadership domains included not only internal leadership
but also interface leadership as below:
1.
Strategic leadership that focuses on developing vision, commitment,
inspiration, appropriate values and a firm belief that all students can learn,
as well as leading and managing change;
2.
Instructional leadership that focuses on strengthening learning, teaching,
and curriculum, ongoing professional development, accountability and
data-driven decision making;
3.
Organizational leadership that focuses on personal relationships, culture
building, dispersed leadership, teamwork, communication, planning and
management of resources; and
4.
Community leadership that focuses on an awareness of the role of the
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school in the broader society, close relationships with parents and other
community members, and an ability to build and utilize community
resources in developing students into global citizens. (Education
Department, 2002, p. 8)
Interrelated with the leadership domains, the six core areas of leadership
included the following (Education Department, 2002, p. 9): (1) strategic
direction and policy environment; (2) learning, teaching and curriculum; (3)
teacher professional growth and development; (4) staff and resources
management; (5) quality assurance and accountability; and (6) external
communication and connection to the outside world. When comparing the
listed domains and core areas with the roles of interface leadership, we can see
that they are quite consistent with the key concerns about the interface
effectiveness in terms of strategic responsiveness and adaptation to the
changing environment and community needs, accountability to the public,
quality assurance, stakeholders’ expectations and satisfaction, and public
relationships. Particularly, the continuing development of strategic leadership,
organizational leadership, and community leadership is clearly related to the
roles of school leaders as resource developers, social leaders, environmental
leaders, public relations managers, accountability builders, and organizational
developers. Even though there have been drastic changes in the leadership role
from the first wave to the second wave, up to now, the empirical research on
the secondary wave leadership in Hong Kong schools is still rare (Cheng &
Walker, 2008).
Reform Syndrome, Bottleneck and School Leadership

this reform syndrome on the education system and teachers in some areas of
the Region (Cheng, 2007). Hong Kong is a salient case. The over-competition
from marketization, the close control from accountability measures, the
increasing workload from numerous initiatives, the de-professionalization from
over-management and monitoring and the high pressure from uncertainties and
ambiguities in education environment were some typical problems that
potentially damage teachers’ well being and working conditions. Many
teachers were burnt-out and overburdened with unnecessary busy work. The
status of the teaching profession experienced serious decline and the schools
lost many competent teachers. The quality of teaching and learning inevitably
deteriorated (Cheng, 2004, 24 Nov -1 Dec).
In 2004, the reform syndrome was found to create a “bottleneck effect”
(Figure 5) with serious negative impacts on school education and teacher
well-being in Hong Kong (Cheng, 2004, 29 March-5 April). The findings of
five independent projects consistently revealed a disturbing picture – one of
teachers’ suffering both physically and psychologically under the weight of the
reform driven working conditions (Cheng, 2004, 24 Nov -1 Dec). Nearly
25.2% of Hong Kong teachers reported to have mood disorders. Among these,
19.7% had displayed symptoms associated with depression, 13.8% with
frequent anxiety and 8.3% with both. It was found that approximately 12,000
out of 50,000 teachers in Hong Kong suffered from mood disorders and 2000
to 2500 teachers (4% to 5.2%) had thought about suicide. Around 50%-52% of
primary teachers felt that their work was ‘out of control’ and that they suffered
from over work-related pressure. Others reported insomnia (50.9%), temper
loss (48.6%), and physical discomfort (46.6%). Not surprisingly, teacher
morale was extremely low and many teachers had considered resigning.

The discussion of educational reforms and leadership in Hong Kong
schools can be put in the larger context of the Asia-Pacific. In facing serious
international competitions, many countries or areas in the Region have initiated
educational reforms and changes to make their systems more competitive.
There appeared a reform syndrome across the Region characterized by the
following features:
(1) The reform efforts of these countries were mutually “infected” and
sharing some similar trends or patterns of reform behaviors;
(2) They were often eager to achieve the reform targets in a very short
time and implement many initiatives in parallel;
(3) They often ignored their own cultural and contextual conditions in
implementation of educational reforms; and
(4) Too many parallel reforms often resulted in chaos and failures
(Cheng, 2008a).
In these years, there has been emerging evidence of negative impacts of
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Figure 5: Bottle-neck Effect: A Challenge to Leadership for Learning
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really helpful in such contextual changes? All these remain unanswered
questions in the second wave reforms. In other words, there are a lot of blank
areas for research on the second wave leadership in general and the leadership
for managing reform syndrome and bottleneck effect in particular in Hong
Kong and the Asia-Pacific (Cheng, 2007).
As discussed above, there are some limitations in the conceptualization
and practice of the second wave leadership. It may not be so explicitly and
directly focused on students’ self-initiative, sustainable learning and multiple
developments. It is often too market-driven or competition-oriented in the
SWOT analysis, strategic planning and related action programmes. This
orientation may deviate from the core values and meanings of education. The
leadership initiatives may be focused too much on school competitions, market
survival and public relations instead of students’ learning or education
activities as the core business. Sometimes, the leadership and strategy may be
only reactive to the stakeholders’ diverse short-term needs without considering
long-term and sustainable development of students, staff, the school, the
profession, and the community. In particular, it may ignore the relevance of
educational services to the future of students and the society at large and the
second-wave leadership itself may be “market strategic” but “not so future
looking” for learning.

Third Wave Paradigm: Future Leadership
High workload, large class size and dominant social norms constrain
Hong Kong teachers’ teaching approaches and strategies. They became the
structural part of the “bottle-neck” hindering any change of teaching and
learning towards high quality education with students as centre. The bottleneck
effect is that any new educational initiatives with good will and training
support to teachers can become additional burdens and hindrances on teachers
and schools and the initiatives themselves (e.g. inclusive education, increased
student diversity, and school-based initiatives) also block the “bottle-neck” and
hinder the implementation of other new coming reforms, as illustrated in
Figure 5.
In facing the challenges of the second wave reforms and bottleneck effect,
what is the role of school leaders? What kind of leadership should they play in
meeting these challenges? How can they help their schools and teachers to
manage the impacts of numerous parallel initiatives internally and externally?
Particularly, how can they reduce the high workload and large class size to
create a more manageable learning environment in line with the aims of
worthwhile reforms? Are the existing strategic leadership concepts and skills
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At the turn of the new millennium, the impact of rapid globalization, far
reaching influences of information technology (IT) and urgent demands for
economic and social developments in international competition stimulated deep
reflection on educational reform. It is often assumed that the world is moving
towards a society of life-long learning and multiple developments and the
environment is fast changing with impacts from internationalization and
technology advances. To ensure that the younger generation could meet future
challenges of rapid transformations in an era of globalization and IT,
researchers, policy-makers, and stakeholders in many countries argued for a
paradigm shift in learning and teaching. They advocated a reform of the aims,
content, practice, and management of education, in order to ensure relevance of
students’ learning for the future (see, e.g., Ramirez & Chan-Tiberghein, 2003;
Burbules & Torres, 2000; Cheng, 2000a, 2000b, 2003; Daun, 2001; Stromquist
& Monkman, 2000).
In such a global context, there is an emerging third wave of educational
reforms, with heavy emphasis on future effectiveness, often defined by the
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relevance of education to the future developments of individuals and their
society. In particular, this is seen as meeting changed purposes and functions of
education in the new Millennium, and a new paradigm of education which
embraces contextualized multiple intelligences, globalization, localization, and
individualization (Maclean, 2003; Baker & Begg, 2003; Cheng, 2005a). There
is a paradigm shift in learning from the traditional site-bounded learning of the
first and second waves towards the CMI-triplized Learning of the third wave as
indicated in Table 3. Different from the first and second waves, the new
learning of the third wave is a kind of globalized, localized and individualized
learning (i.e. triplized learning) with aims to create unlimited learning
opportunity for developing students’ contextualized multiple intelligences
(CMI) which are relevant to multiple and sustainable developments (including
technological, economic, social, political, cultural and learning developments)
in both local and global contexts (Cheng, 2005b).

Table 3: Paradigm Shift in Learning
Paradigm of
CMI-Triplized Learning
(Third Wave)

Paradigm of
Site-Bounded Learning
(First & Second Waves)

Individualized Learning:
• Student is the centre of education
• Individualized Programs
• Self-Learning and developing CMI
• Self-Actualizing Process
• Focus on How to Learn
• Self Rewarding

Reproduced Learning:
• Student is the follower of teacher
• Standard Programs
• Absorbing Knowledge
• Receiving Process
• Focus on How to Gain
• External Rewarding

Localized and Globalized Learning:
• Multiple Sources of Learning
• Networked Learning
• Life-long and Everywhere
• Unlimited Opportunities
• World-Class learning
• Local and International Outlook

School Site-Bounded Learning:
• Teacher-Based Learning
• Separated Learning
• Fixed Period and Within Institution
• Limited Opportunities
• Site-Bounded Learning
• Mainly Institution-based Experiences

As a consequence of globalization and international competition, this
third wave of educational reforms is driven by the notion of world-class
education movements. Effectiveness and improvement of education are thus
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defined by world-class standards and global comparability so as to ensure that
the future of both student and social development is sustainable in such a
challenging era. Schools may have sufficient autonomy to achieve their own
visions for the future with local and international benchmarking in
management and educational practice. The positioning of school is a
world-class institution for facilitating of multiple and sustainable developments
of students and the society in a context of globalization and change.
In the third-wave paradigm, various types of collaboration are strongly
emphasized between schools and other institutions on the long-term
development of students locally, regionally and globally instead of competition
or short-term achievement locally. The strategy developed by the leaders is a
kind of Future Development Strategy based on the future relevance rationality
in the SWOT analysis and strategic planning with focus on sustainable
development of students, teachers and the school, globalization, localization,
and individualization in education, and unbounded opportunities for life-long
learning. The initiatives are often long-term oriented for multiple developments
at different levels (Cheng, 2005a).
In the third wave, school leadership assumes the character of future
leadership with focus on the pursuit of a new vision and new aims for
education, a paradigm shift in learning, teaching and curriculum, lifelong
learning, sustainable development, global networking, an international outlook,
and integration of IT in education (Pefianco, Curtis & Keeves, 2003; Peterson,
2003; Cheng, 2001a). How to maximize learning opportunities for students
through “triplization in education” (i.e. as an integrative process of
globalization, localization and individualization in education) is a key
challenge inviting a new paradigm of school leadership for the third wave of
educational reforms (Cheng, 2005a). So, new concepts of school leadership are
emerging in the third wave, including triplization leadership, multi-level
learning leadership, sustainable development leadership, and paradigm shift
leadership (Cheng, 2008b; in press a). The common strategic concerns of
school leaders are completely different from those in the first and second
waves, including some of the following questions:
•
How can the school make a paradigm shift in learning, teaching
and management practically and culturally possible towards
globalization, localization and individualization?
•
How can the school maximize students’ learning opportunities
through establishing IT environment, networking, and paradigm
shifts in teaching and schooling?
•
How can their schools facilitate and sustain the development of
students’ self-learning as potentially lifelong?
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The Case of Hong Kong: Request for Future Leadership
In 1997, Education Commission Report No. 7, entitled Quality School
Education, had strongly emphasized the school-based management as an
important framework for enhancing education quality in Hong Kong schools.
All aided schools were required to fully implement school-based management
since 2000. In 2000, Education Commission (2000, May; September) issued a
new blueprint for educational reforms with key principles such as
Student-focused, “No-loser”, Quality, Life-wide Learning, and Society-wide
Mobilization. This blueprint was promoting a paradigm shift in education with
strong emphasis on the application of new principles and new thinking in
learning and teaching. According to Cheng (2005c), to a certain extent Hong
Kong not only implemented the second wave reforms but also at the same time
started to initiate a paradigm shift in education towards the third wave since
2000. Given the nature of SBM promoting parental and community
involvement, systematic development planning and reporting, flexibility in
using resources and organizational learning in Hong Kong schools, it seems
reasonable to assume that schools with better practice of SBM may be more
adaptive to paradigm shift in education, and create more opportunities for
students’ learning to be globalized, localized, and individualized (Cheng,
1996).
With a sample of 31 secondary schools, 1119 teachers and 7063
students in Hong Kong, Cheng & Mok (2007; 2008) investigated how the
practice of SBM is related to the extent of paradigm shift towards globalization,
localization and individualization in education and how the extents towards
SBM and paradigm shift in education are related to teachers’ student-centred
teaching and students’ active and sustainable learning in terms of learning
effectiveness, multiple thinking in learning, positive attitudes towards learning,
satisfaction with school life, and application of various learning methods.
The key findings were summarized in Figures 6 and 7. It was revealed
that the more a school is towards school-based management, the more the
school can be in paradigm shift towards the globalized, localized and
individualized education including curriculum, learning and teaching. Also,
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school-based management and paradigm shifts in education were found
strongly related to the multiple indicators of teachers’ student-centered teaching
and students’ active and sustainable learning. The stronger in school-based
management and paradigm shift in education of a school, the more likely the
teachers in using student-centered approaches in teaching; the more likely the
students in positive learning attitudes, application of various learning methods,
effective learning (in terms of learning facilitation, self reflection, self-directed
learning, and learning opportunity), multiple thinking in learning activities, and
satisfaction with their school life. The findings supported the theoretical
conceptions of school-based management and paradigm shift proposed by
Cheng (2000a, 2005a).
The findings led to a strong request for the third wave leadership in Hong
Kong that can facilitate (1) the paradigm shift in management from the external
control management toward the school-based management and (2) the
paradigm shift in learning, teaching and curriculum from the site-bounded
paradigm towards the CMI-triplized paradigm (Cheng, 1996, 2000a, 2005a).
Figure 6: Scattering Plot of Schools: Paradigm Shift & School-based
Management
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Figure 7: “High SBM & High PS” Schools vs “Low SBM & Low PS” Schools: Request for Future Leadership for
Learning

Triplization Leadership for the Third Wave Learning
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To facilitate paradigm shift towards the third wave learning, school
leadership needs to be a kind of triplization leadership (Cheng, 2008b).
Globalization in learning includes activities such as global networking and
exploration through the support of IT in learning, international immersion and
exchange programs, international partnership in various learning projects,
video-conferencing for international interactions and sharing among students,
and global issues in learning content. The implications for school leaders are to
ensure global relevance in learning objectives and content, and achieve a wide
range of advanced resources from different parts of the world for students’
globalized learning. In such a context school leaders themselves need to have a
global outlook and international communication skills in order to expand the
scope of their leadership network and influence to a wide variety of
stakeholders beyond their school sites and local communities to embrace a
global agenda (Cheng, 2005a).
Localization in learning may cover a wide range of activities: (1) To
ensure the aims, content and process of learning relevant to the local context so
that students’ learning and development can benefit socially and intellectually
from local application; (2) To bring in local resources including physical,
financial, cultural, social and intellectual assets to support students’ learning
activities; (3) To increase parental involvement, community partnership, and
collaboration with various social agents or business sectors in creating
opportunities for students’ learning and teachers’ teaching; and (4) To ensure
the curriculum and students’ learning meets the future needs and multiple
developments of the local community (Cheng, 2005a). To realize successful
localization in learning, school leaders need to expand their leadership network
and influence to key stakeholders and resource people in the local community.
Given the importance of human initiative and creativity to the
developments of the new world, individualization inevitably becomes a key
element in education reform for the future. The major implication for future
school leadership is to enhance human initiative in learning including the
motivation, effort and creativity of students. With the support of information
technology and new approaches to learning, school leadership should facilitate
individualization in learning through such measures as implementing
individualized learning programs; designing and using individualized learning
targets, methods, and progress schedules; encouraging students to be
self-learning, self-actualizing, and self-initiating; meeting individual special
needs; and developing each student’s own potential including contextualized
multiple intelligences (Cheng, 2005a). Given the limited resources for school
education and the complexity and multiplicity in human nature and educational
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expectations, how school leaders can lead their schools to implement these
measures successfully to meet the diverse needs of so many individuals and
develop their CMI is often a core issue of future leadership.
Multi-level Learning Leadership / Sustainable Development Leadership
Numerous scholars advocate action learning as the medium for
development of creativity and intelligence in a rapidly changing environment
(Wald & Castleberry, 2000; West-Burnham & O’Sullivan, 1998; Argyris &
Schön, 1996; Senge, 1990). Action learning in school is a form of learning
which takes place at the individual level, group level or at organizational level.
At the individual level, it may take the form of student action projects or
teacher’s learning from professional practices (Stevenson, 2002; Argyris,
Putnam, & Smith, 1985). At the organizational level or group level, action
learning may be a form of learning generated by daily or ad hoc activities or
from short-term or long-term actions (or projects) of the school organization or
group (Senge, 1990; Cousins, 1996).
In order to support students’ continuous learning at the individual and
group levels, it is also necessary to support teachers’ professional learning at
both individual and group levels, a process integral to organizational learning.
This is a process of multi-level learning which not only sustains continuous
student learning but benefits teacher learning, and wider school development
(Cheng, 1996; Cheng & Cheung, 2003, 2004; Senge et al., 2000). It follows
that school leadership has to operate at multiple levels. Multi-level learning
leadership then characterizes the third wave in which school heads lead the
action learning of their students, teachers and all other members at different
levels. Within this model school leadership itself is also a process of action
learning, in which a leader or a group of leaders accumulate action knowledge
and wisdom from their practice and that of their colleagues. In particular, the
development of multiple thinking and creativity in leadership would contribute
to the successful leadership for multi-level learning (Cheng, in press, a).
As a new paradigm, the third-wave leadership also has its own
limitations in conceptualization and practice. It may be “too” future looking in
the SWOT analysis, strategic planning and action programmes, that may be too
far away from the reality in practice and result in serious difficulties and failure
in implementation. The successful implementation of the third-wave leadership
depends heavily not only on a paradigm shift in the mindset of school leaders
themselves but also the echoing support from the system change culturally and
technologically. This paradigm may ignore the existing market needs and
stakeholders’ expectations and experience strong resistance and difficulty in
practice. In particular at the beginning of development, the future leadership
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may be considered as “not so technically efficient” or “not so market strategic”.

Conclusions
The challenges from contextual changes have tremendously changed the
nature and practice of education as well as its leadership in the Asia-Pacific and
Hong Kong in the last two decades. The new visions of education, serious
marketization and competition, close interface with the community, diverse
stakeholders’ expectations, broadened external participation, enhanced
multi-level developments, and continuing technological and cultural changes
all demand education leaders to be more strategic and sensitive to the
contextual changes. They are expected to perform new leadership with new
thinking, international horizon, forward looking, innovative perspectives,
strong social networks, and proactive action programmes.
The three-wave models of leadership in fact represent a set of different
paradigms that can be employed in conceptualization of the nature and practice
of leadership for learning and other educational practice in facing the
increasing impacts and complexities of contextual changes and educational
reforms in the Asia-Pacific. Table 1 has summarized the major characteristics
of three paradigms of leadership that present a new research typology for
conceptualizing, investigating and analyzing the paradigmatic diversities in
leadership for learning. The implications for research on leadership in Hong
Kong and the Asia-Pacific are fruitful and innovative, as explained below:
Single Paradigm Research: The rationale of research may be based on one
single paradigm with focus on investigating the related factors and
characteristics of leadership for learning in terms of leadership context,
leadership purpose, leadership practice, leadership impacts, or/and leadership
development. In the past three decades, numerous studies of leadership in
education in Hong Kong and the Asia-Pacific were mainly based on the first
wave paradigm with focus on internal leadership. Even though the
development of second wave leadership in education has attracted much more
attention in the last decade, the research in this area is still underdeveloped not
only in the Asia-Pacific but also in other parts of the world. More research on
the second wave leadership should be encouraged. Given the importance of
students’ self-initiative and capacity for future sustainability, life learning and
multiple developments in an era of globalization and transformation, I believe,
the third wave paradigm that provides a completely new direction for
conceptualizing leadership will become a major international trend of research,
development and practice of school leadership for new learning in the coming
ten years.
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Multiple Paradigms Research: In ongoing educational reforms in Hong
Kong and the Asia-Pacific, the practice and development of leadership for
learning in reality may be diverse, involving more than one paradigm. It would
be interesting to apply two or three paradigms to investigate the fundamental
differences in school leadership and compare the major leadership
characteristics between school leaders whose schools are in different stages or
contexts of educational reform or development. The comparative studies of
school leadership locally, regionally, and internationally across the three
paradigms may provide a much broader and deeper perspective to understand
the dynamics and related key features of leadership for students’ learning. Also,
the research involving a full range of the key concepts of internal leadership,
interface leadership and future leadership may yield a more comprehensive
picture to understand the complexities of educational reform and leadership
and the findings may be more sophisticated and powerful to inform leadership
practice and policy formulation for the new paradigm of learning. Up to now,
investigation of school leadership by multiple paradigms is a completely new
area yet to be explored in research.
Paradigm Shift Research: The paradigm shift of school leadership from one
wave to another wave involves not only the technical or operational changes
but also the ideological and cultural changes at both individual and system
levels. It is quite complicated and not automatic. How can school leaders
change their original patterns of thinking and practice from the first or second
wave paradigm towards the third wave paradigm for new learning? What are
the major conditions or driving forces for such kind of paradigm shift possible
and successful? Why? What are the major characteristics and best practices of
paradigm shift process in leadership in Hong Kong and the Asia-Pacific? In
addition to paradigm shift in leadership, how can school leaders facilitate
paradigm shift in learning, teaching and management among students, teachers
and stakeholders successfully towards the third wave? What are the major
problems in the process of leading paradigm shift in education in schools?
What are the major conceptual and operational differences between the
transformational leadership and paradigm shift leadership in research
(Leithwood & Tomlinson & Gene, 1996)? .... All these or similar questions are
in fact proposing an unexplored new area for paradigm shift research in the
Asia-Pacific in coming years.
In practice, school leaders need to face up to the contextual challenges and
develop appropriate positioning and strategy for their schools to be effective in
achieving school aims, competitive in surviving a market environment, and
sustainable in pursuing the future for their students, teachers, schools and the
community. In different contexts and stages of school life cycle, school leaders
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may adopt different paradigms to conceptualize their leadership for learning in
different ways such as internal leadership, interface leadership, future
leadership or a combination of them. To different paradigms, leadership for
learning is characterized by different assumptions of education environment,
nature of learning, types of reforms and movements, school positioning,
conception of effectiveness, nature of competition and demand for
sustainability.
Correspondingly, the key features of school strategy,
leadership role, leadership concepts, strategic concerns, relevance to students’
sustainable learning and multiple developments, and potential limitations are
completely different across these three paradigms.
Although internal leadership, interface leadership, and future leadership
for learning are based on different paradigms and they have their own features
and limitations, all of them have their key contributions to leadership functions
in a complicated changing education environment. To a great extent, they are
supplementary to each other, taking internal improvement, interface
satisfaction and accountability, and future relevance into consideration in
leadership practice. To different leaders and different schools, the emphasis on
these three types of leadership may be different. If a school pursues not only
internal effectiveness and interface effectiveness but also future effectiveness
in student learning and other educational practice, the leadership of this school
should also include the key elements of internal leadership, interface leadership
and future leadership as a whole. It may be considered as Total Leadership for
Learning.
From the trends of three wave reforms in the last two decades, the
ongoing efforts of Hong Kong and the Asia-Pacific in development of
leadership in education should shift their focus from mainly internal or
interface leadership towards the third wave future leadership. It is hoped that
the typology of 3-wave paradigms can provide a new comprehensive
framework for educators, leaders, researchers, and policy-makers in the
Asia-Pacific and beyond to study, develop and practice leadership for new
learning and paradigm shift in education.

Part of the materials in this lecture was adapted from Cheng (2007; 2008b; in
press b)
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of the online journal article: Cheng, Y.C. (2000). A paradigm shift in
science learning and teaching. Asia-Pacific Forum Science Learning and
Teaching, 1(2).

9.

Cheng, Y.C. (2000). Beyond economics. In the special issue on
Education: The Last Frontier for Profit (p.37), The Courier UNESCO,
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paradigm. In the proceedings of the international conference on
“Knowledge Economy and Education Development” edited by National
Taiwan Normal University and five educational research associations.
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List of Invited Keynote/Plenary
Speeches at International/Academic
Conferences
1.

Cheng, Y.C. (2009, forthcoming). Quality assurance for new learning:
International implications for research and practice. Invited keynote
speech at the International Seminar cum Annual Conference of All India
Association for Educational Research (AIAER) on the theme Quality
Concerns in Education, on December 22 - 24, 2009 at Lucknow, Uttar
Pradesh, India.

2.

Cheng, Y.C. (2009, forthcoming). Strategies for quality and innovation in
higher education: International trends and local developments. Invited
plenary speech at the International Forum on Higher Education with
theme on “Challenges and reflection on the talent development under the
financial tsunami”, organized by the National Taiwan Normal University,
12-14 November 2009.

Training Materials
1.

Cheng, Y.C. (1993). Module 2: Planning and structuring for development
and effectiveness, pp.1-43. Training Packages for Supervisors, Principals,
and Assistant Principals of School Management Initiative Schools, Hong
Kong: The Chinese University of Hong Kong.

3.

Cheng, Y.C. (2009, forthcoming). Teacher management: Reforms and
international paradigm shifts. Invited keynote speech at the International
Conference organized by the Shanghai Normal University, 15-16 October
2009.

2.

Cheng, Y.C. (1993). Module 1: Meaning and principles of SMI and
effectives schools, pp. 1-104. Training Packages for Supervisors,
Principals, and Assistant Principals of School Management Initiative
Schools, Hong Kong: The Chinese University of Hong Kong.

4.

3.

Cheng, Y.C. (1993). Module 3: Staff development & appraisal for
development & performance, pp.1-122. Training Packages for
Supervisors, Principals, and Assistant Principals of School Management
Initiative Schools, Hong Kong: The Chinese University of Hong Kong.

Cheng, Y.C. (2009). Teacher management and development: Reform
syndrome and paradigm shifts. Invited keynote speech at the
International Conference on Educational Research (ICER 2009)
organized by Faculty of Education, Khon Kaen University, Thailand ;
Hirosaki University, Japan and Hong Kong Institute of Education,
September 11-12, 2009.

5.

Cheng, Y.C. (2009). Paradigm shift in higher education leadership:
Globalization and local developments. Invited plenary speech at the
International Conference on Higher Education Research and
Development (IHERD2009) 9 to 12 July, 2009, organized by Dhurakij
Pundit University, Bangkok, Thailand.

6.

Cheng, Y.C. (2009). Teacher management for educational reforms and
new learning. Invited keynote speech at the International Conference on
Teacher Development and Management organized by the World Bank,
the UK Department for International Development (DfID), the European
Commission, UNICEF, & UNESCO with the technical support of

4.

Cheng, Y.C. (1993). Module 4: Monitoring school effectiveness, pp. 1-89.
Training Packages for Supervisors, Principals, and Assistant Principals of
School Management Initiative Schools, Hong Kong: The Chinese
University of Hong Kong.

5.

Cheng, Y.C. (1993). Module 5: Leadership and management of change,
pp.1-109. Training Packages for Supervisors, Principals, and Assistant
Principals of School Management Initiative Schools, Hong Kong: The
Chinese University of Hong Kong.
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Ministry of Human Resource Development, the National Council of
Educational Research and Training (NCERT), the National University of
Educational Planning and Administration (NUEPA) and the National
Council of Teacher Education on 23-25 February 2009, Vidya Bhawan
Society, Udaipur, India.

15.

Cheng, Y.C. (2006). Qualitative research in globalization and
development: Implications for educational reforms. Invited Specialist
Lecture at the Multi-disciplinary International Conference on Qualitative
Research in Developing Countries organized by the Faculty of Arts,
University of Karachi, Karachi, Pakistan from 3-4 November, 2006.

7.

Cheng, Y.C. (2008). Initiatives for new learning: Integration,
sustainability and creativity. Invited keynote speech at the International
Conference of Asia-Pacific Educational Research Association 2008 in
Singapore on 26-28 November 2008.

16.

8.

Cheng, Y.C. (2008). Research on school leadership: Change in paradigm
and practice. Invited keynote speech at the International Conference
organized by the East Taiwan University on 25-26 July 2008.

Cheng, Y.C. (2006). International trends and issues of teacher education
and reforms. Invited keynote speech at the First Chinese Teacher
Education Forum organized by Teacher Education Research Centre of the
Beijing Normal University and Journal of 21st Century Principals on
29-31 October 2006, Beijing Normal University.

17.

Cheng, Y.C. (2006). Paradigm shifts in learning and integration of ICT
in education. Invited keynote speech at the Digital Learning India 2006
organized by the Centre for Science, Development and Media Studies
(CSDMS) together with the Department of Information and Technology
of India and United Nations Development Programmes (UNDP) on the
theme “Vision 2010” on August 23-25, 2006 at Hotel Taj Palace in New
Delhi, India.

18.

Cheng, Y.C. (2006). Trends and issues of teachers and teacher education
in Asia-Pacific. Invited keynote speech presented at the Regional
Seminar on the Status of Teachers: Attracting, Developing and Retaining
Effective Teachers, organized by the United Nations Educational,
Scientific and Cultural Organization (UNESCO), 1-3 August, 2006,
Bangkok, Thailand.

19.

Cheng, Y.C. (2006). New Paradigm of learning and teaching in a
networked environment: Implications for applying ICT. Invited keynote
speech presented at the International Conference on ICT in Teaching and
Learning, organized by the Open University of Hong Kong and the Hong
Kong Web Symposium Consortium from 10-11 July 2006.

20.

Cheng, Y.C. (2006). A paradigm shift in redefining and ensuring learning:
Towards multiple and sustainable effectiveness. Invited keynote speech
presented at the World Education Forum 2006 organized by iT21
(international), International Enterprise Singapore, and World Bank,
21-23 June 2006.

21.

Cheng, Y.C. (2006). Multiple thinking and creativity in multi-level
learning for sustainable development. Invited keynote speech presented
at the Educational Association Research of Singapore Conference,
organized by the Educational Research Association of Singapore, 29-31
May, 2006, Singapore.

22.

Cheng, Y.C. (2006). Innovative management and leadership in school:
Paradigm shift in effectiveness assurance. Invited keynote speech

9.

Cheng, Y.C. (2007). School leadership for new learning and sustainable
development: Towards third wave. Invited keynote speech at the 2nd
International Conference for Educators with the theme of “Change
Forces in Education: A Global Perspective”, organized by Taylor’s
University College, Subang Jaya in Malaysia, 18-19 June 2007.

10.

Cheng, Y.C. (2007). Multiple models of integrated learning: Conception,
effectiveness, & creativity. Invited keynote speech at the Conference on
Integrated Learning: Research and Classroom Practice, organized by
MSST, Hong Kong Institute of Education on 14 December 2007.

11.

Cheng, Y.C. (2007). Challenges and strategies for teacher education
development in the Asia-Pacific Region. Invited special lecture at the
“Strengthening APEID and its Networks: Planning for the 8th Programme
Cycle” Meeting of the UNESCO-APEID in Bangkok, 15-17 May 2007.

12.

13.

14.
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Cheng, Y.C. (2007). Educational research in the Asia-Pacific Region:
Paradigm shift, reforms and practice. Special speech invited by the
President of American Educational Research Association (AERA) at the
Presidential Session of the Annual Meeting of AERA held in Chicago,
9-13 April, 2007.
Cheng, Y.C. (2006). School reforms and world-class education: Three
waves and paradigms shifts. Invited keynote speech at the International
Symposium on Educational Innovation and School Reforms, organized
by the Department of Education of Pusan National University, Pusan
Korea, 20-21 December 2006.
Cheng, Y.C. (2006). Future developments of educational research in the
Asia-Pacific Region: Reforms, policy and networks. President address at
the Asia-Pacific Educational Research Association International
Conference held in Hong Kong from 29-30 November 2006.
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presented at the Academic Conference on School Innovative
Management, organized by the Research Institute of Education and
Management of the National University of Tainan on 29 April 2006,
Tainan, Taiwan.
23.

24.

25.

26.

27.

Cheng, Y.C. (2005). Sustaining educational effectiveness: Multiple
thinking and creativity in multi-level learning. Invited keynote speech
presented at the International Conference on Curriculum reform and
school management innovations, organized by the Institute of Curriculum
and Instruction, East China Normal University and the Education Bureau
of Jiading District,, 30 October to 1 November, 2005, Shanghai, China.
Cheng, Y.C. (2005). Three waves of teacher education reform:
Sustainable development and ICT application. Invited keynote speech
presented at the International Forum on Teacher Education, jointly
organized by East China Normal University, UNESCO Chinese
Committee, and UNESCO-Asia and Pacific Regional Bureau for
Education, 25-27 October, 2005, Shanghai, China.
Cheng, Y.C. (2005). Multiple thinking and creativity in school leadership.
Invited keynote speech presented at the International Seminar 2005 on
Professionalization of School Leadership organized by the University of
Erfurt, Erfurt, Germany in 3-7 October 2005.
Cheng, Y.C. (2005). Sustainable School Effectiveness and Improvement:
Multiple Thinking and Creativity. Invited keynote speech presented at
The First International Conference on School Effectiveness and School
Improvement in China organized by Shenyang Normal University
Shenyang, Liaoning, China, 23-25 September 2005.
Cheng, Y.C. (2005). Multiple thinking and multiple creativity in
organizational learning. Invited plenary speech presented at the
International Conference on Learning Organization: Research and
Development (ILCORD2005) with the theme “Learning Organization in
a Learning World”, jointly organized by King Mongkut’s University of
Technology Thonburi and All India Association of Educational Research
At KMUTT, Bangkok, Thailand, 18-22 April 2005.

Conference on Teacher Education (ICTED2004) organized by the
College of Education of the University of the Philippines and held in
June 30-July 2, 2004, Manila, Philippines.
30.

Cheng, Y.C. (2004). A typology of contextualized multiple thinking in
action learning: Enhancing creativity. Invited keynote speech presented
at the Thinking Qualities Initiative Conference on the theme “Thinking
and Learning in Action” held in June 25-26, 2004, Baptist University,
Hong Kong.

31.

Cheng, Y.C. (2004). Principals’ leadership and effectiveness in the new
century: Implications for the principals of Tin Ka Ping secondary schools.
Invited keynote speech at the National Principals Forum for All Tin Ka
Ping Secondary Schools organized by the Tin Ka Ping Foundation and
Quizhou Normal University in 25-27 June 2004 in Quizang, China.

32.

Cheng, Y.C. (2004). Principalship in the new century: Implications from
the three waves of school effectiveness. Invited keynote speech at the
Advanced Seminar for Principals of Guangdong of China organized by
Guangdong Institute of Education in 15-27 June 2004 in Guangzhou
China.

33.

Cheng, Y.C. (2004). Three waves of teacher education and development:
Paradigm shift in applying ICT. Invited keynote speech presented at the
Scandinavian-Asian Pacific Conference with the theme on “The
Challenge of Integrating ICT in Teacher Education” held in June 2-4,
2004, Jonkoping, Sweden.

34.

Cheng, Y.C. (2004). Paradigm shift in learning: Implications for IBO
schools. Keynote speech invited by International Baccalaureate
Organization and presented at the IBO Asia Pacific Regional Conference
with the theme “Research in practice: Implications for IBO schools” in
Mumbai India over 19-21 March, 2004.

35.

Cheng, Y.C (2003). Organization of education in the Asia-Pacific Region:
Reforms, trends, and research. Invited plenary presentation at the
UNESCO-APEID International Conference on Education, in 4-7
November 2003, Shanghai, China

28.

Cheng, Y.C. (2004). Learner-centred Approach: Enhancing multiple
thinking and multiple creativity in action learning. Invited keynote
speech presented at the fourth International Forum on Education Reform
2004 with theme “Learner-Centred Approach Towards Education for
Sustainable Development” organized by Office of Education Council and
held in September 6-10, 2004 in Bangkok, Thailand.

36.

Cheng, Y.C. (2003). School-based management and learning
improvement. Invited keynote speaker at the third International Forum on
Education Reform 2003 with theme “Education Decentralization
Revisited: School-based Management” organized by the Office of
National Education Commission to be held in September 8-11, 2003 in
Bangkok, Thailand.

29.

Cheng, Y.C. (2004). Paradigm shift in teacher education and ICT
application. Invited keynote speech presented at the International

37.

Cheng, Y.C. (2003). Triplization in teacher education: Paradigm shift in
teacher effectiveness. Invited keynote speech at the 23rd Annual Seminar
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of the International Society for Teacher Education (ISTE, 2003) on
“Teacher Education: Meeting the Needs of the New Generation” to be
held in April 22-28, 2003. (The conference was finally cancelled because
of the outbreak of SARS in Hong Kong)
38.

Cheng, Y.C (2003). New principalship for globalization, localization,
and individualization: Paradigm shift for the future. Invited keynote
speech presented at the International Conference on “Principalship and
School Management Practices in an Era of Globalization: Issues and
Challenges” organized by Ministry of Education Malaysia and University
of Malaya, in April 22-24, 2003.

39.

Cheng, Y.C. (2003). Local knowledge and human development in
globalization of education. Invited keynote speech presented at the
International Conference on Globalization and Challenges for Education
organized by the National Institute of Educational Policy and
Administration (NIEPA) in February 19-21, 2003 in New Delhi, India.

40.

41.

42.

43.

44.
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Cheng, Y.C (2002). Teacher effectiveness for paradigm shift in learning.
Invited keynote speaker at the Annual Conference of Educational
Research Association of Singapore from 20-22 November 2002 in
Singapore. The theme of the conference is “Creating Partnership in
Research on Pedagogy and Classroom Practice”.
Cheng, Y.C (2002). Fostering local knowledge and wisdom in globalized
education. Invited keynote speech presented at the 8th International
Conference held at Faculty of Education of Chulalongkorn University,
18-21 November 2002, Bangkok, Thailand. The theme of the conference
is “Globalization and Localization Enmeshed: Searching for a Balance in
Education”
Cheng, Y.C (2002). New paradigm of borderless education: Challenges,
strategies, and implications for effective education through localization
and internationalization. Invited keynote speaker at the International
Conference on Learning and Teaching with the theme “Challenge of
Learning and Teaching in a Brave New World: Issues and Opportunities
in Borderless Education from 14-16 October 2002, Hatyai, Thailand.
Cheng, Y.C. (2002). Linkage between innovative management and
student-centred approach: Platform theory for effective learning. Invited
Plenary Speech presented at the Second International Forum on
Education Reform: Key Factors in Effective Implementation organized
by Office of National Education Commission in collaboration with
UNESCO and SEAMEO, Bangkok, Thailand, 2-5 September 2002.
Cheng, Y. C. (2001). A new paradigm of education: Globalization,
localization, individualization & contextualized multiple intelligence.

Invited keynote speech presented at the Conference on “Impact of
Globalization on Education” organized by The National Institute of
Educational Planning and Administration in 18-20 December, 2001, New
Delhi, India
45.

Cheng, Y.C. (2001). Keynote Speech 1: New theory of school
effectiveness assurance in the third wave. Keynote Speech 2: School
leadership in the new millennium: A new paradigm. Invited keynote
speeches presented at the international conference on “Knowledge
Economy and Education Development” organized by National Taiwan
Normal University and four educational research associations in Taiwan
in 13-16 December 2001.

46.

Cheng, Y.C. (2001). Education reforms in Hong Kong: Three waves
towards the future. Invited plenary speech at the International Conference
on Education Research (ICER) organized by Institute of Asia-Pacific
Education Development of the Seoul National University in 25-26
October 2001, Seoul, Korea.

47.

Cheng, Y.C. (2001). Education reforms in Hong Kong: Challenges,
strategies, and international implications. Invited plenary speech at the
International Conference on Education Reforms, organized by the Office
of the National Education Commission of Thailand Government to
celebrating the 2nd Anniversary of Education Reforms in Thailand, in 30
July – 2 August 2001 in Bangkok, Thailand.

48.

Cheng, Y.C. (2001). Paradigm shifts in quality improvement in education:
Three waves for the future. Invited plenary speech at the International
Forum on Quality Education for the Twenty-first Century co-organized
by UNESCO-PROAP, National Commission for UNESCO of Ministry of
Education, and National Institute of Educational Research of China
in12-15 June 2001, Beijing, China.

49.

Cheng, Y.C. (2001). Tertiary teaching and learning in the new century:
Effectiveness, quality, & relevance. Invited by the University Grants
Committee to represent the Committee to give a keynote speech on the
Hong Kong Conference on Quality in Teaching and Learning held in
24-26 May 2001.

50.

Cheng, Y.C. (2001). New paradigm of school education in the third
millennium. Invited keynote speech presented at The Regional
Conference on Research on Multiple Dimensions of Education held at
Universidade De Macau in 19-20 May 2001, Macau.

51.

Cheng, Y.C. (2001). New vision of school-based management:
Globalization, localization, and individualization. Invited keynote speech
at the National Conference on School-based Management organized by
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the Ministry of Education of the Israel Government in April 1-6, 2001 in
Tel Aviv, Israel.
52.

53.

54.

55.

56.

Cheng, Y.C. (2001). New design of learning environment: Implications
from new paradigm of education. Invited plenary speech at the
Symposium on “Innovative Design for Learning Environment” held by
the Department of Architecture, the Chinese University of Hong Kong on
3 March 2001 at the Hong Kong Convention and Exhibition Centre.
Cheng, Y.C. (2001). Towards the third wave of education reforms in
Hong Kong. Keynote speech at the International Forum on Education
Reforms in the Asia-Pacific Region, held in 14-16 February 2001, Hong
Kong.
Cheng, Y.C. (2001). Educational relevance, quality and effectiveness:
Paradigm shifts. Invited keynote speech presented at the International
Congress for School Effectiveness and School Improvement held in 5-9
January 2001 in Toronto, Canada, with the theme “Equity, Globalization,
and Change: Education for the 21st Century”.
Cheng, Y. C. (2000). Educational reforms in the new century: Multiple
intelligence and globalization, localization and individualization. Invited
keynote speech presented at the Regional Conference on Vision and
Planning of Educational Development in the New Century organized
National Taiwan Normal University and four educational research
associations in Taiwan in 8-12 December 2000.
Cheng, Y.C. (2000). Value-added and value-created of education.
Invited plenary speech at the annual conference of the Hong Kong
Teachers Association on “Issues of Teacher Development in the New
Century”, 2 December, 2000.

57.

Cheng, Y.C., Mok, M.C. & Tsui, K.T. (2000). Educational research for
policy development and practice in Hong Kong. Invited plenary speech
at the Regional Seminar on Educational Research for Policy and Practice,
held by National Institute for Educational Research of Japan with the
support of UNESCO on 2-7 October 2000 in Tokyo Japan.

58.

Cheng, Y.C. (2000). New education and total life-long teacher education:
Relevance, quality, and effectiveness. Invited plenary speech presented at
The International Conference on Reforming Teacher Education for the
New Millennium: Searching for the New Dimensions, organized by
Faculty of Education, Chulalongkorn University and SEAMEO RIHED,
10-13 July, 2000, Bangkok, Thailand.

59.

Cheng, Y.C. (2000). The knowledge base for the practice of school-based
management: An international perspective. Keynote speech invited by
Thai Office of National Education Commission (ONEC) the Office of the
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National Education Commission of Thailand Government at the
educational forum to policy-makers, educational administrators, and
ONEC staff in launching the implementation of school management
reform towards school-based management, on 4 May 2000 at ONEC in
Bangkok, Thailand.
60.

Cheng, Y.C. (2000). Total life-long teacher education driven by
triplization: Effectiveness, quality and relevance in the third millennium.
Invited plenary speech presented at the 2000 International Symposia on
Educational Reforms and Teacher Education Innovation for the 21st
Century, 26-30 March, 2000 Tokyo, Japan.

61.

Cheng, Y.C. (2000). Globalization, localization and individualization for
effective education. Keynote speech presented at the 14th International
Congress for School Effectiveness and Improvement “Global
Networking for Quality Education”, 4-8 January 2000, Hong Kong.

62.

Cheng, Y.C. (1999). Curriculum and pedagogy in new century:
Globalization, localization and individualization for multiple
intelligences. Invited keynote speech presented at the 5th
UNESCO-ACEID International Conference with the theme “Reforming
Learning, Curriculum and Pedagogy: Innovative Visions for the New
Century”, 13-16 December, 1999, Thailand.

63.

Cheng, Y.C. (1999). Globalization, localization, and individualization for
the quality of teaching and learning in tertiary institutions. Invited
plenary speech presented at the Action Learning Project Conference held
by the Action Learning Project on 27 December 1999 in the Lam Woo
International Conference Centre of the Hong Kong Baptist University.

64.

Cheng, Y.C. (1999). Two waves of educational reforms in Hong Kong:
Towards the new millennium. Invited keynote speech presented at the
Chinese Communities International Education Conference: Educational
Reform Towards the 21st Century-Teacher and Social Change. The
conference was organized by the Hong Kong Teachers’ Centre, Hong
Kong Baptist University, and Hong Kong Institute of Education, October
1999.

65.

Cheng, Y.C. (1999). The knowledge and practice of school effectiveness:
An international perspective for school reforms. Keynote speech
presented at the Asia-Pacific Economic Cooperation (APEC) Project
Seminar on “Achieving High Performing Schools: Using Measurement
to Manage Improvement”, May 5-8, 1999, Shanghai, China.

66.

Cheng, Y.C. (1999). The layer leadership and multi-model leadership in
school for the new millennium. Invited as one of keynote Presenters by
the Australian Council for Educational Administration for the
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Educational Leadership Online (ELO) – AusAsia Online Conference on
Leadership for the New Millennium: Leaders with Soul. The conference
was held on 6-22 August 1999.
67.

68.

69.

74

Cheng, Y.C. (1997). The transformational leadership for school
effectiveness and development in the new century. Invited plenary speech
at the International Symposium on Quality and Training of Primary and
Secondary Principals Towards the 21st Century organized by State
Education Commission of the People’s Republic of China and the United
Nations Educational, Scientific, and Cultural Organization (UNESCO),
Nanjing, China, 20-24, January, 1997.
Cheng, Y.C. (1996). The pursuit of new school functions: Reengineering
schools for the new century. Keynote speech presented at the Annual
Conference of the Hong Kong Educational Research Association, 16-17
November, 1996.
Cheng, Y.C. (1994). School effectiveness and school-based management:
A mechanism for education quality, Keynote speech presented at the
International Congress for School Effectiveness and Improvement,
Melbourne, Australia, Jan. 1994.

List of Selected Research Projects
1.

2.

3.

4.

Assessing the Contribution of Distributed Leadership to School
Improvement. (General Research Fund of UGC 2009-2012,
HK$1,901,240) (Co-Investigator, with Philip Hallinger as PI)
Consultancy Study of Promoting Hong Kong’s Higher Education Services
to Markets outside the Chinese Mainland. (Started from April 2007 to
February 2008, funded by the Hong Kong Trade Development Council,
HK$ 1,149,000) (Principal Investigator) (co-PIs: A/Prof. Alan Chi Keung
Cheung & Dr. Ng Shun Wing) (completed)
School-based Management as Related to Globalization, Localization and
Individualization in Education. (Started from Nov. 2003 to Oct. 2006,
funded by the Competitive Earmarked Research Grant of the Research
Grants Council of the UGC, HK$ 610,500) (Principal Investigator)
(completed)
Secondary Students’ Independent Learning: The Conceptual Framework,
Measurement, Profile and Application for School Improvement. (Started
from Nov. 2003 to Oct. 2006, funded by the Competitive Earmarked
Research Grant of the Research Grants Council of the UGC, HK$
697,000) (co-Investigator, with Dr. Magdalena Mo Ching Mok as
Principal Investigator) (completed)

5.

School-based Management: Multi-Level Management & Educational
Quality in Hong Kong Primary Schools. (1999-2002, funded by the
Competitive Earmarked Research Grant of the Research Grants Council
of the UGC, HK$532,000) (Principal Investigator) (completed)

6.

School-based Management: Research and Development (started from
1993, Sponsored by the Competitive Earmarked Research Grant
($150,000) of the Research Grants Council of the UGC 1995-96 and
$45,680 from the Research Committee of CUHK, 1994-96) (Principal
Investigator ) (completed)

7.

Education Quality in Hong Kong Secondary Schools: Indicators and
Organizational Determinants (1994-1996, sponsored by the Competitive
Earmarked Research Grant ($302,000) of the Research Grants Council of
the UGC) (Principal investigator) (completed)

8.

Education Quality in Hong Kong Primary Schools: Indicators and
Organizational Determinants (1992-1994, sponsored by the Competitive
Earmarked Research Grant ($332,000) of the Research Grants Council of
the UGC) (Principal investigator) (completed)
75

9.

International School Effectiveness Research Project (ISERP) (The first
stage study 1992-1994, and representatives from the Netherlands,
Norway, U.K., U.S.A., Canada, Australia, and Taiwan, sponsored by the
Epson Foundation's award $100,000 and the Mainline Research Scheme's
award $33,000) (Principal investigator of the Hong Kong part)
(completed)

10.

A Survey of the Effectiveness of Hong Kong Secondary School System
(1991-1994, with Prof. N.K. Lo (principal investigator), Prof. Y.P. Chung,
Prof. C.M. Chung, Prof. W.K. Tsang, sponsored by the funding $642,000
of the Research Grants Council of the UGC) (completed)

11.

Professional Development in Hong Kong Schools: Beliefs, Practice, and
Change. (1995-1996, with Prof. Allan Walker as the principal
investigator, sponsored by the Research Committee CUHK funding,
$40,800). (completed)

12.

A Study of School Management Initiative: Implementation in the Pilot
Schools (1992-1994, sponsored by the Research Committee CUHK
funding, $49,900) (Principal investigator) (completed)

13.

Principal-Teachers Relationship Research Project (1989-1991, with
Prof. B.Y. Chan (principal investigator) and Prof. K.T. Hau, sponsored by
Institute of Social Studies, CUHK funding $25,000, Completed in Sept.
1991)

14.

A Preliminary Study of School Management Initiative: Induction and
Responses to Management Reform (1991-1992, sponsored by the
Research Committee CUHK funding $40,000, completed in July 1992)
(Principal investigator)

15.

Administrative and Organizational Determinants of School Education
Quality (1990-1991, Strategic research, Sponsored by the Research
Committee CUHK funding $20,000, Completed in July, 1991) (Principal
investigator)

16.

Organizational and Personal Antecedents of Teachers' Job Attitudes
(1988-1990, Personal Funding, Completed in July, 1990) (Principal
investigator)

17.

Organizational Environment and Teachers' Professional Behavior
(1986-1987, Personal Funding, CUHK, Completed in July, 1987)
(Principal investigator)

18.

School Effectiveness as Related to Organizational Climate and
Leadership Style (1985-1986, Sponsored by the Institute of Social
Studies, CUHK, Completed in July, 1986) (Principal investigator)
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