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a constructivist view
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Some points to be considered when preparing
for NSS L.S.

e Teaching is pedagogical-content.
e Teachers learn from doing and reflections.
 The aims and nature of T. & L. of L.S.

« Teaching present I.H. and L.S. curricula as means of
professional preparation of NSS L.S.

« Administrative supports, e.g. common free periods for
professional interflows (counted as teaching load)

* Networking with schools, institutes and EMB



Some points to be considered when
preparing for NSS L.S. (cont.)

e Building a team with a range of disciplinary expertise

Split class teaching for interactive T. & L.

2 teachers for a group (20, 25 or 30)

Compared to NSS L.S., I.H. more similar in subject content
coverage,but more subject areas for teachers to prepare
Initially.

Present L.S. curriculum more focused on special module

areas, easier for teachers of relevant disciplines to follow,

developing their experience in constructing pedagogical-
content knowledge.



Number of L.S. groups

A future 24-class school

2 groups per class : total 8 groups in a form
5 periods per group

09/10 10/11 11/12
SS1 8 8 8
SS2 8 8
SS3 8
Total no. of groups : 8 16 24
Total no. of periods : 40 80
Alternative
3 groups per 2 classes : total 6 groups in a form
09/10 10/11 11/12
SS1 6 6 6
SS2 6 6
SS3 6
Total no. of groups : 6 12 18

Total no. of periods : 30 60



A future 24-class school : total no. of period = 120 (2 groups/class)
Some illustrations of possible period allocations of teachers in the

panel

no. of periods taken up by a teacher Total no. of
teachers
30 25 20 15 10 5
No. of teachers| 2 2 2 6
1 1 1 1 3 7
1 3 2 6
1 4 2 4 11
1 4 3 2 10
3 2 5
4 4

minimum 4



I.H. and/or L.S. as means of professional development for NSS L.S.
An illustration for a future 24-class school

06/07 07/08 08/09 09/10 10/11 11/12 12/13  no. of

I.H.F.4 2 2 4 groups
F.5 2 2 4
10 20 30 20 periods
possible 1-2 14 1-6 1-4 teachers
sensible 2 2-4  3-6 2-3
L.S. F.6 2 2 2 2 2 modules
F.7 2 2 2 2 2
5 10 10 10 10 5 periods
possible 1-2  1-2 1-2 1-2 1-2 1-2 teachers
sensible 2 2 2 2 2
NSS L.S. SS1 8 8 8 8 groups
SS2 8 8 8
SS3 8 8
40 80 120 120 periods
possible 2-8 3-16 4-24 4-24 teachers
sensible 3 4 6 6
I.H. only 10 20 30 60 80 120 120 Total no. of
periods
_____ sensible__2____ 4 ___ 5 5 ____ 6 _____7 ____8___teachers _____
I.H. +L.S. 15 30 40 70 90 125 120  periods

sensible 4 6 7 7 8 8 8 teachers



Teachers employed wholly or partly by resources
outside the Salary Grant 05/06

Rank Salary  Remarks
CDI HKEAA
Salary Second- PDS SPSS second- QEF  TPPG

Teacher Function Point  $ Grant ment  (cash) (cash) ment (cash) (cash)

A 05 05

=] a 0.5

C a 0.5 0.2

D 1.0

= 1.0

F b 0.5 0.1

G a,b 0.5 0.1

H a,b 0.3 0.4

| 0.6

J 1.0

K 1.0

Remarks : a. Packing up substitute teacher vacancies of 2 teachers seconded to CDI (one 1.0, one 0.5)
b. Part-time teachers in Regular Establishment (0.5, 0.5, 0.3 respectively)



Points to be considered when making rooms to
facilitate teacher professional development

Means of reducing teaching workload:

. l total number of teaching periods of schools (e.g. number
of split classes, number of lesson periods of subjects)

. T number of additional teachers (e.g. employing teachers

outside regular establishment with extra resources)

Consider the pros and



Reflections :

e People Is the most important resources

Principal’s role in transforming $ into professional
development opportunities

e Administration burdens

- time-tabling

- personnel management

- account management

make rooms for what?

(e.g. common free periods for professional development,
counted as workload)

Professional capacities of additional teachers (job stabilities,

experience and abilities, teachers’ and parents’ views, etc.)



Thank
You!

School Web-site : www.stmc.edu.hk

The Methodist Church, Hong Kong web-site :



