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Embracing EDI through Culturally and Linguistically Relevant
Pedagogies in Overseas Chinese Classrooms

FEFHIE RESHRLKE

Although equity, diversity, and inclusion or EDI has been embraced in mainstream K-
12 and higher educational contexts in North America and globally, its up-take in
Chinese as a second/foreign/heritage language classrooms has been very recent.
Teaching in these classrooms has been subjected to a narrow conception of cultural
homogeneity, knowledge-transmission approach to instruction, and target language
only policies. These instructional approaches have yet to capitalize on learners’
cultural, linguistic, and social assets and have served as demotivational factors for
learners continued investment and success in Chinese learning. Drawing on several
studies on Chinese teaching and learning in immersion and heritage language
classrooms, this presentation will explain the superdiversity present in the overseas
Chinese classrooms and the need to proactively embrace EDI to mobilize learners’
diverse assets for learning. The presentation will introduce culturally and linguistically
relevant Chinese teaching that attends to superdiversity and EDI to empower learners’

development of multilingual identities and language and academic success.
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Dr. Guofang Li is Professor and Tier 1 Canada Research Chair in Transnational/Global
Perspectives of Language and Literacy Education of Children and Youth, University
of British Columbia. Her research interests span longitudinal studies of bilingualism,
new literacies and technology-enhanced language teaching, language teacher
education, and language and educational policies in globalized contexts. Li’s recent
works include Handbook on Promoting Equity in Education for Inclusive Systems and
Societies (Forthcoming, Routledge), Superdiversity and Teacher Education (2021,
Routledge), Languages, Identities, Power and Cross-Cultural Pedagogies in
Transnational Literacy Education (2019, Shanghai Foreign Language Education
Press), and Educating Chinese-heritage Students in the Global-Local Nexus:
Identities, Challenges, and Opportunities (2017, Routledge). Her research contribution
has been recognized by numerous national and international awards including the
2016 Mid-Career Award from the Second Language Research Special Interest Group
(SIG), American Educational Research Association (AERA), the 2016 Carol Weinstein
Outstanding Research Award, Classroom Management SIG, AERA, the 2013 and
2006 Ed Fry Book Award of the Literary Research Association (LRA). Li is co-host of
International Research Network on Equity in Youth Education and Training and has
served as co-editor of Journal of Literacy Research and on the editorial boards of

numerous scholarly journals.
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The Knowledge Base for Teaching in Chinese Heritage Language
Schools: Teachers as ‘Systems Conveners’ in Communities of
Practice for Inclusion, Diversity, and Innovation

SKIEEUE ABAS

Language maintenance remains a core mission of teaching Chinese to heritage
children in overseas contexts where such teaching usually takes place in community-
based heritage language schools or complementary schools. Much research in this
area has focused on how heritage learners develop their literacy, in particular reading,
vocabulary, and grammar. Less attention has been paid to the work of teachers in
these schools who have limited opportunities for teacher training and career
development. What professional expertise is needed to mobilise the limited resources
available to support Chinese heritage children’s development? How do we

conceptualise this professional knowledge base?

In this talk, | argue that teachers’ work in heritage language schools goes beyond
supporting language maintenance and is underpinned by a wider range of professional
expertise. | conceptualise such knowledge base with a proposed model (SELEC)
which includes five dimensions of work supporting Social Integration, Emotional
Wellbeing, Language Maintenance, Educational Opportunity, and Cultural Inheritance
respectively (Liu & Hoare, forthcoming). Drawing on Wenger-Trayner and Wenger-
Trayner’s (2021) work on Community of Practice, | further argue that complementary
schools can be seen as communities of practice where teachers serve as ‘systems
conveners’ of homes, schools, and communities; they bring together fragmented

resources to create a coherent space for inclusion, diversity, and innovation.
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| begin by comparing the existing literature on the knowledge base for teaching in
different fields of language education such as Modern Foreign Language (MFL),
English Language Teaching (ELT), and English as an Additional Language (EAL). |
then present a case for the need of a distinct knowledge base for heritage language
education. | draw upon my own research and collaborative work on heritage language
education, in Chinese as well as in other languages, to illustrate teachers’ multifaceted
work in complementary schools. Visual, interview and observation data are presented
to sensitise the audience with the concept of ‘systems convening’. Finally, | discuss
this idea with reference to the influential Douglas Fir Group’s Framework for Second
Language Acquisition and propose an alternative approach to theorising S(econd)/
H(eritage)LA and the professional knowledge base to go with it.

Implications for policy and practice are also discussed. | suggest that a progressive
policy agenda for planning and developing Chinese complementary schooling in
England and in similar contexts across the world is needed which will benefit not only

migrant-background children attending these schools but also society at large.
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Yongcan Liu is Professor of Applied Linguistics and Languages Education at the
University of Cambridge and co-director of the Centre for the Study of Global Human
Movement. His main research interest lies in the language(s) of schooling for migrant
children in contexts of diversity and uncertainty. He has worked on a series of linked
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knowledge base for teaching in a variety of heritage language schools and the

knowledge base for Chinese language teachers’ professional development.
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CESRENRET SRR

ZFEL FEHEAR

Compared to Chinese character reading, Chinese character handwriting (CCW) is
more challenging and consumes an extraordinary amount of time to learn. Learners
of Chinese as a second language (CSL) often perform CCW without following stroke
order rules whilst still produce character forms accurately. Therefore, whether CSL
students should comply with specific stroke order to CCW has been the subject of
dispute in previous research. With the demand for learning Chinese globally increase
in the past decade, illustrating Chinese stroke order writing has become an urgent

practical issue for Chinese textbook writers and classroom teachers.

In the current study, we investigated the error patterns of stroke order writing among
CSL learners in Vietnam (N=94). Specifically, the study addressed what orthographic
knowledge is required for stroke order writing and assessed the effect of stroke order
through a cross-sectional design. CSL learners’ CCW was collected through a writing-
to-dictation test. They were also required to complete the stroke identification task and

orthography awareness task.

We differentiated sequence errors from form errors of CCW during error analysis, and
further identified eight types of sequence errors from CSL learners’ CCW according to
the repertoire of Chinese orthographic units of different grain sizes (Lau, 2019; Law &
Leung, 2000; Liang, 2019). Results of data analysis show that stroke order writing
involves not only stroke-related knowledge but also orthographic units of different grain
sizes of Chinese. Most of the sequence errors were evident to occur within the basic
units for CCW, i.e., the logographeme and the radical. Besides, stroke order writing

influenced the writing form accuracy among CSL learners.

—
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Based on the empirical results, we propose that CCW should not be overlooked as it
has a significant role in promoting literacy. TCSL teachers could introduce
standardized official stroke orders of characters to CSL learners whilst provide
flexibility to students to develop their own order rules. Meanwhile, particular instruction
of stroke sequence within logographemes and radicals should be given to improve

CSL leaners’ performance in CCW.
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among non-Chinese-speaking learners and edited a monograph Character Teaching
and Learning in L2 Chinese Classrooms: From Theory to Practice with Dr NGUYEN
Hoang Anh. Dr Liang has published more than 50 refereed journal articles and book
chapters. She also serves as the associate editor of the International Journal of
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Routledge Series on Chinese Language Education.
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B EERPFEENEHTE

Endam (—)

2022/12/15 10:30 - 12:00

iR (EEREHAR) REx (EEREHAR) BRT (EERMHEASR)
ZEN) (EEREASE) SN (EEREAE) FHES (EERTEHAS)
FREH (E2MEAR) =ik (SEMEEAR) (Ui (EEmER)

WEFE TR AR ENERERRHAETMFEN [URABE | HEAIEREE
B, fF58. B (color, symbol, image, CSI) BEMFRE, REESERETHNBEX
&, EEERENREEN. WX IREBEN CSI REXEENB2FESIER
BEENEED. mXTER CSI 5|8, ZBEERHEKE. BB, kTN, @
X=LA [TRIR] BERE, &4 SDGs, {EARmEMAIRET CSI HEFFRFE. #wXIY
EHRRHINE, FANLTEE, DTE2EE7RE CSl FaNESREEREN.
MNBURN MBS, BREEA CSI MEEMNENEE, WRHEARNRE. #EM
BERL, LN CSI BINFEEBHZER.
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EIFREERS S ENRADIEE CSI BEHEREN R

£xitiE (EENEAR)
skinFe (EEEMEEKE)

B EE RS BRI EE SR B SRR MEE IR, HIEE
FIEEEDBEREE, ETZXURR. BEREESKAAEENZSTXHEERE,
HYBAFHEGTHAIELLKERAHE, BEEXMHKEH (intercultural
awareness) , EEXHERNSHE, AEHSEUWRESHEALNEER, &
EREEHEANNEES W ENIER. FEEGRER T ESAH2E R
HNigE, FREREEGRNNER, FESEREERR. BEXEEFERSEN
ERT5.

AAREBEHAABZFTEETE (Project Zero) HEMRREBHKR [TRAEE |

(Visible Thinking) #EARMEBREFNBENW, EEE2TENREREN, It
BiERBERERE (thinking routines) HRIEEE. FFIRFIER (color, symbol,
image, CSI) , HEBS2TEMEMEENEER. R, BRERBENEEBTREE?
IERERIEH, EEEFELHORE. B, BREHR, FEBEIE. BESH,
[TRABE| HBBFEMBRNERFE, CRESKHAEREZHMEE, BE=E
SEHEEE, HEHE—AFRHEL HORIEANREXHNEERBBEFR, BAE
WRFEZEGIREBEN [CSI BEFR] REXUWEEBHEFEREAEEE
BEH,

KRAFRERBEEMARIE, ARERAEEIERE AR ATFRAVEE S ERERIED
1BE., AARERIEEI B BB EENEITERME. IIGEENSEREERHS
{£F CSI BEmEERIfNfEA CSI ZRRERIERNE, WERGTEETEN D
. FRETIRERBEREISERRRAIDEGERT LEEER, BERNIGEXNIRE
BRIEE. NAFRERSREHESR, EREEEEREENSETELERRTIEE
[BEH] . B, ERGEMMSEENREERLAEESRGIRE. ERSE
AU BRER [BXt] B8 [BEFLF0 (student-centered) | BIES, FEHLE
BEREENINEEEXWHEELENE, (RESEEHANER, HESIE2EE
REREN AR, RE, (BESEEREREEEE.
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B EREENEHTE

CSI FEHZFEHER M2 [8R - R
BT (ELIEAS)

EEREAREEES, FEENREHRMERESE2FETHE, BEISEENS
EREN, WMHBEBEMEEUREE—HEENSE, AHEHREIB Color
Symbol Image (LATfG#E CSI) WI5|E, EEEFEFRHFE. BE. REEH, &
o LWSHERESW. @8, EMEEWIEBINRE, ERERE—HEBNE.

NSREERNESSE, BEEREENIIGERSENRE, AREFIEBENTRRE, B
RAEZUEREERE, REFHD. BEEAEMHEE, UEENSFERITRAR
EaHER,

BRI RFZIEARNRBEIIFRREE, —2—F£518, NEEE N, REEaE
1, BRREARERREEGERE, SREERIRZEETREERETT.

HEHUAKRFKEPERIHBEERMFIERTERT, BRER MR EREERAE
HEERZE, BEtfi—2—SEHEEXR. ERANEE, REUEREEZS
IREEREN 5 B RSEITRE, HpLL CSI BEFFEEARENTER, BERR. BE.
RE. 5. OfF. REEF/NEREN, EITHERE.

RRBBHR—REBER/NBRFR, EMEE CEFR B2 FHRIZE CEFR Al,
—(IRESERNENFLR, ERFEE CEFR B2 :ERFZE CEFRIZRL A2, EMUE
SER/NB=FRUFIZREIER, BIERENIEEEREERRS.

BBRRHEZLEEBBENSERRE, LL CSI ERTR, BHRORIGRE, &EiB
FSEECRESREE, BEMERFEERAEFHRIREY, &/ (R) MK (FR)
RIS ER, BRERENTECHBERRFTRERE F—2HITFIREE, Bt
BIFETERRIEE, HEER. &Rk, ESEROEOHDEIINSEEREER
2, BNREEREESE B NREREABE, RERE—RAFRARNHAR
& Podcasts 5IZE2ERBIERETR, ERIAPETCRIENENTHERE, St
RIFFimERETHE,
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EREEPHRHSEREANSEETSEEHECHARRERE, SMHERFEEX
FHBERMZR, XXUBAREER, {E—FERRANEGRESE, 2FENRE &
[ESEEREIRE R B CREE, WAERHFRIIERER, REENRE, tfiEET
PRI SN S

PR CSI; B, FEERIF B=os, TEHRE




B EREENEHTE

[E§r] BR: HEPEREEEEEN
CSI BB E ISR

2ol (EEEATEIAL)

SHN, (EEETEAL)

SrpESS (EDUATAEAR)

BES (ETUETATAL)

RERFERBETHETEN [BBE. 38, B&] (Color Symbol Image, LITEHE
CSl), REEBEERESRERERFEN—IRAIFHNEEE., SETEHERISIET,
LIEE®., FFERIBEGIERILEERN, EEEsREOTE, SEEEEREN.

KA PZEDE B REN B R RS AR EE T SN EEEEREE R TET
2, TAHBEIERE, HETHSEENETESRBEINTD, TSR ERENE
RN M FACHRELRRER, (EAREMERET CSI SRS R,

RREERE [IRR] | EEMOEXEERBE (SDGs) FHIB+IUIE [(REE
FERE] . BEARRR [RR] B TEEHEERERG, (ERREEHIKR
ERENAEEEERARES. BRESHRT, HETRSIERERERIESRIET
BREEML, BRERGREETRR T ARRBEEESRERNMR, HEMHMETRERE
LE2AAR. SERENSEEH, BiRTEREERNREESRT, BR CSI &
BN AERENEESRS.

AEamasin: (—)EB CSI HEmE, ERRENRE. ESlncBERHE, &
i, SENENMEHMARERINERER, RR T BEEEEMT R EREHRY
BREEIE. (D)MRENAERAESSE R RE] B2 (888 NaESTTEH,
BEHBERERN LS, B [ERE] B [EEH] |, BRTRELUGESRE
BSRBE. (Z)AREHR—RSLEEERXMERRRY CSI RUERFIEEEE),
IWHEREBERIERURRIERI ERRE R, MEMER XBBTRBTHESE, &FE
NS | SRR 22T EFIELATR, RIFEEE 7TREE CSI EEIERER,
EHATNARESREE. (MMREEFEFGEMETEERE, EoarHEaE K
HEEERETIRES R, E—SHE5IEIRE B, EF%EM+AB2
Bir] =28,
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FIET . BUEERERRMN, CSI, hEREENS, SDGs TEHS, HHMRM




B EREENEHTE

PA (EREH) AfIRY CSI EEHPEFEEAESH

Eui (EEREASR)

(EBEEETR) —SPRI: [HENBENERIEEEIBELEEN] . ik
EZaiB%E, B EERY, EEEERNBEEHLAEKRNBE. RHAFRKAK
BRBHERRATAERIZEZ L, Bl (EEBEEER) (Making Thinking visible,
2018) IEAY CSI (Color, Symbol, Image) #£5%, HETEIXEHENAR
R EER. IR, B, WEIRER. BA. BEEANEHEBE, mHEE
o[iEIRBMERICEE, HENBAETEERTEE,

HEESHERRERRE, NHETNAER, SEEHMEREIRNR, BRERILL
BERPO. BTRERTRRNTH, WASEERREE, HEMERS|IELEMN
W, REBBETHER. ER CSI HENARRREES, ERERESKES,
RETHENER, LIRRTESEN. CRESREENEEER, 2EEHRNS
Y. Eit, 2ESEFRIARZBNH, MENSZENESNEBBES, XA
SERZEN, TDERFAIFRER.

AARZBBABSBIFEEESHREHATREZH. ERHTHRIINIEXRZERZE
BIENEEEEEHNNE, FEESEEMAY [2030 XEZEREBIZE] SDGs
(Sustainable Development Goals, SDGs) , BNt E:EHENEIEREEF, HAEOES
EE2EBESEEK A RIBENRERE. AHRZEHEE Al~Cl AEESEENL
EESEE, TR 12 523 30 5%, BEAMRIST. XEINREGEBA. ¥ERE
BEERR/IVEIZR, EREAESHE. RRENAELMNBLERMELR CSI /R,
TR R ERDTRLEESRNINREERS]. NHRERER, CSI HEXsea
BAERES. fRNBEGRE, ERENAERNWERSE. RTHXAMER,
I HiEEEI B S EER. S2ERRNTH, RERRERBRESR, B4
FEEEREBCHEZ MARESEEMNFRNSEEDIHEZIEECNEE. Al
BABG. &R CSI HEE, HRANES2EMEBEEHEEEE.

HEVHE,; BE,; CSI; LIB4AZA; SDGs
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BA (F3246) BBk CSI ERHBEER
e (TS

REREEEMAMERSIFARFNEERE, RHEXEBHEHRR [FHEt=]
(Project Zero, PZ) 1% 2000 FEFEITIEHAVETE, ERRLME. ¥FE1RHE.
iR ERELR, FEEFEARNBEEENEEAIR, RBEEMNHRIVMERES
R [AJRB4MERM] (Visible Thinking Routine) , iR 2018 FitihR (EEEE
BaTR) (Making Thinking Visible, 2018) —&,

KRAREARASOITERITERRZE, L [AIRBERE ] KR, ERZEYTH
CSI BERIGEITHERET. CSI BERKEZ2EAIAGUHMSIER, EiBEg.
BRI A=, EITEER (Color) . 598 (Symbol) . Bl (Image) HIEEEES
E, TES2ENERPEEESHEENRN. MREUPERXNUETEREMH,
BREHERBERENEDRHNENGERE, BUETEEEEETRBENET LA,
FESEREE2aastiE, SEM2(ER TOCFL Cl mFRAREEEIINREE D, HEBHSKREE
B. IEX. BA, FERNRT223H/\ENALE/INSEFERB. BEFELULREIE
REPRHIONAUR=ERE [AHErSEESEER? | . [BHEFEEFER
EBEMFSR? | . [AHEFEHREEREER? | 2K5m CSI BERIAREEH. &
EEEH HEENFIREERNEEESFENER, LA [CSI NESHBETF ER]
EnRE ERsT o] REBERIEEFETHAN, BeERLLIE2LENATER. BAE
BrERfERmee ), BERAEROTILE. EEmEh. MR, REHNE
BHBETERRE. BHHZIBEAEHE,, LARFRREG CSI BERIERMAFEEHZE
sRETHAYERR.

o REERE, BELL, EEE, HEL, CSI
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COOL Chinese FEBERiIGEHFEEIRANHSHER

2022/12/15 15:30 - 17:00

RIESE (EERTEASR) HEd (EERHAR) E8E (EEREHAR)
R% (EEMEAR) HEE (EEMEAR) 5 I (EEmEXR)

[

SEMSEREBUREN [BEHhERzeHUEEEE | ¥4 (Competence-
Oriented Omniform Learning for Chinese as a Foreign Language, f5f8 COOL
Chinese) , BERAISZHEMRIE, DUKEZEEBIMEIMA, BEfEEE L.
. E. BZa2Eh. EEc. BREHERM, DRRPNFAIHEFE (eMPOWER) |
P EBEERES (SmartPinyin) . X EMREEERS (SmartReading-
Mandarin) . BXEEEEZRLA (SmartWriting-Mandarin) . 8—(EARX#HNES
ErEsCerEaEIAEIE], BETRRMECHEN, BRI EERER DS ERRE
Hl, ER24RUEE N REEE T2EEERIE, FAERANEER.



B EREENEHTE

COOL Chinese EFERIGRHFERNPXHBAIER

RIBE (SETHEAS)
A (SRIRAR)

DERIESERPOMNEERHNSZES, [EEEEYE] nESEREENAE,
SFROEEHS TR, EaeEDRE, WRERIENSEENR. REAZMIIHMENE,
BATESEEMRIRAIIIEE.

MESSRTIASB BN (80 EHZ 2 5RESE] Fa (Competence-
Oriented Omniform Learning for Chinese as a Foreign Language, &% COOL
Chinese) , EBZFEENEE. h. 8. B2l Ec. BHEBERWN, DARPNF
AOHBES (eMPOWER) . RXEBERAS (SmartPinyin) | ILEMLRSE
K #% (SmartReading-Mandarin) . F X EEBER A ( SmartWriting-
Mandarin) . 8—(ERXSN2E EECirERIEET], BETRERMIZECHE B,

BN ERSER S SRR, SIR24rIseHHEEEETZEREE, ok
R,

COOL Chinese EiSAEIR. ALEEEEMRE, LIKEEEEMESIMA, BE
BEFRIS,. EimaRn. BRI, UKRBRIRESERW. & NEFRE] 7m,
BHNHEEEEIEFEENRAGIMERTRAIRNRET, BFAERERE £
FHREERG] 2ERE, 28 [£2FRER]  FEFAMEFTASERAIAE
BB, T [EERIRE] »E, EERENENT BRI HAfEREES
ERHEIECTREIES, EREENERNBEEE, RIRAEEESREREIINM
BE, PSR EERSWANRE, £ [ErVR] £HE, BSHEEEESE, #
FEERENNATELRE, BUKEBNASER, (FR_ LAEERRHRT,
HR—RYA, UUREEHRENAE, HeefREEENSB/NEHESR, RBEHFH.
%, BEFERNHEREEZ. & (BRI 7E, AIESFEEMSEAR. EE
(EESRE B (RREANRE. B E B E SR ST B FRIERNI S aEHH,

FEERTEENEEFTREE Z COOL Chinese FEERIREHE TS, BRICERKIBIMIE
iR, BEEREERIARSPEE, HRYEIMS, U 7HLEREEFNEEN
e, HEEEMS, HEERNEBIERTES.
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B EREENEHTE

COOL Chinese ZHX=F:ia2EBEES

= et re e

=EE (EEMEHAR)

DERIESERPOMNEERHNSZES, [EEEEYE] nESEREENAE,
SFROEEHSTE, EaeEDRE, WRERIENSEENR. REAZMIIMENE,
BATESEEMRIRAIIIEE.

HEEMBEAZBIAEN [BHERZzeHNEFREE | ¥4 (Competence-
Oriented Omniform Learning for Chinese as a Foreign Language, &% COOL
Chinese) , EBZFEENEE. h. 8. B2l Eic. BHERWE, DARPNF
AOHEFE (eMPOWER) | XEREIERAM (SmartPinyin) | FIOEMRIE
K % (SmartReading-Mandarin) . F X EHEB/ERX S ( SmartWriting-
Mandarin) . 8—(ERAN2E FEECixHEEIEES], BETEAMECHEERN,

BERTEEREDSEEEEMT, SN2 NREEE T2 REIE, 2k
ERREEK.

PNFROKEFE (eMPOWER) |, EUSMEENEEFEEIMBRI, KIBHREH
FifeRE, RUBEEETRGERARE, TEFHF: (1) BUHMREERE
(Authoring Tools) , REFEEBRIEZLNMERER, SFARS. FX. F.
DENFFERD. (2) FREFSHHEESEENN, BENFREAIBERIEES]
8, IWIRACERNPIGEEEEE, HE2EET. A, 9=EEENES, 2
REME, ENREERBIEERE. (3) oS EESEENEIERTER

BLAEENM U RREIRRIERS.

PN FRUHBFERIHMBEMIN, AERIREIRE BEASGEniT, SaiEaaTAEE
HE, RIKENSEFSREEFaRZIRE, ehErlenEERIERES, g
—LHRRSTRERERE, TLHSESREIREEE. BHEBFIRREE, @S
& +W3 B2,

FEESEYE, BHMRERE, BRRER BISESTE
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COOL Chinese ZHXEEEEENER SR

% (EERMEAR)

DERIESERPOMNEERHNSZES, [EEEEYE] nESEREENAE,
SFROEEHSTE, EaeEDRE, WRERIENSEENR. REAZMIIMENE,
BATESEEMRIRAIIIEE.

MEEMIASBUBRN [EHEHZ LS EESE] ¥4 (Competence-
Oriented Omniform Learning for Chinese as a Foreign Language, &% COOL
Chinese) , EBZFEENEE. h. 8. B2l Eic. BHERWE, DARPNF
AOHEFE (eMPOWER) | XEREIERAM (SmartPinyin) | FIOEMRIE
K % (SmartReading-Mandarin) . F X EHEB/ERX S ( SmartWriting-
Mandarin) . 8—(ERAN2E FEECixHEEIEES], BETEAMECHEERN,
BERTEEREDSEEEEMT, SN2 NREEE T2 REIE, 2k
ERREEK.

P ERERRERSE (SmartPinyin) , BRHBEERINEIIEEEFMRETIRRHAS
Fa, TEEFERE: (1) EHEESEENENDMNORKEER. (2) BEESEEH
BRI SR ENRBR A IS RE. (3) REERIREEE, SR EEULIAZREN
PR, BEEESRACIRIERE.

P ERERRARFRINENRN, BEETH LAZERERER, AT RERRTEHEE
BEZBEBETH, EMRHSBIERE., LIESHRG, RRER T EEEFR
RUFTEREEHGA 1+AB3,300 &, SEETEENINRENVZERES, LUET
%ﬁ%o

FERSPEVE, maREERl, ROELERER EERReENER
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COOL Chinese ZzHXiE4RIERG:

ERE (HERTEAR)

DERIESERPOMNEERHNSZES, [EEEEYE] nESEREENAE,
SFROEEHSTE, EaeEDRE, WRERIENSEENR. REAZMIIMENE,
BATESEEMRIRAIIIEE.

HEEMBEAZBIAEN [BHERZzeHNEFREE | ¥4 (Competence-
Oriented Omniform Learning for Chinese as a Foreign Language, &% COOL
Chinese) , EBZFEENEE. h. 8. B2l Eic. BHERWE, DARPNF
AOHEFE (eMPOWER) | XEREIERAM (SmartPinyin) | FIOEMRIE
K % (SmartReading-Mandarin) . F X EHEB/ERX S ( SmartWriting-
Mandarin) . 8—(ERAN2E FEECixHEEIEES], BETEAMECHEERN,
BERTEEREDSEEEEMT, SN2 NREEE T2 REIE, 2k
ERREEK.

PIOEMRRERG (SmartReading-Mandarin) , REHERR[IIMENEEE/MR
SHOEMRETE, TE2EHE: (1) S2EEERR P B HENZHTE,
iR EXRECEFEYEN. RENEER. NERE. EaERMNOITTE, 2
BERNBREENZHSER, E—TREESHNBENEENETS. (2) K&
CEFR #1 ACTFL FEIFSES IR H CEFRAGELE, TrEEERNIERRE,
WEEETFE LHAEEEBNERE. (3) RUEESHESEEENHNETFE, UG
SRR, HEEEEIMEHNANTNREGEE.

PIEMRERAENHEN, 2EEEETRAFNNHIESEERER, KRERA
BARESRIERM, WHEEEEE SR EANBIIRENFRIE AN TRIETHIER,
ETEEMCRTD. HETEAERMEN G TREFDERE, —JoH A
FRNEE, FERHEHHEMHEEEINE.

FEEEETR, FERO2ERRE, EHURE Al XAHEDR
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COOL Chinese ZHXEIEBIERSR

B (AR

DERIESERPOMNEERHNSZES, [EEEEYE] nESEREENAE,
SFROEEHSTE, EaeEDRE, WRERIENSEENR. REAZMIIMENE,
BATESEEMRIRAIIIEE.

MEEMIASBUBRN [EHEHZ LS EESE] ¥4 (Competence-
Oriented Omniform Learning for Chinese as a Foreign Language, &% COOL
Chinese) , EBZFEENEE. h. 8. B2l Eic. BHERWE, DARPNF
AOHEFE (eMPOWER) | XEREIERAM (SmartPinyin) | FIOEMRIE
K % (SmartReading-Mandarin) . F X EHEB/ERX S ( SmartWriting-
Mandarin) . 8—(ERAN2E FEECixHEEIEES], BETEAMECHEERN,

BERTEEREDSEEEEMT, SN2 NREEE T2 REIE, 2k
ERREEK.

PN EERIFRE (SmartWriting-Mandarin) , BIR#H¥EERINERIZHATEES
BEFMGTERCEERETE, TBEHEE: (1) BEEAFD, iKER ACTFL,
CEFR & HSK P #8l, MZRMATHIERESENTE. (2) BBAEXREFEEE
EENEEEENNMAESE GRS, REFEERIFImRER, UREIF
{EIEEIRE. (3) SCEFEBHEMM MR EBEBERRE, ST EEEEIKER
EMPRETIE SRR EUERS, SR AR S | RS TS TER R,

FllAESRFTRESEARSHCNE, HEEELUETENETEREE.

FERSEEYE, BEETD, (wera2ln, (ZIERIEE
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B EERPFEENEHTE SEqgw (=

Z e L RIZETISEIEA AT IR

2022/12/16 10:00 - 11:30

T (EERERR) iR (EEMEAR) BiET (FB8AR)
SRIEA (HBHEAR) = & (FBHELRR)

B

RIFRIHANSH R REANESENEEHBIMEEE, MRFINMERRESR
EEERIERRE. EEEEERUINEZRR, B EEHEIEERIN TR
kST, AEREHBRN. BSIE. BEINEEEREXNENEIRE
BRI U TR EEHEMEE LN, RERREIREEHERIEET M.



B EREENEHTE

REAVRE A (Zoom In)AEEBEHZ
Z5AR S

A (EEHAD)
S (SRHRAR)

BENHZERTSES2NES, BRMELRAEER(Information Gap).
B i (Choice)#[EIEE(Feedback), EARIBER. AEHSEERNERES, &
FHEIERE., AARKARHBAESEETE (Project Zero)FERRER] RE] RATHEEN
REW(Zoom In)HBEEFE), FBEIHBMZELARNRERREER, HEHE
EEEEFETRLEXNEERS, MEERE AR B EEEE,
IHEABNEEHCEEEESROXBERRINE, EREEREMRAAREGRE
A, EEREDRRARERES, SXMEENREERNAESEREN THZRER
FNAEER, TRARNAER BN EBRTIREIRR, BENEEEZHR
FEEIREFNBIER TR, INRBEHRE XN ARSI ERE RIENS.

AARRAAB OIS, BEFRRBEERE 2021 F£9 A~12 BRNEEHNSZEER
T 26 (UAMBER EHSER, ShHERBRRRELEE ZENEREBEIHER
LR, (EHRERRE, BIRAMSEEE A ARG RENHNEEPHER T mieiEsy:
—RBEXRFHBRERA, —RHEZE, EPHEEZX IS RSEE A ERIEE
MARBESRIEIR RIS, RIEAREER, MISERMERNAREESRE, FEEEE
NEER Al~Cl EEREX, BEUAZERNERNEE RENERREEBENH
2HUER, BRREBIERRERHETR=IRES . MENHNSELN. 24
MEERERERE, HEBIRAESR, EEIREENSHRE CAEEEEET,

REEN, MK, BEHE, THETE, BElHE
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B EREENEHTE

The Heterogeneous Nature of Modern Standard Chinese
(Huayu/Putonghua) and How Knowledge of China’s
Language History and Dialects is Valuable for Teaching

SEfETT (BBARER)

As nonstandard varieties of Chinese gradually erode away, Modern Standard Chinese
(MSC: Huayu, Putonghua, and etc.) absorbs occasional remnant elements of urban
and rural dialects while also evolving toward greater homogeneity in the process of
standardization and promulgation. In the course of these developmental trends, the
background and various sources of grammatical elements and language features are
slowly obscured. While this is a normal course of language development, preserving
memory of how, and out of what, many disparate elements of the standard language
evolved, can benefit both teaching and learning the language. Doing so, teachers will
often find that some grammatical points are easier to explain; while students will find
a richer depth to the language that they are learning, as well as an understanding of
regional variety and difference in usage.

For example, in 1968 Y.R. Chao noted the following about the verb complement diao

8 "This use of -diaw is much less frequent in Mandarin that the corresponding Wu

dialect complement fiif t'€’ ... Forms like 5t syydiawle for syyle ‘have died (off)

have been trying hard to become a translation borrowing from Wu into Mandarin, but
so far they are limited to speakers of Mandarin whose first dialect was Wu" (Chao
1968, p. 466). Half a century later, this usage has become widely accepted in Standard
Chinese and is even incorporated into basic Chinese language texts, such as Chou,
et al. 2014 (p. 131). Yet frequency of usage still varies by region. The complement
diao is heard much more frequently among speakers in southern Chinese areas and

rather less frequently among speakers in northern Chinese areas. Knowing this, it is

thus easier to understand how and why both si-diao le ZE32 7 and simply si le 67

exist side-by-side in MSC with essentially no difference in meaning between them. It

also explains why alternate complements exist for similar meanings: the complement

—
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diao is found to have the same meaning as the complement wan g, ‘finished, done’,
in an example such as chi-diao le Bz, which is essentially equivalent to chi-wan le

zZ55 7 (cf. Chou 2014, p. 131). In both of these example cases the former is more

common in southern China and the latter more common in northern China.

This presentation will examine this and other examples in detail. In the process we will
discuss the significance of regional and historical variation as a factor in the
heterogenous nature of MCS. It is hoped this way to demonstrate how teaching and
learning of Chinese can be greatly enhanced by in-depth understanding of the ongoing
linguistic diversity of Modern Standard Chinese.
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How to Develop CFL Pre-Service Teachers’ Intercultural
Competence? Insights from A Systematic Review of
Intercultural Training in Pre-Service

Teachers of All Disciplines

& (BBEELRR)

Similar to other fields of pre-service teacher education, developing intercultural
competence in pre-service Chinese-as-a-foreign-language (CFL) teachers is widely
recognised as instrumental to teaching and learning effectiveness in all cross-cultural
teaching contexts in that it is closely associated with learning outcomes and the
wellbeing of both teachers and students. In this presentation, | will report my findings
from a systematic literature review (SLR) of empirical studies focusing on developing
intercultural competence in pre-service teachers of a wide range of pre-service teacher
education disciplines, mainly including Early Childhood Education, Foreign Language
Education, Primary and Secondary Education, Physical Education, and Special
Education. This SLR explores three research questions: 1) How IC was
conceptualised in pre-service teacher training methods? 2) What are the major training
methods for promoting IC in pre-service teachers? 3) To what extend are these
training methods effective? If not, why? Over 300 empirical studies, published during
2000 — 2022, were identified from all kinds of English scholarly databases, including
Eric, Proquest, Psycinfo, SAGE, ScienceDirect, SpringerLink, Taylor & Francis, and
Wiley. The inclusion criteria explicitly focused on training methods of developing pre-
service teachers’ intercultural competence (IC) or related capacities, such as
intercultural sensitivity, cultural awareness, critical cultural reflection, multicultural
perceptions, global citizenship, etc. The SLR found that the key conceptual
foundations of IC were framed around a wide range of epistemological understandings,
such as cross-cultural psychological, social-cognitive, and postmodern social theories.
Despite such a diversity, the methods for promoting pre-service teachers can be
categorised into three broad groups: 1) intercultural workshop training, 2) cross-
cultural immersion activities, and 3) cross-cultural teaching practicum. A general
agreement is found on the effectiveness of the intercultural experiential approach with

guided reflective activities for promoting IC in pre-service teachers of all fields, but the

—
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sustained efficacy of this approach remains largely unknown. What is more, the SLR
reveals that some discourses of interculturality in pre-service teacher education are
inadequate and even misleading for promoting true intercultural mindsets. Finally, |
call for deeper cross-disciplinary and critical reflective approaches for bringing about
more conceptual changes in pre-service teacher education instead of merely focusing
on cultural knowledge and intercultural activities. Suggestions for promoting CFL pre-

service teachers’ intercultural competence are also provided.

systematic literature review; intercultural competence; pre-service teachers;

CFL
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An Exploration of Identity Transitions of Studying
Abroad -- A Case Study of a UK University Group of
Diverse Chinese Language

FEH (BTEXSR)

With the development of the internationalisation of China and Chinese universities as
well as China’s increasing prominence economically, there are increasing numbers of
international students who choose Chinese studies as their major and come to China
to learn the Chinese language. However, nowadays, in the research field of teaching
and learning Chinese as a second language, few researchers concentrate on the
beliefs, perspectives, and sense of self of these students of Chinese during their Study
Abroad experiences. This research focuses on investigating the identity challenges,
cultural engagement, and linguistic opportunities of students of Chinese in one UK
higher education institution during this important transitional experience, before,
during and after studying Chinese in Mainland China. Drawing on poststructuralist
perspectives to establish a theoretical position and narrative identity theory as a key
conceptual frame, an instrumental case study formed the approach to data collection.
The case study involved diverse learners of Chinese as a second language on courses
at a UK higher university and with experience of studying abroad in China or other
Chinese-speaking jurisdictions. Interviews were used as a means of gaining rich data
and insights into personal experiences and conflicting interactions as the students
attempted to develop linguistically but also tried to negotiate a sense of belonging
within this new environment. The findings concluded with three main narrative strands:
i) Linguistic self: after studying in China, Chinese language learners (CLL) believed
that they were ‘not afraid to speak Chinese’ and felt a sense of achievement as they
engaged in diverse interactions and gradually achieved some degree of acceptance
as new Chinese speakers. ii) Social and cultural self: The acculturation process was
very much shaped by individuals’ unique choices and experiences. The desire to
speak Chinese, the acceptance of and engagement with Chinese culture, and native
speakers’ approval of their efforts, helped them to develop a sense of belonging,
creating a shift in CLLs’ socio-cultural identity. iii) Hybrid self: Their original cultural

identity, whether monocultural or interculturalzas-past,of the learner's background,

—
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played an important role in influencing the learner’s sense of self in the target language

community. In this research, most Chinese language learners believed that they came
through this transcultural journey with a more nuanced cultural hybrid identity after

living in China, but they always had some degree of still feeling like an ‘outsider’.

FA#E=: Chinese as a second language (SLA); study abroad (SA); identity

transitions; cultural engagement
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A Corpus-based Comparative Study between the Public
Opinion of Confucius Institute and Goethe-Institut in
Developing Countries

&= (ILAmEERER)

In the new era, the blockade of semiotic hegemony and language alliance, the targeted
rumor propaganda against China with the influence of the spiral of silence, in addition
to the lack of China’s international promotion capacity, all pose challenges to the
development of the Confucius Institute. According to the Pew Research Center 2019,
developing countries have a more favorable view of China than developed countries.
Under such a communication pattern, studying how the Confucius Institute is
portrayed by language in social media in developing countries is conducive to

resolving the public opinion dilemma today.

A large number of studies have proved that the Goethe-Institut has been better
developed through a series of measures. Compared with Britain and France, Germany
has no cultural influence on the developing countries selected for this paper due to
historical reasons such as colonization. Thus, it has profound significance for the

Confucius Institutes.

This study uses Hoey'’s lexical priming theory as the theoretical framework. The lexical
priming refers to a situation where we are primed (readied by our prior experience of
words) to expect words to be in the groups of other words, appear in certain
grammatical situations, or certain positions in certain positions in text and discourse.
The primings can be divided into three kinds, collocations, colligations and semantic

associations.

This study is based on the data in the NOW corpus. The NOW Corpus is the most up-
to-date corpus of English, containing a wide range of online newspapers and
magazines. The study takes Wordsmith 8.0, Antconc 3.5.8 and The BFSU Stanford
POS Tagger 4.2.0 as analysis tools as analysis tools. Wordsmith 8.0 were used to

search concordance and calculate the mutualinformation (M!); The BFSU Stanford

—
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POS Tagger 4.2.0 helps to tag the grammar and the tag-set being used is the
Treebank POS tagset in the BFSU. Antconc 3.5.8 helps to identify the context and
retrieve kinds of colligations. By collecting the contexts in the NOW corpus from 2014
to 2021 with “Confucius Institute” and “Goethe-institute” as matching strings from
developing countries, self-built corpora are analyzed from three aspects, collocation,
semantic association and colligation; thus, to compare the image of public opinion of

Confucius Institute and Goethe-Institut.

The research finds out that
(D)the reports in developing countries are mainly based on the actual situation of the
Confucius Institutes. The reports evaluated the events themselves with a superficial

perspective.

(2)The otherness of Confucius Institutes is highlighted, with a mighty image and strong

country-specific and governmental attributes.

(3)The English name of Confucius Institutes with its special operation mode may be

likely to become the focus of social media.

(4)In sum, the efforts of the Confucius Institute to improve public opinion in social
media have had some achievements, but a long-distance still exists from the desired

goal.

This study analyzes the lexical priming features and investigates the semantic
associations of the Confucius Institute and Goethe-Institut, helping to understand how
social media in developing countries uses language to construct institutes’ images.
Besides, it also reveals the attitudes and stances behind the language. It summarizes
the success and defects of building an image of public opinion in developing countries
to improve the quality of the discourse output of international communication of

Confucius Institutes.

Confucius Institute; Goethe- Institut; corpus; lexical priming theory
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R At R SEE SRR
FES (FEARKSR)

REFHEFERNERBITEHNZEMICY, BEEANNERICARZ Z2MBIIEHITE
RNIEXEER=4EFME. HREIRNEZRREFZ—. OB T M XANEESR
FAEAY 981 FEFTIEX, MWETZ 1000 AEEANNIEBERE, SERHTEE.
9. fntle, BEE. 9% BESEREMSERITEE 2157 MaEiEfY

(P AXHERIBEBRAFEANIEER) (Chinese Humanity and Social Science
Academic Vocabulary List, {&#R CHSSAVL) ., B, MEXRISEFHBREERH
17 7 ZARETHL,

AXHIHARGICIT: (1) sHak. KiEatt. FEEENERIEMER S ZRRNER,
HEEEPAIER 93.46%. (2) AAREEEFANENETNESERSTEEER
—ARIERENSMIEZARENEPNEER, RAEAMBAFANER. (3) SXIR
1. BREA. MEBYE (2016) ZEFIRIESKEUARMELL, WRANEER. N STHROENR
PBEREMN; MREROVNETH=EFTASTENHTE, BRARKERIOBETH
METRSEMNGE. (4) GRNEKFELAN) 1 (EfRPXHERIOKFESF
FirfE) (GF0025-2021) R 7EBy CHSSAVL FRlGEIC (95179 44.88%7H]
76.54%) , MELIREREZHEZABIEER, XiRBERFRAENNEZAREIE
HEEFIMNBFTIR.

FAXIE, FAELC, BRFARER, RKEFHE, AHASRZF
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Encoding Teacher-Student Engagement based on Video
Recordings for a Better Inclusive Chinese Language
Classroom

BEALED (FSHZBEINFIREnaAE)
T &K (BIZBIIFIERBLEASR)
(L (BIZBIIFIERBLEASR)

Research on inclusive education in higher education has grown and thrived in recent
years (see Hockings, 2010; Tobin & Behling 20118). Specifically in the field of
Teaching Chinese as a Second or Foreign Language (CSL/CFL), a pioneering project
(Tao et al. 2021) pointed out several agenda items for teaching as well as research in
CSL/CFL to create a more inclusive learning environment. However, little known is the
current state of what a real classroom is like. In other words, there is still limited
research that investigates an authentic classroom of language teaching and learning
(Lerner 1995). To this end, we have conducted a video-based study where teacher-
student interaction in CSL/CFL classrooms is systematically analyzed. In this paper
we describe a coding scheme that we have devised for the project which we believe

is of wide applicability.

First, the video database. We have compiled over 20 teaching videos from publicly
available resources both in mainland China and North America (e.g. YouTube, Youku
videos) and organize them according to learners' proficiency level and the lesson
content/teaching foci. The teaching videos are approximately 40 minutes long each
and 13 hours in total. All of these videos have been transcribed following a widely used

set of discourse analysis conventions (Du Bois et al. 1993).

Based on the transcribed video database, we have developed a coding system called
A Multimodal Interactional Classroom Coding System (MICCS) to gauge teacher-
student interaction. In this system, the most basic level of distinction is between the
teacher (T) and students (S), with multiple types of student further marked. Among the
means of T's engagement, we mark up four types: verbal, prosody, gesture, and

environment. Verbal means refers to_morphosyntactic_resources such as question
- “ \_\?

—
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words, syntactic structures, referential forms. Prosody has to do with such
suprasegmental features as intonation contour, duration, stress. Gesture includes
embodied actions such as pointing and gaze direction as well as spatial displays.
Finally, environmental factors refer to such items as location of objects under
discussion, PowerPoint slides, and index cards. We code student engagement with a
scale of 0-3, where 0 designates no response and 3 responses beyond what the
teacher may have expected. Some sample coding results and potential uses for
investigation of an inclusive Chinese L2 classroom will be demonstrated in the
presentation.

Selected References

Du Bois, J. W., Schuetze-Coburn, S., Cumming, S. & Paolino, D. 1993. Outline of
discourse transcription. In Jane Edwards and Martin Lampert (eds.), Talking data, 45-
89. Hillsdale, NJ: Lawrence Erbaum Associates.

Hockings, C. (2010). Inclusive learning and teaching in higher education: A synthesis
of research. York: Higher Education Academy.

Tao, H., Carter, L., Wan, H., & Zhou, Y. (2021). Special issue on Inclusive education
in CSL classrooms. International Journal of Chinese Language Education, 9.

inclusive Chinese; multimodality; teacher-student interaction coding system
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A Textometric Study of Mexican Mandarin Beginners' Use
of Lexical Bundles in Spoken Chinese

ARE (PLUKER)
S8 (FLUXR)

Lexical bundles (LB henceforth) are relatively fixed expressions in language. Prior
studies have found that LBs are conducive to language fluency and accuracy. Three

major research gaps were addressed in this paper:

1. Chinese LB is a loosely defined concept in the literature and no uniformly accepted
categorization scheme exists (Ding, 2006; Qi, 2008; Fu, 2016) and there is no clear-
cut boundary between LB and sentences, which imposed problems to LB extraction

and classification.

2. The dominant functional taxonomy developed by Biber (1999) relies on the
researchers’ subjective judgment. Relevant investigations involve complicated manual

classification of LB functions.

3. In Chinese as a foreign language (CFL) studies, empirical work on students’ oral

output and LB use were relatively less discussed.

In this research, we intended to investigate how LBs were used in a Mexican students’
oral corpus. The corpus was built on the basis of the researcher’s teaching Chinese
program for Mexican students in the fall semester of 2021, from August to December.
Students were required to deliver video homework at the beginning, the middle, and
the end of the semester. 52 videos were transcribed into 11089 characters.

We adopted a corpus-driven approach. Using the textometric tool Lexico5 (André
Salem, Paris 3), we employed methods such as repeated segments, concordance,
specificity analysis, and factor analysis to investigate students’ oral production,

including LB variation in each stage. Driven by the quantitative information of the LBs

—
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extracted from the corpus, we established lists of two-word, three-word, four-word, and

five-word LBs and conducted a qualitative analysis under five major topics: greeting,

health, weather, transportation, and food.

In the topic of greetings, the most popular LBs contained the character “4F”, such as

“YREF°, “{R¥FI”, and “F1RIF”. These LBs were usually found at the beginning of

students’ conversations, forming a pattern very similar to the ESL (English as a second

language) learner’ greetings. They were also overused under the influence of students’

native language Spanish and English. In the topic of health, the LB “AKiF” was
misused by many students. Weather-related LBs including “KXS/E&EARE" “X)& 7T and
“XK#* 7T were commonly used. The most frequent LBs for transportation topic was “Ff
Z=”, which indicated that the car was the dominant vehicle in Mexico, other popular

vehicles included the “AT5ZE", “XZE” and “BfTE". Interestingly, students often

complained terrible local traffic conditions. LBs for the food topic displayed more

diversity. We generated a list of common food names, including the common local

foods (IF=, F|rE), fruits (ZKER, FA/N), drinks (I1HE, 5R71+) and popular foreign foods

in Mexico (HZAEHE, B ARIHE). Lastly, we found the misuse of “B{R” and “FiR” due

to their lifestyle and time perception differences.

The above findings implied that in the primary stage of CFL teaching, LB teaching
should be combined with corpus tools to monitor the instruction result; in terms of LB
input, exploration on the LBs in textbooks and LBs related to local culture and
language should be strengthened. Based on the first-hand accounts of foreign
students’ oral Chinese videos, this authentic multi-media corpus could provide
teaching material and inspiration for CFL education. Hopefully, the study can jointly

facilitate the CFL study and attract more international friends to learn Chinese.

lexical bundle; CFL study; corpus; textomertry
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R AIFREERXF aEEZ ARk 53 Ra
MR (IR

FREERRE INERHHEZEIEE, HEEMEE T AR®EE (Feng, 2008; Diana et al,

2011; Tim & Bill, 2014; Lu et al., 2019) , MOFEANARIERKEMN, FLL, TFHEN
EEMEASTE, 9FHEREES %J‘Ei‘EEZ%D;ﬁEI’J;TE BERlAR. BENEARE, A
i, ERXERARTEERSRETIR, EXE BTSN FHESNEEUREBHR.

HREFEERRENEAREN (B, 2016) , OFHESEERNNAHENIRST, E
I, AARLUGERERAMAFIE (corpus-based approach) , EEHRSMRIEREIFRE
FERIR, BE [PIGEEEEBTE] & [EFEE/\ Tkl BERERE. [PEEHAFES

BT HXHREEEE, HOFREAEBEEFENERFSHIERED, BEtSFERMD T
e TINEER. BREOFMS; B [FEE/\TA%| RSRESKERRA X E2EIEE.

EESMIEN EEERDRE. HEF [PXEEEEUF R NOFEE. 97288

EEEAEERINEENRR, OFEEMDE [#E/\ TRk AERSEERIRTEK
=

&l [PIGEERTFE] R fﬁ B\Faak]  WEFNA [XATEEHESEEEEOIT RS
CRIE 3.0] i&f78esE, BRI, BELIFHERRREE.

Eitt, AARFEHAREMMEUNE SRR FHE, LENERTEERSENG
THERZ ZEUSTHERBZRANT X ARBHNTE, HERRERIRESHE
&, BEPNIFHE. AEPXALEEAREE.

TRV DTREISE ATEY PaTRE
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ATHENNERIEHNETITIERFT R EBESEE
TBE (BEHEAR)

PEIERMEHE (RHUBEREERE (2021 Fhy) ) FEERETRY, E
HIESSENENERE, 5IERLDEESEER, HaERk, BRERE. =iFaem
e RRBENESERENMBEREN. ERERET, BIFREEZZRIHE
KN EMEESENIHETR,

R BERRIERREBERHMC, EHEBERE, REERTRIRLE, BBESHKEE—
LR EERERTRIAUET, BERAINRGEINETHE, BHERUSHNEES
. HItREE, FeEBEHERESE, T8 L2REHNSEESHRAATE
BRI TH., RHEEHETHIATERE (Al) SNIEEEwERE, WWEER#IH
BEZHIFER.

FEEERRATERENERFRBNATHE, BBHRSEREIRTERNR. &
MRURERZNRFRERER, REHNSHELUNEINHESTSE, BEAL
BEeNT, BMEHERIESGRE. B VR BENETHME, EEETLIRZ b
MBFERIRS, MESERENRFIIR. FiF, TUBREEZRIEERR, AR
BEFERESNEIEKTE, (BESRE.

ATERE, BIEE, EFEH
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B ERIEHIREREN R B EE2ENTE:
MEBIEXRSREERXREIERH

DAL (BEESHERRER)

BFETREHE 21 HEBENOEENZ—. RALIIFEREEAVEHEEE2EN
HEE R, EE2ENEFETRH—EREENEEEE. FSEEWRER, &
BR2EEE—TENBEEEEES, (Lau, 2012; Lau&Ho, 2015; 348, 2017;
%) ERINMATEALVEEE, flaNEEFREE. BRNEEREHEEE RISEEE
55 ({ImEk, 2004) . RURER, EEEETZ2EEREBETHEEEAOEEE, Fian
HEFEEUANHE L, BHEZEETEYE, B ENSZEENZNERET LR
(BIig1%, 2010) ; HBEEMEAFENRGE (RS1E, 2015) . FUEEE
FRAZ2ENBETE2E N L, BEARVEEHEHETRR. BAREE, 248
BAAREEE MRS EME EEEREENER. ERRBFE+S, BRFARES
BENEEEENE R EETHHEE, (REZEEE (Ucan Webb, 2015) , LARIEF
HEBIERIEE (Ucan, 2017; Qiu, 2020) . WERIFRHP—EEENHER

5

SEERKRBERFEAXRES, FTEEsitE, XBERFEBRET. HESE
EERHEBFRINEEETRNELEETE, LIRRESTEABELEFNE
RIS SR, RIFHERIEEIIRERELT, IEE2EET2ERIEE
A. AREFAFB—ATAERRNELE, EEFE 60 URRSERE, FRSEME
174ERk 6 NEARRERIFIVE, BERFRIEREANE 8 BLA. MRGER
EEMRTENEEMRLEES. ARESEWHIRNER, UREHBNEASE
DR AELURARRROFR. HRSEMRNEEATLES, MURTEHEE,
IEBARINE, StEIEEEE=ETE/ VB ERESK. ARGRIAHIERE R
ERFEABRER T EE NI LAVEBIER.

BE2E; BERlE FBREEE, FRF
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XA BRI CRTaR R R E R IR
BRI (RE-REIRE R ENT)

BEETRSRIRASGRAVEER, "RPOML". "FERME RIS S RSB SRR
RESHEERENFE. EARERRET, XAREAE—EHE. BRrIME,
MEENARIFEREER —EERRAVRSSTIRRIX RS, BiEEEEZ BRI
NAZEEEERE. BEXRER=ARRENZ—, S5 TREEIHRERBER
BHFFENNAESHS, SBRERRNAZEIEERE, BEERRIAIE,
HRENARRERE, B, ZEERERETIHBRBES, W5 E2E5E]
NAZ ERIEIHE,, EMERE RS2 ER N ARNER T IERREEREE.
EHIRER, SEERRE CREBERN AR, BRHETBBENAZERIREMN
[BRaCA, BEERMFE. BNARFEEREXAIEE.

LORE BT, AR REEEE TRERE T NI EB A ERN S SR N AR EN R
BERIBR—UNA5 I E2EMENAR, BEINAENAZ ERIBIHNE:, (EMmRCIERE,
EHItERtUREEBEEMBERN A, WRHBXM, SLARKRR (E2e) 10 (6
BENR) REEXE, mEETERE. 4R, AILIF CRYFER R I ERmF,
WERERGE". —RIIRRBBEENES. BsPRBaoiTiER. SEkaiE
(FEEFTF) 0 Netflix BFZ (FEBREE Don't Look Up) SHEBINA, HReImE
EEE. BR. AYMRRFE LB, LURBEREE XA AEHEMR LS EE
NARERE, xBRERREMHCINSTEE.

NAEY, ekt BRE
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R [ERRNAE] BADEEREREESHHE

Hr—UABIPR B R IB-PYP IEB Al
2T (BEBHEXR)
BIFSOEEREFE (International Baccalaureate, 578 IB) BEMAHIIRRI2TER,

EEBSZTTXURIHBRETEHZIER, HANHERTIUIERFE _ESHIHSRE
HTEENNHER. A, EESEEELSNER L, XHEESHEFREARY
7, MEBAEPH [RANMH] BRRNRNEREESE, BENREEFESEXN
MNEERR. B8R, AAREERR [IRXMH] BAHEPYIEREES
HUZERY AT T,

AR RABEREARE, ENEERBEESRNHERSIE (K3) 16 shRER 2 U
NPHERARESR, LEE (ZEENINIEE) /HEEN, kS IB-PYP IRBZ
FREHBR, BNREBBRUNSTRREE, EERPRHPERIUE
RZBSE, BRIKERBRE (850 ETERNEMAEEN, KEmEaR
BXHIRE., BEBRERR. B RNRBEMRNERZFHI, (FRIRHRH
BRIRIHR TR, HFERINT:

1. HETHEARIESCRESS [ EXEHSHNSE, BaiEaREENENRERTRE
ik

2. B [RFEXM] BRPFRFE_SESHHNZEE, EIBENRIESREE, T
BE7T IB-PYP IHELGESREE. RIS 7 EtESEMAEME LA EEEEE.

PMERFERESHHNE, B1, BESCERRE SR
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[KIEEBESE Fun %] #RAERGEZ
IMERECHYBREERE
MR (BBHEAS)

BRHEARRETDG [KERFEE Fun | HEERHE, SERSEBRANERT
BlRESR VNEZNR, H—2=4=) REFRETRCHNERE, BiREEIHH

NEEBR, RPENEMEE. &SN, BBEY. XKASF. BERE. IBE
BAFEREESRATEN. RBIrENENNREVIEENEES. SRIEHER

BRAETDRIINERE, BARRESBRINEALRESEEBTEMNIIVE, BR
EEEIEREZRAY, IEATETBERESTPEN, RZHEEREER, 7
BERIF M EEBEENILE. EtEIER, SRR, BBRER. EE
B, SRR MIRFEREERELSBRREWIIMERESEB LMV EBREE, AR, e
S RTMNBERMMERTD. WEEERIHISRREE, RITSEERIBFENREE
15, ENMSREARNINUTEREREE, RESTUNSEERSREEEE,
R ESHEMEENHENEEREHTENTE., BfRELERINEENSRESEY
EIZRERIINERERNTHEFRIPEN, SHMIEESZHRALE.

HMERE; KENER, EREES
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MRBEERZEE (PBL) BAEXNZEHEZHF
— AR EEE] PSRRI EE 3R A6
AR (BRFHESIET A AR

BRPEEE (KF5) RESTEREIR, EHET LEFRERNERTSE, EXRE
BRIVMERI B TIRIZR., EXRER, MEAENEAEEHN2NBET, B
EDAEEMERIETRENES. BE, NRERNRRERS, FEMTEXSFR, HR
SHSZLEREHE., X2FREES. EESRENtbPfiE—RER, RHEE,
AMAZ, HBREBFENRETEHE, BRAVCEWSBE, EMEMNTSRERER
FEE

[HREEREE (Problem-based learning) &M B B2 THEMBERRHE
B, ERBLTEKNESFRCRINE, RAR2LEER HMPE", FTeaFEE
BOFTERH. 15 PBL BIESNEHE, —HHEEA2ERENEE, E24H
BIERELELS, 5—HEEEETRESEEE EEXTERHENBETEIZ AR,
PARFEZ X B B E TR R,

KARLUAKEERPEPIUESGEANENEG, THPNE(ER, &/ PBL ZES
ERRIFTERETERIE, BMIRWAER PBL RETNERE, EMEE [2FEEHO]
(learner-centered) HE2EL, (BREZBEEEEE, IRFT2ERE PBLPEEES

AARRARIER, MEREE, RERED, BBOAEE0R, &R&J PBL BA
ENNBHB. &R, ROHEESMRG], WWRHEER FRy1TiEE.

MREEEE (Problem-based learning) ; ENHE, NEHE, BE
25
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HERRERIER G T R EE R EPIEERRE
BEREE R E BRI RS
TR (BHREFEKE)

ERRTAMHEZNEESS, BARESHNALER. FBNERTE, BERE
FEEDE, HRBHFERRE, PIFEERENTEREGERSRee /], FEsET
AEEETEE. Am, tPEEEEETRTRNPEENRE, BRAREIZH. B
KHEFRRE, ALURIIFEEERETERT2EEhEEN IR, WRHEE
LEFEQMRERN. BRENAREEERE : 1.) FEPENTEEXRFEEER
TTREIEEERERFISHISE, 2.) FETENPEENRESEMY, 5EET
REIFERSERRHIEE, 3.) SEBRREN AHENEERREETRPR
BETEEY., [SEELRME, ANEEUNRGTRAEAREIE, UEEHERN
FEX. EEREAMRYR. ARNER, EBERPREPEERA, PEK,
mEER. XBE=EASEHE, URMERNEESRERE, BEPEEREE
HASH—ERE RIFEEEERHRZINSEIN. ARMENKSEZE
& 1) EREEEE, RIFERRERMHSBEENE, 2.) EAPEREE, REXK
BRAENIEERSRE. AHRRENEMIFEESEMATRPREE hEFEX.
RPBEENRETAGNNR, URAERBRP O EREIFHBHARIERSE,

IFERERE, TEREGRE, SERE, HEES
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LA SDGs RBERBRIZEEBHEFERRTHER:
AR AR L)
HSRE (SERTHEAS)

BtEER 2015 5 17 185 EEERBE (Sustainable Development Goals,
SDGs) , #EEAZEBEEEE, SIELEKMRERSD, BR—E [XE] /Y
KR, AARFERETT—ELLSDGs BZ 10 (BABAKBZRENAYE) BFE
NEXHM, FEEEEEEERERMIEREEBENSERR. AUERRRE
BIRHEAREEFEETE (Project Zero) z [AIRILE®E| (Visible Thinking) &
ERHEREEEHNETENER, AFEEHMNEEEH. 2EEBREERFERE
(Thinking Routines) #fY [ZEE. 58, E%&] (Color, Symbol, Image) ,

ERAERNFREMEENER. 57, BRERENEENEE IR, SER
HH., MARHSSRETESABHENINEERSRPEE, TN 13 & 14 5.

AARKBABDITE, SHEEEHERIRY CSI FEEETHT. HINEBINGE, K
HRBBHRANSREFHEIFFASHENA N, BEFIEEESETFE (Student
Learning Space) M, ER2LBFE2HFNTHEDEFS. HRERER (BB
B, 5%, B&] cIERARAREZENEERNSE, hesis|E2EETHEHR
N EENBEEERNNEELRE,

WWHE: SDGs; RE{EE
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FE Ty S P
— & EFREIRER=FRIERH6

BEE (BEBRHUEKRER)
T (BEBHELRER)

MORESHERE, BA+oRRN—EELRR. HEGUDR. IS ERS
RRiE, ERESRESSERIA R TeFERMSE, MEESNF—EE—EH
REE. MOAEME. BOAREUNRBESHERAEDE, BrEFE. MEEFNS
BMHEEE, —EEEEEREERMESHE LEERR, BoAR—EHET—
{EZHEES,

KARLMEARARNSIVET, ARBURNESSRIERERIRIHEER, I
HIRHEAIFEERSERGH. BRWERESTERIFEREUR, WINLISTT,
ERSHENRRTESEEENEHEMAINERE, LHIRER_ESEE/MS
AR TS,

B, AR = S, —aasle
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BRI EEEERERANRS RS
— R XS REEER bl
BFIS (BRRHAER)

BREEAVEEDRIEZAHNSETESRBERERAEENEHE,. FRL%H
EARPATSELER, MAEZEER eGSR, A AZEER 2 EERATH TR
B,

RPEREEREE T BNIERE FHAR B R EEY. RHRIBRIEDERER
. URAENFIORGFSFREGEHR, MPREREEEEERE T —EEE
ARE, BEE—ERNEERREREN. ATREAGERKREESEENETEE
B8, RFFRETSHREREEREE ST, AMRENRARSIIHERET,
=S EEAEAEHNESERIIORAETELTEE. Bk, BEFTEHEHNE
SR RATREHEESAERAIS5/MRE, FRERREAESSIERANEE, KR,
BELIRHIASERNIEZRSR, EBEMERS IRHIVENNEENRRIE, &
TirFANE REERMo BN, BIIENAZRRRIERAN, EMmSENo LA
s8R, FSEDMIIEECER LRUER, LUEEYMT. RWECERRAINER, &E&,
BEER LS N BETE RIS 5.

FEAARAILUERFEREEKESEZFIMEINEERCERE B ISR
e, REERENE, BURMHGERR. Wih, RAIESHEEEIRIES TR
REABELI, E— S RIHFIO TR EIRREERIBES.

Es%e; EfE, PEREEAIRHNE, BETHERE
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KN FEE [BiERk] NIESIETIESHER
BT (BEBEIHHAE)

PENFHRIEERERTENT, SIATRBNEIE, BRI, BABE—L
REEF/NE: &2, 8%, 88 A, BE. RiE, MERFSUEEFAE,
RRERESTENESFIRER. (A%) @ [MPAEBSRRKRX, FRIEERE, 8
BEZX, Bt H, ITBHS, EEEEY. | NESEIRER, FnrIRHREIER
HE, HABEARNREARE, RELHTVEEEKXR. KEPFR—XFER, RFEETF
FRARAEZ. FENXT, BUREMER, SYSEBKEXE, RIFHENREN
WitEESREARA.

AN EE—S, RPBERSEMEXEENF, AERARENAOE, Efms5/H
[BR2R%] RUEE[ME (the body turn) , EEFHHERHBE. FEREEGKNL, 2
BRESREERNRINE, 4N (] =7, B [ EZTF] R, RKEBETAEE
178, BEFUEEA, FRES—EIEA. B—0H, BEERIESIETNNFAES,
EREETENFRA. SthXHE, BA—E&FE2NON, USKFEFRIER,
EEERBCHISRER, E8ETE. e, EYSNRE, REBHERNINF
FESR, SR, B, R|ETEFEE, SREECEEENS, SEFREMMELD
FSERER, AOREILES.

EREHRENBKRESERE, SESESE, (TEMPIRIERRED. BifeeN.
AISRES ). BEEREREN, MEPRIPESHAIESIETIESHNEREIL.

SN F, BER,; [EBIFE T, IES,; B

99



B EREENEHTE

EIFRPX A EEREENAHZEREETERR
BRR (FEEELSR)

RS, —IMCHIEINERER, BT EfRPNHES TSI EHER, (FA8EF
HIEPRIEEAERED, XUSESEREL, EXNBEZENZEITEERRNEN,
AHF I B FE B FRIEREE ARBENE, 17950, —E2ENURTE
B WBEFEEBRPEANREXMIRS, FEXWEA X ENBFIIHEL, N
RAZNRTEFNEES, FERITERZBFERITHE LR, EARRIREHERH
WTrenNss, YNKMERKFERIBENWIIIRES], SRtRAZFNEE, &
I, ZHEFEEEBHITHR.

EEFERTRESHARNATEN, REAE, ENNEH. #ITXEGAE, WTFER
PNHEPNHFSE BFEASERZEE, FIEME, #THFR, i
HLHEEER, 8, EHFRIUTARNEM L, s, #TRs5mX, BE
TINEFIESERFRPFXHIT T2 ZNHFNR,. HFEMRR. SEUR,
KRFERR: EERPNHEF, BREDIDENELEFEFFRIEEE,
NIEFIFNNZEFEUTLIREECHNERIXIERIEEND. LB, RETEXHK
AZPREEN], BRRTXMWHSRE, HIMAAN, BeRRERTERZBFEE, Z8FEE
ALURSFERKEEN, ILFETTTRE, EUAITFSETFN, FIINRE LB/
FIEITCIK. R HELFARKEFTERRNE, &, ENEMARSFELE,
IEFTHFIRT, DUREASITHNEMLE, ez FENXERFREHTT
HFLHNCRS .

&2, EFBINHID. FEHITFERWITR, BEBxR. B, (FAFHIE
ik, INEMUHFERSFENEMEMEAIFRIRKR, EIHFERNENHIIPREE

BRIREF, FH, HEMNRTSTHRZBFEAMMALEE, AFEMNFHRHRLA, H
b5 |SMFA, MIEESEREUMAI, R, ZHFEEEEFEUS—MAFEIT
BRI, BRI SIEES0IEERE, FLIEFEREESICRIE, MR+
LXURREFZEOPERES . &a, BTERMECEIMCNZEIER, EEEE
RIS, EBLIRzAPHNARE, Fla0, MTIREXHHE EZFEF LIRS
BIE, REERIHNER, EFNAMELARSEEZIHYFEHTNELRE,

100



B UEEREESN RS

PA—F B AR VLR BRI ETBEHTIRR, BEMINNENHEIFER
EENEERSFIAFERITIEE.

FIEET . INEMWEEL, HEWR, XIBETIEE, DR




B EREENEHTE

ERHEES TERPXHBPE ERERBEER

%¥ (ILRATERRERSR)

EEHEEAEMESHEFRALSBEAKRNERT, Bl FHEIREIZEMN
R BETE, NSHERPNEFIELKIEXLNFREMCLHBRRELHBN
JITHHBELAREIZNZINR. SERLTRERAL, BRRESRHEERD
REBEMEEFIEZINSHERIGHEXNR, FLAMAEELSHSIRETEHR
MFEIEZEBNPONEEZIENANELHETHNERNE., BEFIBRFIER
BIRRIIFITSEFIZATTANZEIRBSEFEGENZEINE, SREERETRFEINE.
EfrP X FERETHNEEF IR CAEEEEEEESFIBEMIIER. T
RBEGESFIEIMIIRREELHEEE THIESEIRR, NFEIEREER,
HLFENABEE, LFRRSFINANARSARH TRITNTEAFEENIEH
NEIBEELRETEIPNNFEIE TN, FINLTELEFSTHAHENCA,

BEAXHAR, (FEEUHELS: EREEHITAR. BRFIEFSESKF. HRBHEF
RRSEREREEMRIN, REFETTANNENE, JURHFEIE BT hEN L
HLEHIASHERBTFEIANS, ENETLMEHFIEZNEEZINRIFIEE
7.

EEHE, EfrhNHE, EEFIEEN, 58S

102



B EREENEHTE

12 A EREEFHRENSIRN R EEATFEE Z TR

mRiH (RPIEEEAER)

BN RFER, BEFEERHEENENERNEBERER. (FRENHE
ET{rRI—4REEN, ARBEAERERERICHZRTER, BHeiRPIsHEERT
LETERA [REBRE, tols] 195, #RitERaEEFIIRANES,
WARBNRERNFER. FIAFES. EFRNSELIAMEES, BEWNRLCME
I, OIS EEARR, SEEHNFHRREEE RTHEYRAFTHENEE
R, AA—HESK—EEGEMERRIEFHE0E. BEREXRE, RS
HRAFEFLIRR 2004 FRENERSFHREZERAARNESRHE NG, B,
RAFRFEBUTEIRARRIS N, SEFAFHEZERIMRENEFTHEERS, L
HIEIRESNRSEHFREE, WRENRHFENRIER,

AARFRERAFHBHR AN AT, TR RRBEIRNEGR, 58
FEARNFEENERE, £—6RT, HECREREMEGRXFERSIN, EiEE
FHRERETHR, KORBEANSSRENFIEREGRER, BAABERISIE
HEZNF, RRBBSHFEETIAATTERENRNSEE BN, MEBHHB
BIERVERER. #N5ERIRBRN(EIE, HETRISR BRIETHENRAITE, ARERER,
Eff#FHEEENREANRET EFNEE, BEBEEERIRET RIS
.

MELEEa T, EEESTHE, TER

103



B EREENEHTE

R HE NSRRI FER D RB TR E
REY (FBLEERBRSR)

REMAE. MEX (2015)IBHIFEFESESE TN, SERZENFHRER#EMRE
S2EER, SNEEURE, REBERN. EORERIRES, ZMELRIET
YETE, BNREVRATEERNOERREE. RUESE0. MR, TRFRS,
HERBEHERPYRIFEBNR KR, RAEILAATINRS, EEBHIEE
a5, MERMBBPEEPEENIIARAMIZRN. REAE. WEX (2015)78
REE, FEFNRETEBES, SEREHET, sERFrfIrSEEH, 0
SRAFISEE PIRIAE. FLt, EENSHRILHE, BEEIFERNR R AHLNRZE
I3z, EHFEEENRBEENRESEETE,

KARBLABRZERGOITE, CixdFEERNRETRIS ST, FARE. #fF
FiR, REIFERYNRNERITEETEE. MRt PIESRE P IFTERIRARY
RETHRE. EBRRHE, REMTERIRFAIGSEHE, FAstIEERNRERTT
BEPNAEE. e, sERTPBEREVERRE, SRREiREETERES.

IFEENR, HPRHE, Bk, ESE5

104



B EREENEHTE

Bl hEiERE 2 =B asiliEF——UA TVBS FE4.
ETtoday FhiRZERDEFHIEAG]
EGNER (SRR

SERESSRMRREENME, ZBRAAREEUERE (§/EE:E) /L K
mGEERE (BFERE) « BT e s RERE. ERRSERAOZRE, LIE
SRR EERERIRSES, WAEREAAHEREREREZH, e
FEBUEERAR e INEEEIR (il  SE2USEEAR 2] BUYCHE
s [RER] . HltfER, HttEEEATEREEZBAREREET.

RTFEEERERER, AMRIEEFEEEERER, LREREWRIANS
teotmiz, SRS EENEEERSMEEEER, UNRABHEER. HIRER
IE—PHRRERE, WRAEREANRFAREN, REEHEEKRT. R
&, NFATERRER, SR TVBS HEEEDIsHE I ETtoday HTEFHﬁZEDE\ T
EERERRE, BERBFEEERGST, SRASEHEREEREIZTIAR. &
Bhf=EEEER AR, KHRSEEER. RIREEEEALREN, AHR
E—THILHSEES X RARERE, B olRAUSRHRER RS RE *atE ,
LR EARERDERS. SEMROT, AMRENERREENEEETRES

mRfEmLEPDER, SFERER. FEENE, EMEHEBLE ]{Q%EETJ"”‘%‘W

SEERE, =REER, SRHE, ERE

105



B EREENEHTE

ZERFE [RK] B [H5KR] ZEARISESELE
LFERIERS

S (BEEEPEAR)

ZHERRAREREABRFIINURR, SRIEEETEIEHENER, EFHS
AFAEREAGNEREN, MEAXEREFARIGEHAREERSREARA (=
7K, 2008) . FEEESEEMHSRIENSE, FAERERNEDBDATUREER
HAERIE, BEEEANGERLEEDE, AM_EREETEREERE, &R
BiEENEARERERDERR. milaArn, BMEER=R (25,
2006) .

EHERS [RK] B [#§%K] EmEEsSAERENEROERE, AmERER
EREUREE, ERE [R2R] ERSARSER [487%k] , BEEAIER, [HRk] (mirai)
ROBEFRSERER [15K] (shorai) K, BEENRMERLIFCEENRER, 2B
m s RZAENEERR. AMRERENESTREEHE, SREHRE R
2R B2 [#52k] EREARIRR], WHEITISESHIL, RAEREERIERIARM.

RESITERER, EE [RKR] & [#K] BUBERERREEEE, BE

[ZRk] (mirai) ZEEEEE, HXBEEARERRESR, mIFRE; [Bk]
(shorai) RILUBERERRFEAE. HEEESHHEIL L, EEREFER [F:2K] .
HeEEE[EA [182k] (shorai) , mMENTEEINEEEEIELRERIGE, BREHIR
EEmE AR EEEEN 81X/ AA] BIBERR (85 |, AL
mEn [RR] EREEMESERL, HENEERAZE [1BK] (shorai) , mIE
[R%] (mirai) ,

BEREGRBE, AEEEREEXIEETE, HEEREPNERER 1§
EREEIREE, B¥R [H2R] FREERRAtRER+F, BEEGEEY
[R2R] BOEFRIFEERANMER,. BENI, AARDAERSE LEPEEHZERR
o [ARZR] B2 (387K TEREIATNRE. (ERSER. FEHERIEESER, RAR
BE, BREEERPEEENERERD, REREEREEERIGERIEM,

=HE A, BEsH, mEDTT, EHEER

106



B EREENEHTE

BEIEEHIER [BR. 2I1C] NS AENHr

BIEE (ILEEEAE)

1B XS ERIEASRAREIFHERFTFRAHTAIIRE, "HER BEILUEEAEILIZE
KA, M HIC"REERER, HILARGEMERLEINESERESIIEX.

BizL, “EEGPEHTLUBPRERITENEEENAMREE, ERRTEIEREITER
LS, "HRALUS RV EREERE, RNt RNE", I AL
"R AUSE—AFR. FZATRMB=AREE, "SI FESR_ATREE, "#
RAUS"R"ER, JUEE, BELSRBEFORIRHI, HEiC" AL iR
M EEC BRI AR "B FAEIE R E, (B R EHEIEK D TSR B A LUASE,
"HIC REERERD —EAEER. 1EX L, #ER[+E][+Ea 18NENFLE,
R AZISEMERTEE, TS ISERTES; HERTBEAEREN, "HIC"AEE
2N, IBRINMEL, “@RATERMESR, "HIT ATEWRARER.

MEARMRARIBHAZRTAN, "HRTS8ERNA. OEENE, "N sNaMediE
EHEI, @A, ERTELURTRRRE. giaa. fiEad, 't RERT
fridf); "HERETLUATRIRESD. £HE9. BNEGMEEEaH, FhxL
SEARFTTARA, AR EIT",

YHT; &R, i, 9% 1BY,; 1EF

107



B EREENEHTE

Hit HSK EREEXGERERAEERESE ] fY
(RER DR 2R
BirE (RFIRHKRE)

EHEB/N\HFLLK, FERXS"ERIRREENRER, SEESFEMANENHN
N, FAICIFIE 200 s, SR B RIREIAR. "BHIEEAR. "B RIALEE
5. "B REXAPINILEIRE. AIRIEEZSA B ARIKESERZ, thRIER
BEIEANFAARME. 52" 0" NMMARKE TRIFFRERFEE, AFRA
MINRENEEES: BE (1982) . 84UH8 (1980) . &R (1980) . F=RIT
(1997) . Bk% (1997) &, T AATIRE. 1A, MHCHRSHMSERR
f&. AEIRICHNTSiA LB RIRIATRAER, LU HSK ZiMESGERIEE NS, X3
RXIERNE" " IERBERETEENDH, ANESTNRRRELECHES. BliF
"WEXETERENERNR, BXRERFE. HIZE, EEEQTRETIGRIES,

RizEr. NXBEEFEIR, "EEARXEFIE LEZHNRER. B, £E5
XF HSK ZiiMESGEREEF ARNXEFIEER U RS T TS, ERkR
PITRICKES NER. RA. B, ZREX, EoRR-EREERM EH—
S H A THIZE R,

t; HSKIEMIEE, (RIRDHT, BFRER

108



B EREENEHTE

BiEBHEREENERREEEZ [ 7] ZaRE=ES
EEE Sk S PA TOCFL BB EEREAH
T (SiEmaiAL)

EEESEBES, (7] FOR—EEREEENER. ARENFREHE LSS
REXFZERBE—HNEL, NEREFRIESR, BEESEEEERLES
2R TR RERATIE, TARSE R,

ARG RS EMEASIESEN [TOCFL SEEENE] , UABRSEENEXE
AR, LE [T7] SONRROTSEUEEATENSEEANRYES, BRI
RSEENHELAEENSEENRE, HAWRRTSR A2 = CL S50

EEEEENE, 125 [7T] FOBNERER. REFERURTERR.

[TOCFL SEE:ERIE] B—HIFMEENE, BARRaRRSEEELM TOCFL
ERIEX. FARMRHOTEHESHEENSEE, FESENERS SOV, BEEE
SVO R, ERMFNREEESEENE,

=% [7] pR=%8, HRERER, B2 KBEFE C1 KBBEER, EAKSH
BI[72], HXZ [T 1], &RPAIR 17 1+2] , MLMRRERRE, B2 4 C1
REESESREEN [T 1] BeR [T 2] , #EEEEEEEER, [T2]1 8
RIT 1. [7 1+2] BEEHEEARSZ, WEE B2 RAFEEEEEET RRER

=]
o

HIF A BRI R E =, sERMERIMRERENSELE, BRERFHRAY
HHEZARESERSEEE [ 7] =9 LRERER.

[T7] =8, (ReRo#HT, TOCFL 2EEERE

109



B EREENEHTE

HNEER ERIREBIRAR R AT

FfEl (FEETIAR)
BREEER (HBEMZKER)

B SHETNER T ZIE(ZE 2010), fR#B Krashen (1985)a%#IA
&% (input hypothesis), Z/NEEE B ETEE R IREPENETEFELERTER
FRERGEIREPEARAKIREN, HREIE#EME N (comprehensible input) 2
s ARV EREFIRRE. FERREUSFERE L EEEMAEIRERERE—
B, WRAHAHEHSAAEREPIGENFEABFIBMNENEE (Baker 2011,
Garcia 2009, Van der Walt et al 2001), MEZHZ20 R aZEAEBEREY
Bl (Kumar & Narendra 2012), BUSEA(EAEISHEEHRTREE, BEAUERERYH
EEBNE—ESE AN, FHREEEMER, BERHRFE DRI
pEER, HHERBTEAMNBEARTEEY). SREERE RS HT. HEEIE
EEOEE. BPAEREmEapBEwm, ELBEENAEERE.

AN EEREEEGE LRRERRMER, SeREHERERNREE, HAZE
AUt N ERE AR E RSB ER S ERHE B MR R, RAEEFBEEIFEESE,
EnEE ERR. SRABESRINE, DHIEEERERER] 0% (&%:E). 25%.
50%K 100%(£EE)HRSERH, HENEEEERA [T, & Bl | 8549k
wra, SESTSESENNER, BREx: (1) EHEBRHSETEEEN
B, £FERERERIHEERNEHRER 50%HIHENER. (2) BiRZE 25%
IR R RVERERAERE, AIERIA T SRR EARBRRMEEREEERE FHIRE
£, SEYREEFU 0%K 100%mH. (3) BAESRBELERERMEEIFIE
HREE., ERENEIRG, S0%AERMESRSRITD. (EERENKTIMEN, BE
RURETSEER, AIANENREERRENTREEOE FRGIE.

HINEREIER, FEIBISIR, ERBrnis, RotBaSiRgRRR

110



B EREENEHTE

The Application of "Schema Theory" to the Teaching of
"Classical Poetry" in Teaching Chinese to Speakers of
Other Languages

BEN (FEHEAR)

Classical poetry is one of China's outstanding literary heritages. And it is also a bright
peral in the treasure house of world literature. On the stage of teaching Chinese to
speakers of other languages, it is our responsibility to spread and carry forward the
spirit and culture carried by classical poetry. However, the language of classical poetry
is difficult to understand as its contentis complex and its teaching method is single.
Meanwhile, the existing research on schema theory is mainly focus on Chinese native
language reading, and there is less research focused on classical poetry teaching on
teaching Chinese to speakers of other languages. Especially for international coming
to the mainland China, how can they carry out the systematic and efficient learning in
a limited time? Therefore, in order to focus on training students' ability to understand
and appreciate classical poetry, expanding their thinking space, this paper applies the
schema theory to the teaching practice of the classical poetry in international Chinese

and plays the role of schema framework construction and develop thinking ability.

The paper takes foreign students from Huagiao University as an example. From the
aspects of theory introduction and theory implementation, the paper actively explores
the necessity of schema theory in the teaching of Chinese classical poetry on teaching
Chinese to speakers of other languages. Seizing the characteristics of classical poetry,
various schemas of classical poetry were constructed. Schema is beneficial for
students to form a good cognitive structure, which could help students develop
systematic knowledge of classical poetry. The application of schema theory to the
teaching of classical poetry in teaching Chinese to speakers of other languages is

conducive to the further development and inheritance of Chinese classical poetry.

The paper includes three main perspectives: First it will analyze the feasibility of
applying schema theory to the classical poetry teaching. It mainly elaborates on the

consistency between the schema theory and.the pringiples of classical poetry teaching,

—
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and the significance of scheme theory in classical poetry teaching. Then which
schemas could be constructed in classical poetry will be discussed. The paper mainly
gives examples of schema construction in two aspects: the performance techniques
and content of classical poetry. And describes how schemas help students improve
their ability and efficiency in learning the classical poetry. Finally it will analyze the
current situation about the classical poetry teaching for foreign students from Huagiao
University. By doing questionnaires and analyzing the poetry book they use, this part
manages to find out the current situation of the use of schema theory in the classroom
of foreign students, the potential and the space of the schema theory could be used in
the classrooms of foreign students, followed by putting forward some teaching

methods to use schema for them.

schema theory; construct; teaching of the classical poetry
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Exploring the Role of Team-based E-Assessment in
Teaching Chinese as A Second Language:

A Perspective of Pedagogical Design in an
International Primary School in Hong Kong

SR (BERHEKRER)
1 (BBHBEXER)
mak (FeHEAE)

Technology-enhanced language teaching and learning has been promoted and
practiced in teaching Chinese as a second/foreign language (CSL/CFL) in recent
years. However, how technology can provide its effecive role in formative assessment
in various CSL/CFL education settings remains understudied. From a perspective of
pedagogical design by teachers, this study examines how Team-based E-Assessment
and Immediate Feedback Technique (TEA-IFT) would be efficiently implemented in
CSL lessons to enhance students’ language (Mandarin) learning in an international

primary school in Hong Kong.

TEA has been developed as a digital formative assessment tool for students to
practice group discussion and peer feedback. TEA provides immediate and corrective
feedback with positive reinforcement through smiley faces. During TEA time, students
are provided with multiple chances with multiple choice questions, enabling them to
discuss what they have achieved, what they need to achieve (designed in TEA), and
what they have not yet achieved. Teachers can purposefully provide immediate
feedback and remedial instruction based on learning analytics provided by TEA to
show students’ learning progress and achievement. Therefore, students not only apply
acquired language skill but obtain social and emotional learning (SEL) through group

discussion, peer feedback, and collective achievements.

In primary CSL courses, a pedagogical design of implementing TEA needs teachers
to: (1) create high-quality questions based on the learning objectives of each CSL
lesson before TEA time. The TEA questions may focus on recognition of vocabularies,

phrases, and sentences, or reading comprehension, during which taxonomies of the
U a7 \\‘
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cognitive domain (i.e., remembering, understanding, and applying) provide helpful
guidance; (2) observe and support students during TEA time. Teachers must first give
explicit instruction and demonstrations to the whole class. Teachers' instructional
feedback will be needed when students face difficulties they cannot solve in group
discussions. Teachers’ observational data of students’ performance will also be helpful
for productive TEA time (e.g., calculating Mandarin using time, checking group
discussion time, and counting numbers of active students); (3) give diagnostic
feedback to students after the assessment. Learning analytic results from TEA are
helpful for teachers to identify difficult questions students fail to answer in each CSL
lesson, provide evidence-based feedback to improve students' understanding of
knowledge points in CSL, and adjust teaching content purposefully. From an
integrative perspective of pedagogical design and implementation, we will share the
role of TEA in enhancing CSL students’ language skills together with SEL. We will also
discuss the advantages of TEA and comparisons of it with other digital tools in the
context of real teaching experiences. The implications of TEA for formative
assessment and teacher training will also be explored and discussed in the framework
of International Baccalaureate curriculum Primary Years Programme (IBPYP) and

technology-enhanced assessment in CSL.

teaching Chinese as a second/foreign (CSL/CFL) language; formative

assessment; TEA-IFT; primary education; International Baccalaureate (IB)
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Developing Intercultural Communicative Competence
among Students

BE (BEXR)
ZRRRR (BERHEKRER)

With a marked increase in the number of Chinese international students seeking
higher education in English speaking countries in recent years, there has been an
expedient interest in developing curriculum models for native speakers of Chinese
from Greater China and for advanced Chinese heritage speakers from regions outside
of Greater China. The teaching goal is often set on the acquisition of sophisticated,
academic, and formal or professional language varieties or registers. Our paper
considers the pedagogical practices and assessment approaches for developing
learners’ Intercultural Communicative Competence (ICC) in the application of these
language varieties and registers based on the data obtained from speakers of Global

Chinese in the advanced Chinese language classroom in Australia.

The data used in this study includes 318 students’ translation assignments and two
oral presentations. By investigating how students translated the cultural components,
such as culture-specific lexis, and culture-bound topics they chose for the two oral
presentations, students’ ICC is measured in terms of their intercultural communication
awareness and critical cultural attitude. Our paper will contribute to the development
of Byram’s ICC model (1997, 2012) by accommodating speakers of Global Chinese,
which in turn will deepen our understanding of the ICC development of Chinese native
and heritage speakers in the Australian context. We have revised Byram’s ICC and
contextualised it in the Australian Higher Education. We argue that a comprehensive
methodological framework which aims for advancing students’ ICC as a key learning
outcome needs to consider pedagogic evidence supported by students’ presentation
scripts and translations to further our understanding of students’ ICC development.
With the merits of reflective oral presentations and translation activities, we argue that
students’ intercultural communication attitude and critical cultural awareness are being

re-shaped from the perspective of social constructivism. The process is completed by
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students’ improved declarative knowledge of global Chinese as well as their enhanced

procedural knowledge of translation.

The recent geo-political tensions between China and many Indo-pacific nations have
caused collateral damage among the Chinese programs across Australian universities,
higher to advanced Chinese language courses in particular. We hope that we can
contribute to the discussion of the rise of Chinese as a global language and the
pedagogical challenges that advanced Chinese language programs face in
addressing these needs in higher education. The results will also shed light on the
Chinese language course design, especially in response to the need of establishing

courses on teaching Chinese as a lingua franca at the tertiary level globally.

intercultural communicative competence; Chinese as a global language;

Chinese language curriculum development
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Face-to-Face versus Virtual Communication:
A Comparison of Chinese Language Usage among
Non-Native Chinese Speakers in China

B (FEHEAR)
Bk (BEHEAS)

After the outbreak period of the Covid-19 pandemic, virtual communication as a
substitute for face-to-face (F2F) interaction, the online teaching mode has emerged.
Under this new situation, people have strengthened their understanding of a global
community with a shared future, the Internet has become a new driving force for
development, and the world has become more connected (Wen Qiufang, 2020). In the
changing world situation, education has also made corresponding adjustments, and
online teaching has become the development trend of education reform. During the
epidemic outbreak, my life as a Chinese teacher in public elementary schools in the
United States was greatly affected. Without an integrated online class system, the
state-wide suspension of schools indefinitely caused all students, teachers, and
parents to panic. Therefore, it is very necessary to analyze and study the practical
application of online and F2F teaching in international Chinese education, to take the
development of online education as a long-term strategy. Most of the previous
research has compared the difference in the effect of short-term online and F2F
teaching, but there is inadequate comparison research between the online and offline
Chinese usage of language learners who have mastered the language (HSK 5 and
above).

This research uses questionnaires and online and F2F interviews including picture-
description tasks to collect audio from 20 non-native Chinese speakers, 10 males, and
10 females. All 20 participants are foreign students of Ningxia University, and most of
them are from African countries such as Nigeria and Cameroon. This paper mainly
analyzes whether there is a big gap between online and F2F Chinese usage from the
perspectives of tone, front and rear nasal vowels, blade-alveolars and retroflexes, and
sentence-final particles(SFPs). The data were processed by a Python script, resulting

inta. sorted list of every speaker, including.the number of sentences, syllables,
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sentences with SFPs, the occurrence of individual SFP tokens, etc. FPs occur at the
end of a sentence and convey subtle sentential connotations related to linguistic
modality, register, or other pragmatic effects, which could indicate the speech
differences and emotional differences between online and F2F interviews. Tone
identification was recorded by author's hearing. In order to improve the validity and
reliability of the research, non-participants were invited to conduct tone identification
again, the voice software Praat was used to select part of the audio for tonal analysis

again.

F2F; online; Chinese usage; tone; SFP
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Learning Cantonese as a Second Language by Ethnic
Minority Students in Hong Kong:
Attitudes and Challenges

2En (FBMRESER)
2R (FERHEKRER)

This study investigates the attitudes and challenges of ethnic minority students who
learn Cantonese in Hong Kong schools. Ethnic minority (EM) students were chosen
as the target for investigation for two reasons. First, according to the statistics from the
Census 2016, 8% (roughly 584,383) of Hong Kong population was EMs, who mainly
come from Pakistan, Philippines, Indonesia, India, Nepal and Sri Lanka. The same
report also mentioned that the median monthly income of EMs was HKD 13,500, which
was much less than the average salary $15,000 of local Hong Kong people. The
statistics had shown that EMs had difficulties in finding jobs and pursuing higher
education, which made them under privileged in Hong Kong. One of the main reasons
was their language ability in Chinese (Paryani, 2015). Second, though the Education
Bureau had subsidized an implemented several policies to enrich learning
opportunities of EMs learning Chinese, such as the Chinese Language Curriculum
Second Language Learning Framework (NLF) (2014-15 academic year), the Chinese
Language ability of EMs students were still below expectation when compared to local
students of same ages (Tse & Loh, 2008, 2009). As a language teacher and course
examiner of Cantonese courses, it is important to know what kind of challenges that
this group of students are facing in the process of acquiring Cantonese in Hong Kong.
The research findings could help frontier teachers and educators to design curriculum
structure and teaching materials for equipping EM students a better learning

environment to acquire Cantonese.

Two tests were designed, online questionnaire surveys and focus group discussion.
First, 30 EM students with various learning experience of Cantonese were asked to fill
in an online questionnaire which aimed to collect their background information such
as the age that they started to acquire Cantonese, the number of years they studied
Cantonese, the reasons and motivations as.well.as the difficulties they found on

—
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learning Cantonese. Second, among the 30 participants, 12 of which were recruited
to join the focus group discussions in two sessions. The duration of each session was
an hour. Each session only involves 6 participants for in-depth discussion. The results
shows that a majority of participants believed that their listening skills were their
strengths, but they were weak at reading and writing. Besides, almost half of the
participants were not comfortable to use Cantonese in daily life and at school, even
though most of them had learnt Cantonese for many years since studying at
kindergartens. Two main reasons were identified and concluded. First, the complexity
of Cantonese creates obstacles to many Cantonese learners, especially some schools
may over emphasize on teaching tones. Moreover, they felt uneasy when they talked
to their friends or strangers who might started the conversation with them in English.
This would reduce greatly their opportunities and confidence to practice Cantonese in

real-life scenarios.

This study will go in depth the challenges of learning Cantonese by EM students in
Hong Kong, along with some suggestions and advice on developing teaching
materials so that EM students can acquire Cantonese in a more efficient and confident
way. Hopefully, the results and recommendations of this study will also shed light on

learning Cantonese as a second language by expatriates.

second language acquisition; learning Cantonese as a second language;

ethnic minority students; Cantonese learning
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Chinese Language in Family Language Policy of Ethnic
Minority Families in Hong Kong and the Interaction with
Government Support and Resources: Example with
Parent Education Talk

B (FB8ARERERZS)
=il (BBHEARR)

This study aims to explore the intersectionality between family language policy (FLP)
ethnic minority families in Hong Kong and the government's support and
resources(Parent Education Talks) in learning Chinese as a second language. One of
the dilemmas that immigrant parents usually meet is raising children bilingually or
multilingually to master the target language to succeed in school life simultaneously
(De Angelis, 2011). Previous research reveals that the difficulties in learning Chinese
that non-Chinese speaking (NCS) students encounter will impact their subsequent
educational path and career plan in Hong Kong. Besides the difficulties on the
individual level, parental involvement also influences their motivation and ability to
learn Chinese. Recent research on family policy (FLP) has investigated how families
manage multiple languages and how the language education policies at the societal
level reshape family language policies, which shows that parents would re-negotiate
the family language policies and place more emphasis on Chinese learning to keep
up with the changing environment, regulation and social realities (Gu & Han, 2021).
However, there is not much research focusing on parents' attitudes toward the support
and resources provided by the government and whether these supports influence the
emphasis of the Chinese language in their family language policies and planning. The
support and resources provided by the government include the information package
and booklets, online articles, language learning support centres, initiation programmes
and other support. There are also different types of education talks committed by the

Education Bureau for NCS parents.

In this study, we will focus on Parent Education Talk, combined with the evidence
derived from questionnaires from ethnic minority families and interviews with parents

who have taken part in the Parent Education Talks in Chinese learning. The findings
> & \\‘
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would focus on the relationship between Parent Education Talks and the planning of
Chinese language learning in ethnic minority families according to the framework of
family language policy, for example, their enthusiasm to use the resources, their
satisfaction with the support, and their new language management after the talks, so
as to have more understanding of the intersectionality between government supports

and language planning in Chinese language learning practices.

Chinese language; family language policy; government support; ethnic

minority families
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AMEBERENEXYE, BROMRENSMERNBRRKNEGZENE, LIENFER
MREBGEIREM. (3) EEEMRITMER: BRRGNESNMEEEMBXERN,
IESaaiRTHENERFAHAIREN, LMEERS R FERNESEN.

ERAHFE, MR, HHFEREN
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(BABRE HA) FERBEHEERNAE
Aebat (FErgRTEAER)

—HE, S/ \FRTHENRTEFEBINE—NERET, WRFERIRE
AGFITEHERAT, EHARSRISBRARNNTE, REESEHTN
2%, B—HHE, ESKANEFLER TR EREE X FEICEM EREE
135, ERERAIRAERUERHS, BRALBRER. TRIESAENSHEEN
AU, 2017 F (ExR#EBEFIAR+T=R"NK) REESESEKNFY, &S
FEDTRRERRBIGED", IR, FERE"BR"ES", ESRINHFZE
MIRIKE.

IEXEGHNRIR, FEFIERRTEFRT, BRPOES (BARERA  BIA)
EIRLER, DRINES 1 BEWEIA. ofiE, BEEHER, EEH
EIRRIENNRINGE, TRCRREE. WEs, &6 2. SEEEMFTEAR
efl, SREERHRFENGE, HRIEEHME, MSBNEH, BERIoiEH,
RERAFE, BEBEGKES, EAFEERESHER. PRIHMESHES, LK
NEL, FEAHER, DREMEHESED, KEFEZOERF.

Eifthe, BiF SR FE
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AR I M ra e st A FRIEIFRARSC S

BRFATR (2ERIIKER)

SIMUREEREMAREEEME (Lingua Franca) BEMAEE, MEIFRF
HEREATE The right place at the right time"BEFIANERFESERE? LS
AR ERENNESMISEEERE. milAAR, BENESRR, ENTULGEHERE
EEERPNHEZEE.

ia e (SEREREMA—EREERNINURE, BETXHEERTEERREKN
RUIRIEZb, BAIEEES . BHEBRAF THSEESEROMNE, WIABGMEE
=. RAEERRER, RN [EXE=] LR [fL786k] REEZ TR
PNHE, WHEHUER HREB2] | [HABEERXAESE] RETwER, LS
BB RERNEISTHERIEK, RERHETAIKEERES:

1. EEEE. 5. 2AEREERE: Kaplan & Baldauf (1997, & 3-12) iE
e eV RBUTH#E (FM2. BE. B, &EF) NHEHEmEo. M
memaIPBREEE S BE. AERS. BCRAE (BFREE) . 8iE. $1T.
ELREENRAREESIEEE. SRR tHERSR R REEREEKIE.

2. REISBEASES: 1 EUNIC, ARRERE. SESEsEEIREHe
SERSNRR, SATFERSHR BPRALIEE RBER) . REFR (&
(FERIE. TRIESNH. BEREAMR) . REFRSERRGERT E—EEER.
i

3. (KBE2EBESREERFIER: AEREEHANEERENESYR. 2EFK
HOEE KLAT 1 TOPIK, BN BHEBREZS AR, ST RERE
—HEHEEEETIHEZ (Chinese for Specific Purpose) , —/AEBILASHEARE
BEERNABRSHEE M.

4. THENBPRFNEERERE. £F5 (2010) FHBE [EINEEREZ] 5@

BRI ENEREHRERSEETHIEENE, MA EEERAE] R8E
BIMEEREERINEIIHE,
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5. MCH, fBftbllzf: REERLLMNSERRIME, AREESERFILRYIR
15, FEESEEEEREPXHENER, fla0: FBHEKAE Master of Arts in
Teaching Chinese as an international language, &FHBRHEAEZE (TESL,TCSL) |,
EBEBTAKE(MATCFL) , 89X AKE Master of Arts Program in Chinese
Linguistics and Language Acquisition &%, #EREAGREIFRHSHENMEERE [H]
2l FEgE [FE] BERRANER. ARZSAEREBERIUANZEREEMNSIE.

6. RFAHEIEERERMR: XB [BEREXHBFERZEE| (National Board
for Professional Teaching Standards[NBPTS]) 2016 FEH 7T “What
Teachers Should Know and Be Able to Do-The profession’s vision for
accomplished teaching @I

(1) HENERBINSEEMNEENEE,

(2) EDIE T EUZHIERI AR AR AN A B E LB R A B4 22 A1,

(3) HETEEEENEESENEE,

(5) HEMESBHERINE.

MRHFIHEBEESHREM—FIEXRSERER, LRILFANECHEREH,
IR BIERTRR, BUSRIKE. ABKE. EKERERKENNAHE.

ek, BFPNHE £k, EXER L2k
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& LEIMERE N SRR ERYIRIA R KBl 7T
FEW (EBHEAD)

HREE:

PEEFEEEIEA B ERET, SRSEEEENARCEEEE—E, HBE7—8/\
TZEBRME, BEAMFEERUBRNEEIRIE (EXEE, 2019; Bao,
Zhang, L.J., & Dixon, H. R., 2021) , 2019 SRR EIME S H RSB
AFE, EREEEBENEIR, EE2FEMNABEIERRYE, BEFESNEERLRT
MR FiERp, R ERERELERE, BEKEER, ELESROBEATELSHIZ
AERE, (HIEENEEFESREKHNE. EZ MRS ATE S tBluEER, 7Am
HRHBEIN S 2 ENERDAERMATHEEREL TRE. SEEER, ZeEELL
MIZRVE RV ES TR ZHNMERE, REB8E BKHREHENET THEREN
R, (BEEEERERBETELRER D BRnERSEERSHIRLE.

HRG=:

—. MBHRE

EIREIEE RSN EEERIEEAIARIRA, DA EINEE M SRR E SRR
SEMR, BANHNHARREHERER. XECRETER CNKI Z24HITIERE.
Scopus FEIA/NEA] EEEHIERE.,

—. PEREE

LIEZEFT. A, RRRSERIATEHRETESRSHE, OSEFEREN
50 ipEEEME, H&Et 200 o, WIFFHERMGETENEE. BEEEEGEZDIAL
Bl . WK, B ERR SR RTIRIRIANR Bt B R AT R & BRI
AR,

=. RANFIRKE

A EINRIFFEREEITRR ST, EIEREhSIEEMmA, /\EEARERN
MEXZhEETEERILRNGS, TEBREMEREERBRUNIRER. ShEsEk
ERESRAFENATERHEHMENZGE, BEESTHETFR. WAFERTHE
ERE, LURFERIIEEN. kAR EGR CEINEEREE BB ERERIRER,
AR AR EFEFRIBFIRTREEIRTRERIR, (EAERILEE.
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&iBlEEEFR =B RS EETGIRIZAIRAR s HrEd
RIEEE —LIEEXRENREEHETKERH)
ERiRER (BBAR)

b 21 HiCLINEEMVERRERR, FERERENERRNHESR, EFRES
RBANEREEFR_EHNBMFRE, FHBEEESUER TRSEREFE
BHEUESHENREHERGNERLBEANT , BEABLUKRERRS, EEAENE
R EABEIEREENRERRERELNE EEEEEES. RTYMREEHIME
FEERRRIELRERE, EEREREMN T ABE—EIRIEEREFEF
REGESHE (RB) XBIHE, EERSARN T ABE—BEEHMERRE
RERE_ESHEETEUR (PGDE) Fi2. BEFEAFBESIFRZEHE
ROETH IFREEE R, WeE N BERATH SR TR TEUREMARE
RIERRSMEERIRE, A3GE o ad R bR AR tEEB EMHI FRAE < SRR A,
HEEH, Il UERZUEUNRERERR, SoTERETRRETERE, 8
HER IR R BHRHE E T ER, UHERNEEEER B EE LA
AEHYRR EERE R,

ERFRBESHE, EEAHRE, MERE, HEERE
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&S FEERAEMETE 1S
— LSRR ARSI A6

23 (BBAREEXEIZSEMR)
e (ERARREREIZSR)
B (FB8ARERERZS)

EEEIEBAONEN, ERASNIFEZESEEABIFE LT, TRERIPH

EEERBIR P M EEEENEE NIRRT XEAE—EEsN2ENRE, BRIEEHE

PNEARER I FEEEZEAMNETEE. BINEXBEEZFBLZEET P, H

2018 Filt, EENEREITEBAREXEEBERMIIFEFRERET P IIET

Ly, &5t [ThZ#@ENE| (Student Support Programme, f5%8 SSP) , H:ReMS
BAIFEE2ERMAPIGRE. iR HREER, HEERESASEN—188MmEIE,
SEFHAT 1008, HEMEEE TSP HEREE. VBRSSO, BRERER
PoZEETERDRARE, DEISERPGEHEIREEMRUTRHEREE, FiF
REHAERGREREPIRRNE, A GEHIARP X EENRTRESE,, BN ERE
AREME S, BRMEEAE. SN, HLEMERESZHENE FIERNRER
B, DiTEEnE ERAFEERTPATRNER, REREBHENEERITIARE
FIBEIRORER A, LAESEAISENST IVEH R RIEIE,

IFERERE, PXHE; REHE
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iErel FARRERYERRE(EILL:
AEFUEMER SR ENETRILLER
R (BEHEAR)
Frast (HRSTNEIRAS FEIMEEAS)
REE (EBREAD)

EEEFRFE_ESNIEE T, BHRERSHNNEEAESHENERER, BiEFEE
EREHE (BMBERPNHE) 175, MW _EREENXERUATORNTI . #
HEDFNE RBEDEIBUEN S EBAAR? HPIRTa TR S AT S ES R4 F —
P EEERERIEE]? RfIFEREEEERARKETRSY, MEEHEREHEE
T ELRTIESTH MR, AR, FFIESRET 25 (PRE#REIESSTER
82 IFX, BRFEWIE 500 ~800 =, HMEE:E 7 &8 —ERAY 10 AOE:E(F
REFRSHENARE (M) HEEEOETHN. B, RfIEHET 2 fiE
FEEFEPNHEFERB T FNEREMETREGETHN., BHER, 8RIFX
&8 1 DRIhRA. 1 DELETHSRA 2 (DERIETHEGRE. HFHCEEARR
WRAERZANE] excel FigH, BREETILESHT. BEEELEBIER, Hfi—
HEIERSESERFPEHRNME, WiEF. BEAE. BFFESFE. B
— D EBAUERELENERE RPN EER: EHETREE LRRE, SUSRE,

BEERRTEEINARY, FR—LERE#ETEY, 5 BEEZX" (hyper-correction)
AR, ERHETROHCSRISIRRRERER, REtEEMERE .

g, FBF, EHEAED; [EE
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EFSIFEERPESREHPIRIHIERE

25 (BB ABEXRERZSR)

BETEF, EBNLERBALTESES, MR TERSXNERE, EEFRHEE
SPRRISCRIME. MARMALE. KEIGETE ENEEFHREF N

ERIFERSPESEPNIEREFES, BRIREHE, MEERERRE R
FIRRFPNFREFIAEERMN, RARZFINRE. ERENFE. SEZEE—%.
P—BMRF—EFT. FLEEREREEEROSHEHER, FtmEMGEr
EX. TmftfIREEBRI—EEE, REENERRSPIESEEPFRFE
A = HIBIHFN LR,

EIANEBREHESERTXHEEARPON [IEEEFRESEFNGE] | £=F
BRH=(ANNPRE, WFIEENSEE. R KT EREREMEFIEREERTE
BIANIEMAEE, FAMKEE(KE) 51 SE5SEFHSR HBERINFHE. ]
E MR HTENGF. ZEA B2 RS ERERINESS. LAEMRE-ER
FIsEHM. T—HiaERSEsNEM EERRBRN AR RSN F—RERERIER,
EREENIFEFHROERNSE. SETESHINLARNER, fa: Atk
E. B, FRAR. BEsk. PONEEIS, HEAREONBESEHED, ERMEERRTT
BESBEFNHNEAEAREES, BEMRS,

TENSE, RREHM, OERRE, FAREE); BRERREET
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'\

(fEatissE) B (EREEE) SMRAIEMEY
MXitAELLE

TiGFE (EBHEKRE)

)

ASGEEY (iBiEERE) B (EREEE) MERYIEMPIISREHE 6 AEETE
XL EENEBURGE DT, BREEHSETEHRPENREMNSNEREER
08, 4SRIREFEMER, AANMWAH ERIRIESRAEE LRFISMEAIESE
A. NEERBEET LARSH SR o SRR AE TEUR DT,
HCHMERY SR U AST LRENARE., BRERASTSIMEERMERS!
PSRRI, 2RA0. EREAN, WiSEREIMSHRSULMESTTEE.
EmERTEMRY SR SENES, WAAT—ERISiEER, WULAAERR
RIREBIBEEH P ABRIERIR A RE.

(8R) ENEHERNHCANTHE LGBRARES, BAEXCHAECBIe 7,
NHABEREHRESRERURRIEEE), EEREKFINUFETENNZE
AUttt EEFERHREZTEEBHNNACAS, EEEH ERAREREETE,
HUBRZIE N WL EMAE SHIEIRE RIS, (EEFRMESIERRERS
TCHARET.

(E5) B ERTEERXCAHEBINRRERN SR, (FRILEASRHRAIH

MR LUBBN ERAHPEEBREERBR, RRETEINESUREREHEX
WHIAE, THEREAEREXUNER. EHEENEHER), BERENSMT
BoR, FMIRBELNETSREESHER, BZER—LEYENENHE, FRES
HEERBENNERREE SRR,

BINERESN, BXARA, XUUAE, BRaXW
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SRR A T =B AR AR SRERE AT
KA (EXHED) K6l

It (LRSS AR)

BEFEREINHCRBIERERT, RMEES—ESHSIMUFN, FavEHL
ATENERRE R S IR T ARk EL, HEIEE RS ARAS AR THRE
K, BXURZBFRENEEIRUISKEZEATHILERE, EENAMEHRENE
FH—EEFER, EEEENEREEZER, HROAFTESREESEGEE
BEMAAEEENRIAT . FHACLIE, HESEENE XN BRI R
KBS EERENEEEEC—.

IEEHMERS AN ERSEE, EREEENENNEENRR, EEBEBRIL
1S EEBERRA. KEERCRRMEER R SER, REMVHTEERE
ERADZ BREERERASANSE. MESERRAHRRESEPEREREK
B REERENGEREL, SEMPAIRKRETIEERERD. MESSH
KRR, FRAMESRERETAMET LU TSN EE Y, B EEPE
MACHIERY, (BEXMHRMN. ERBAEENENWIERE. B EEME S aERaE
H. NEERBXWRZEMXAEEIEEER, LIRS (EATE) &0,
HYEMPHADBERET. ARG, NEERSFETEEMNON, HIRHINEE
LR B PRI AMSREHRE—EEmAIR B, EMESESEP S ERIERE,
BB SR,

BSSIUACRR, HINERREN, ERAY, ARG
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SEmit: MR RYe RIS EEERG
B (FEASD)
B (EEHEAR)
B (BEAR)

IEERPEA R ERERIEEENREE, BERERDTBHERN—IR. RtEME
AR, [BERIGERFEANZNNE. BEENERREEZIERINES
%, WAEABREETESER, MHBRSEREHVERRT. A, EEHT
PHSRBIE R AR, HRBEEERR, T EEIEMN, EFtSZERESEELHZ
L RRRIER A B MIERR AR,

SRR _EHMNERERENE, BSREEPEEERGERIBIERA, HIa
PEEE/RAN. BEMMRAL. MARMIRAIE, RSEMEEERLITENXIGEREE, <2EE
EIRIERFPES RIS H, BT BAAEREEERIAE, (EMIEMEiEEEDEE.

PREMBIERAETHRRILYIRER, BMETRACENHE, CEEERTEERR
BEEERYERRT., WEIBRERE, EXERBREETEEE DIIEFEERZEDLE.
ERIRELE RIS, EREMREE, (WERRDEMSA. BEEEZFR, RAEBIE
B, ERNGIASESRE, fINLIRBEeYAENERIRAETER, SAES
REERMRIVARENERRERMPHENERE, CRERERERZRISENER
BEERAESRET .

HEEGENEERNECREAEEET ESERGEBERE, B ABRE
AERNESE, NASRIBESESHARE. AT, MEAFE, EpEttEs]
EERAERIAR, BOSAEEEEIBRRIER, EIERRET SRS R B R LA B
S, WEHWINLAERE, E8EESHEREETRECR, EmRFrEz2E
RIERESD,

g, EREA, IBERE
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Vocabulary Presentation in CSL Textbooks:
A Case Study of HSK Standard Course (5A)

BRI (LIREERR)

Vocabulary is fundamental in second/foreign language teaching and learning. Over
the past decades, rich literature has discussed various theories and practices on the
topic. Indeed, as building blocks of a language, the lexicon plays an essential role, not
only determining learners’ language proficiency but also affecting their language skills.
While studies discuss issues concerning vocabulary coverage, volume, frequency,
and other aspects in textbooks, few have focused on the presentation of vocabulary
in language learning materials of Chinese as a second language.

In this study, we examine the presentation of vocabulary in HSK Standard Course (5A),
a popular textbook based on the HSK curriculum. We first identify three ways
vocabulary is presented in this textbook: vocabulary list accompanied by their English
translations; notes and explanations of specific words in Chinese with sample
sentences; as well as graphic list of collocational relations of certain words. We then
zoom into several words and multi-word units by analyzing their presentation in

relation to their translation, meaning and implications, and other aspects.

We identify both advantages and drawbacks in the vocabulary presentation of this
textbook. One prominent advantage of the presentation is that words are listed on the
side of the text with their English translation. This layout creates convenience and
efficiency in the sense that when reading the text, students get easy access to
semantic explanations, and when going through the vocabulary list, learners can easily

locate the words in their context.

However, we also spot two major drawbacks. On one hand, when it comes to culture-
specific words, we find that their literal translation into English may not convey their
comprehensive meaning. We argue that some words loaded with “little ¢” culture are

easily overlooked, and their current presentation may cause misunderstanding of the
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words in question. Insufficient dealing with similar words may as well hinder learners’

intercultural competence.

On the other hand, the “collocation” list is sometimes overgeneralized. The current
graphic list does not provide the individualized explanation necessary to avoid
confusion for some lexical units, which share identical elements and yet are differently
nuanced. Meanwhile, from a phraseological point of view, some collocations and
phrasal verbs are not presented as a lexical unit but as separate words, even though
the meanings of each do not add up to the meaning of the whole.

To conclude, we consider how words and lexical units are presented in the textbook.
Through both general and case analysis, we identify benefits as well as challenges

and pitfalls this presentation may entail. Based on our discoveries, we offer some

suggestions for improvements for an optimum learning outcome.

vocabulary; textbook design; culture; CSL
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AT EREEERPI AR E#BPaERHAR

TR (lEHRETERE)

HoRBREEEIK, (FAERSMBE " HBNERTXEBEBOASZEIRN, ER
PNHEBRIBE N L. RENEFEERAERTNHE S LR EER i,
BARXEH T EET NS IBEFERIE—EERARERS], BRRESL T
HETFEE EARER D KIFEER, ElE& L F IR ANEE, IT5%K,
ATEERABETIRENRRE, EE5F. RAFERITFRIBER TG VR, Al ATH
BEFN2 B RAFS INEIERPE LHF PR, IIBREREL LHERRRZ. &S
MERXFEMEE. BV MATE—, TEAETURHERREFRR. Fi, 5
ATEREFIRASINZERFHE TR, ANEHTRNAREZR A RIET]
K,

AR EEBRERT S LR FEENERAHAR, REABATEEL WEE.
NENARIZF %R, BN ATERRARNNRRERRNAEEIT T2, BS%A
TEERASERFNEE LHFRHXRR, WALEERAEERP X & EHFFRIMN
RHTRR, LIESIFRATENOEXRE. UANESFmEEESHRERER
S5, LLAPPLGR. RiR. SRSFTIVRHERINFITFE, B VR, Al ATEREM
ERBAFMEEEFRF L LHFNFEZIHF, SIFERP XS LHF .
HRAM, ATEERANEZATUMHEEL, AAFERNENENRERLE, 7
BERFIHEIRMFRR, IFENEANFIFN, REEFRPNE LHFHNRESK
K.

EEEM; ATSE, Bt XNHE,; &L#F,; WA
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{EREE SRR R HE P E R
=E (BEHEARD)

em e ek, ERERHERRZTE. FRHEHEERHHHRAE RS
REREEER, ERHMEMER BR8] MERSBIRZEHENERRN. F
R (2020) BB, BAINEEARRR —(ESHIERAR, METHRT [REHRSK
EATEN] B, ERRS R JESHEIZHTSRY, HasEE8EaE
. RSSAERETHRESED. Tk (2020) B8, RIEEHENSREEEE
RHEET2HNMERIBRINRER, E—EEME. MAXEERNHRERHENRE.
TEEhEETEN. ERERREIMRAR 56 MENER, TREEHSHEIEES
HIFER.

SEMBIEREFREEHNSERMR, FRIWEERBEZ TEREEHNREEIRY
EEERNGESIE, REREEHENIIRHERRRENESE,

HERlE, EREENE, BEaHE
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iEMA NLP E{TEERBEREEER
— LA ISR HIA R B EEEN R
B (BEEAS)

BB (SFIAR)

[EEHRAKCEEZEEARER, [BHEE] U KkTaEETH. BBEEAEIKE
ZT, BBATEE [BFES] BEAMFERESRK, MPEEzERE 2006
FTr SRS EE % (Business Chinese Test, f&#8 BCT) . AimERE%
e R EEBALIRIERRE R, BRELSEMBEZEEME.

BEA:ESEEIEL (Natural Language Processing, f5%8 NLP) B—REATEE, §
AIRBEERSEAEERRSEAY, BAESEE IS EHEREREAXEHES
5ERYEERL. BRI NLP BiE S ERRRSEED N EEENOBAER, Al
AARFELNERABAESREL, WHEERETHEBRETATIEEZER, LA
HRE—HESERARAEEBH EZ B AmR LN aE. AMRZBFBLrKIRS
AN =T ABRESBMEEMMR IS ETEENE, BBEEEMIR T A AREHS
EHMH, TEEZTHETERM. SR o e IR R FEE B A H
BEVNEEETENDBHRE, EIEFIIEZR.

TSR, B, martE; BARESREEXR, NLP
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BSEFH A BIFERS
—1LA [GEG1055 REEX] Rl
B (BBHEXRER)

AXAEBHBERNBFRAGEGL055 FEE LR, (EEFREER. MERS. 8
BERR. PEHASTER. FaEx, URANEESFSE, N8, RBREES
RIS ZEAHHE, UHRHERUER THIEFSZHBERHEE.

"GEG1055 HEHEX"METHEFE ANRREENERRE, 5E2EH%EE
ERNEAZEEREN, EMUAELME AR ST ESR, BREEARIHNANE
B, BRPERKRXUIFREER. ABEEREEERXREE, BRER, S2LA,
EHERTTAXEE.

A RFARERERAYRRET. ToRARIER, SEEEXEEH:
1. AR ARERRER: SREE. EASE. S58EH. 2R&lFE
2. EiBRERRSESENEEGE

3. USRIERRENEE, D, TmSEFm.

4. ERXEIERRITETSR, EXXWREREE. Al titbh

i
IR
g
Bt
pmm
)
aj
B

BIER LATRHIEE AR, FETHNZEERNSE: YRS ENERERERE, hEE8
NERSFEHINERTE, S2ERNERS AMEREEEE, (S A EREENEPE
X6, BERFECLANEGAE. E5E. REER. J/FEf. SRS S28EHE.
ERRAZ ML S TVEESRE, 8 MRS, ERES. (FRAFSERES/
HEHRSE (T#—) . TRARKESEE (blending Learning) &z, EBNIRAEN
BUERSMNES,

SENREEER, "GEG1055FHE X RS EETRSEEHERNEENER,
HENPERKEFS RIEE.

=y, &k #E, BE, &8
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R RSEIEREERNF DRBGEZHAR
—+45 DIP E NLP iy

HIETEs (SIERmEEAS)
W (FHAER)
AN (REAR)

MERT (SiERmEEAE)

ERAIEE (Al) 1 NLP (BESRIE, natural language process) fifrd
PN AETORDECESE, WEHEEZMAR CRIEZE) . LA NLP ERBEHIM
= ZF¥FUKLAGENESHEE, TEQEERZAMRBIESXAZHE, ER
SVM BBz HHTalSRIEEYE T, W—AERRMTEE L, BEEC &L, It
KEFERATREEE, FAED A LBEEREE. AU FRSIHRSEEE
B, P, BRHBBEEE—TFTEBIGRAFANA, ERT digital image
processing (DIP)EARRIRRIMT, STi§IAER NLP Z ckiptagger E1TERRIERISE
RS — e 4REe R, BERMMERZEIR (DCT) FEIGIEERZIEEHAL
BN, CRREREMKEEE (BPNN) ETIIGREAIE, LB A D EERE,
FHtb4ES DIP B2 NLP i alISRF AT LU AR AU R E 5 [ELAA, &FaTLL
AEBATHENSEERR, HIL—H0 AL 553 ISR AR EES MO HER, Hodk

BRESRIE NLP; SHMRRIERMT DIP; EEN AR
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Teaching Cantonese as a Second Language during the
COVID-19 Pandemic: A Longitudinal Study of Hybrid
Teaching Mode in Higher Education

BREEER (HBEMZKER)

During the COVID-19 pandemic, language education has shifted from face to face to
online in order to avoid large gatherings and crowds for blocking the transmission of
the virus. Teaching Cantonese as a second language (TCSL) is no exception. While
some universities have switched the teaching mode from face-to-face to online, others
have resorted to the mixed mode / hybrid teaching mode, where some students can
join the class at campus while others join online simultaneously. So far, the prevailing
target of research is on online classrooms (such as Cen et al., 2020; Jin et al., 2021,
Cheung 2021, among others), but little work has been conducted on the effectiveness

of the hybrid teaching mode.

Since early 2021, we have launched a longitudinal study on students' learning
experience before and after the outbreak of COVID-19. University students in Hong
Kong and Korea have been invited to participate in surveys and focus group
discussions. This study aims to find out the change of students' concerns regarding (i)
a 100% face-to-face classroom; (i) a mixed mode classroom; and (iii) an online
classroom. In addition, the effectiveness of hybrid TCSL classrooms is also reviewed
from the teacher’s perspectives. The final goal of this investigation is to put forward
corresponding measures to improve both online and traditional teaching modes during

a pandemic.

Cantonese; COVID-19 pandemic; hybrid teaching mode; teaching

Cantonese as a second language; higher education
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A Multimodal STEAM Approach to Learning Chinese
Words/ Characters for Young Learners of
Chinese as a Second Language

ZAK (FBHEARE)
g (ERHEKRER)

Research on young learners of Chinese as a second language (CSL) shows various
challenges and difficulties learners have to face in learning words/ characters, which
is critical to the development of Chinese language competence. Most non-Chinese-
speaking children studying in mainstream local schools in Hong Kong have difficulty
understanding the Chinese character structure, which is often very different from their
first languages, not to mention developing higher abilities such as associating the
spoken and written forms with meaning and using them appropriately in contexts. It is
also not easy for them to catch up out of class with a limited number of existing self-
access learning resources targeting their needs and the lack of language support from
their non-Chinese speaking parents. To address their needs in learning Chinese, this
study aims to apply a multimodal STEAM approach in designing a multimedia-aided
learning package, which consists of animated stories of famous scientists together
with follow-up exploratory, enquiry-based and language enhancement activities. The
instructional materials were designed to facilitate Chinese character acquisition by
engaging learners in multimodal learning activities, such as story-telling through
animation-viewing, hands-on STEM activities, situated role-plays, and reflective
discussions and activities. The learning package was implemented in a local primary
school in Hong Kong. According to the initial findings, the non-Chinese-speaking
primary one students from the school found the learning package helpful and

interesting. The animation not only helped students to comprehend the content of the

stories but also visualize the target Chinese characters, including the radicals (Ef&).

In addition, the teachers noted that the enquiry-based learning feature was the most
helpful aspect of the learning package, as it provided opportunities and motivation for

non-Chinese-speaking children to use the words. The data also indicated that the
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learning activities helped students understand some scientific concepts through

learning Chinese. This presentation will present the findings and discuss the impacts
of the learning package based on data collected from teachers’ interviews, in-class

observations and the students’ works.

FA#E=: learning Chinese as a second language; word/character acquisition; STEM/

STEAM; multimodal learning; material development
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How Peer-to-Peer Learning Activities Can Enhance
Chinese Speaking Abilities of Non-Native Chinese
Learners in Story-Telling and Sharing

EEn (FEERPEEIERHIKRR)

Adi Yasran bin Abdul Aziz (FE2RFAaeB4FHIAER)

IRE (BRI EERHLRR)

=2 (BRAERHLCR)

This paper is mainly to investigate learning function of Chinese language corner in
classroom for having peer-to-peer learning and practising story-telling skills in order to
enhance speaking abilities of non-native Chinese or minority students. The Chinese
classroom investigated by this study, majority are native Chinese students, minority
are non-native Chinese students. Through peer-to-peer learning activities, native
Chinese students who are good at Chinese to teach non-native Chinese students how
to deliver story-telling based on story books that they have read together in the
Chinese language corner. The story-telling activity in this study means participant is
able to retell content of story book that he/she has read. In addition, he/she is able to
share his/her feelings and thoughts using appropriate and proper vocabulary and
sentences besides the speech skills. Chinese teaching and learning in classroom in
the 21st century, the focus of teaching and learning process has been shifted on the
students, no more traditional teaching methods just emphasized teaching strategies
applying by Chinese teacher’s single effort, but involving peer-to-peer learning
strategy is important in learning Chinese, especially in the Chinese classrooms in
Malaysia, the students are gathered in same classroom but have different levels of
Chinese proficiency. Applying the peer-to-peer learning strategy in story-telling
activities, native Chinese students who are good at Chinese, can speak fluent Chinese
can lead and guide non-native Chinese students how to conduct story-telling and
sharing activities. At the same time, this speech activity also can enhance speaking
abilities of non-native Chinese students through peer-to-peer practices through setting
of Chinese language corner in Chinese classroom. Story-telling and sharing adopted
peer-to-peer learning strategy in this study can be divided to 5 steps: 1) Allocate the

students in groups which two participants _in_a group_as language partners, native
- “ \_\?
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Chinese student is good at Chinese will teach non-native Chinese student who lacks
of Chinese speaking ability how to conduct and deliver story-telling and sharing. 2)
The patrticipants are gathered in same group discuss which Chinese story book will be
selected from the Chinese language corner. Reading story book activity will begin in
this step. To assist non-native Chinese partner to recognize, understand and
memorize Chinese vocabulary picked up from that story book, native Chinese partner
will prepare vocabulary flip cards, orthography, standard pronunciations and semantic
meanings of the selected vocabulary will be put on flip cards. Then, peer-to-peer
learning strategy can be adopted here, native Chinese partner can teach non-native
Chinese partner how to proper pronounce, recognize and understand orthography and
semantic meanings of the selected Chinese vocabulary. 3) Select sentences from
story book which can reflect the main contents of selected story. Native Chinese
partner leads non-native Chinese partner how to pronounce each vocabulary in
selected sentences, explain meanings of sentences and lastly tell the whole content
of story. Through telling and sharing the story, non-native Chinese partner is able to
learn and practise proper pronunciation, speech intonation and emotional expression
of story-telling. 4) Non-native Chinese partner is required to practise and retell the
story which has practised in the step 3 under the guidance of native Chinese partner.
5) Share implications and life lessons from story-telling. First, native Chinese partner
can share his/her feelings and thoughts in the conclusion of story-telling. Second, non-
native Chinese can guide non-native Chinese partner to share his/her feelings and
thoughts about life lessons of story-telling. Discuss life lessons are derived from the
ending of story and its implications to actual human life. Non-native Chinese partner
may depend on their mother tongue’s vocabulary and their mother tongue sentences
to present their feelings and thoughts. Thus, at this moment native Chinese partner
can help to adjust and amend the language structures and vocabulary used by non-
native Chinese partner in sharing his/her feedback and implication about the story-
sharing. In this stage, native Chinese partner can amend vocabulary grammatical
errors made by non-native Chinese partner in his/her story-telling and sharing. The
Chinese teacher at this moment can monitor the whole process of story-telling and
sharing by giving constructive comments to enhance speaking abilities of non-native

Chinese students.
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hockhuangoh@gmail.com /
hockhuan.goh@nie.edu.sg

cheerwul@g.ucla.edu
isin@hkmu.edu.hk
oceansiu@cuhk.edu.hk
jysiowl2@gmail.com
kahotse@eduhk.hk

kiwi2781@gmail.com /
t4136@mail.nknu.edu.tw

tehsu3@gmail.com
cheesphin@ums.edu.my
hsuc@tas.edu.tw
echoyhc@qgq.com
yanj@eduhk.hk
yanlinlin789@163.com
hyang@email.nqu.edu.tw
yanglan@eduhk.hk
3177974832@qgg.com
yong_zihong@ums.edu.my
769228210@qg.com
fangyi0607@gmail.com
ernah@ums.edu.my
ysmile2008@gmail.com
cherry.yin@hk.ycef.com

guenjenl1130@gmail.com
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1 FRIEStHtE EEEpiL

SREJAR RPIRITRE 1046550413@gg.com
SRELER PR ERERAE zljwfzym@163.com
SRIEA BBHBRE linhong@eduhk.hk

R OR EEHEKRE zhangl@eduhk.hk
RFaFe SEETE KR chang.mengi@gmail.com
SREFAL E;;:&E;ifféﬁ gezelligheidz@163.com
HEE REERT K2 ljzhao@dIlut.edu.cn
#EB[E 5 NIRRT A2 kokweng.choong@nie.edu.sg
[A4TES AT EE TR A hongxia.zhou@sccl.sg
A iz BBHEKRE chaulap@eduhk.hk
DY %fzﬁ;%%;fiﬁ raymond.chow@cpce-polyu.edu.hk
AEH BBHBEKRE $1137308@s.eduhk.hk
HEE SEEE AR quirkie6@gmail.com
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BRYEARBTHEESERER (BR)
BRHEARBTEESEREREE (FIR)
PEREE RPN BHR P ORI
BRYEARBTHESEREIRTE (W&ER)
BB BARTEESSERSHKHE
BERHEARTEESSRAIZIR
BRHEARTEESSERIRIHR
ARSI RE SR R BB
BRHBERBTEESERIEHR
BRHERBTEESERMIEHR
ERHBARTEESSEREA
ERHBARTEESSEREAT
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BHEf: tcsl-7@eduhk.hk
B|ah: (+852) 2948 7688

HE: www.eduhk.hk/tcsl 7/

185

EEREEL QAN ]

SENE
ZFRHR/INE
= 7/ME

S — o S — w—

ZHFRIEE

E=IEE/)VE
\TERE
TR E


http://www.eduhk.hk/tcsl_7/
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