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Abstract 

In Hong Kong, young children are not regular visitors to museums, yet local education 

authorities highlight the value of taking children outside of the classroom to “widen the 

http://www.ied.edu.hk/ccaproject/apjae/apjae.htm
mailto:bwong@eduhk.hk
mailto:barbarap@bigpond.net.au


43 
 

 
 

learning space” (Curriculum Development Council, 2006: p. 56). Among the many potential 

sites for learning outside of school, museums and galleries are identified as an important 

resource. Over the course of several small scale projects, a team of researchers sought to 

understand how young children’s learning was catered for in a range of public and private 

museums in Hong Kong. The projects explored the scope and quality of preschool 

participation in museums, and involved observations on the nature of young children’s tours 

to various museums. The projects aimed to gain an understanding of the situation for young 

children’s learning in Hong Kong museums and to learn more about the various interactions 

that support young children’s learning from museums and their collections. This paper 

provides a broad overview of the scope of the projects and details of young children’s 

experiences from multiple visits to the Hong Kong Museum of Art (HKMA).  

Keywords: young children; museum experiences; learning spaces; preschool participation; 

interactions  
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Background 

Global perspectives on young children’s learning in museums   

Since the 1990s, museums around the world have focused increasing attention on audience 

development, and especially on developing innovative programs to introduce young children 

to their important collections. Research in Australia, the United States of America, Canada 

and Great Britain indicates that more children become regular visitors to museums, and that 

they learn important ideas from the collections, activities and events in these public sites of 

learning (Piscitelli & Penfold, 2015; Falk & Dierking, 2000; Hein, 1998; Kindler & Darras, 

1997; Hooper-Greenhill & Moussouri, 2000). With the rapid expansion of the museum sector 

in China, there has been a significant growth of new infrastructure, but building software is 

another matter altogether. In China’s burgeoning museum sector, ‘“software” covers 

everything from building up collections to actually running the place, including public 

programs, education facilities, professional training, audience engagement and research (The 

Economist, 2014). Indeed, software plays a crucial role in tuning in to the needs and 

experiences of museum audiences. 

Falk and Dierking (2000) proposed a comprehensive framework for understanding 

people’s museum experiences. This framework, the Contextual Model for Learning (CML), 

represents a dynamic process that occurs at the intersection of three overlapping contexts, 

each of which influences a visitor’s museum learning experience. These contexts are 
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personal – the expectations and anticipated outcomes each person has for the visit; social – 

the people the visitor comes into contact with in the museum and the socio-cultural learning 

environment; and physical – the museum environment, including the building structure and 

the type of exhibits. This holistic model of learning has been used widely and is considered as 

foundational to understanding museum based learning for all ages, especially young children 

(Andre, Durksen & Volman, 2016).  

Collaboration and social constructivism theories form the basis of most studies on young 

children’s learning in museums (Mallos, 2012; Paris, 1998). Co-construction of knowledge 

(where a more knowledgeable person assists a novice) is widely considered to be essential in 

informal learning and is a component of cognitive, socio-cultural and motivational views on 

learning. This notion of collaboration is not only considered as a two-way person-to-person 

communication, but is also seen as one where the curator or designer provides prompts or 

supports to the learner-visitor (via text, room brochures or exhibition design and installation). 

Another dimension of collaborative learning involves institutional collaboration for the 

benefit of learners, as in the development of school-museum programs, family-museum 

initiatives and multiple museum initiatives. 

Docents, including volunteer interpreters, educators, instructors and tour guides, 

facilitate learning in the museum in a variety of ways including teaching structured programs, 

guiding learning tours and especially in terms of interpreting exhibits. Grenier (2009) 
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discusses the ways in which museum docents became experts in their field and acknowledges 

that in many volunteer-based programs, docent “preparation is brief or insufficient for the 

demands of the job” (p. 142) but that “museum staff, including docents, have a positive 

influence on the experiences of visitors, especially if staff are well trained” (p. 143). 

Mitowski (2013) indicated that it was not the educational background that determined a 

docent’s success; rather, it was the capacity to build relationships and social interactions with 

the visitor that was of central importance. 

 

The context of young children, museums and learning in Hong Kong 

Unlike Australia, the USA and European countries, visiting museums is not a common leisure 

activity for most Hong Kong families. Thus, museum visits arranged by schools are most 

likely to be children’s initial encounter with museums, especially for preschool and 

kindergarten-aged young children. Community-based learning of this kind is promoted in the 

Hong Kong Guide to the Pre-primary Curriculum (2006) where early childhood practitioners 

are recommended to broaden the learning space and make full use of community resources 

for life-long learning. Preschools and kindergartens are encouraged to cooperate with 

respective districts’ organizations and make use of valuable community resources to provide 

support for children’s learning.  Among various learning opportunities from community 

resources, the Curriculum Development Council (2016) of the Hong Kong Special 
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Administrative Region (HKSAR) highlighted children’s development of their aesthetic sense 

through visits to cultural organizations.  

In relation to museums, this is of importance particularly as arts and cultural 

participation is declining across the board in Hong Kong. Figures show decreased or static 

attendance to flagship institutions such as the Hong Kong Museum of History, the Hong 

Kong Museum of Art (HKMA), and Public Libraries (Leisure and Cultural Services 

Department, 2006), thereby signaling an urgent need to develop strategies for boosting 

patronage and improving museum services. In 2006, the Hong Kong Arts Development 

Council reviewed a decade of arts development. With regard to the important arts and 

creative agenda required to drive cultural change in Hong Kong, Chan and Shu (2006) noted 

that the introduction of a cultural policy agenda was a positive new direction, but one without 

sufficient strategic action to enable full implementation.  

In recent years, to attract more young audiences to visit the museum, the HKMA 

launched a number of outreach learning programs. Unfortunately, those tailor-made programs 

focused on the traditional audience of school aged visitors, i.e. primary and secondary school 

students (Leisure and Cultural Services Department, 2016). As a result, the chance to reach 

an important and diverse audience was neglected.   
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The use of museums by Hong Kong preschools 

There is very little systematic understanding of young children’s visits to Hong Kong 

museums. Statistics provided by the Leisure and Cultural Services Department (2007) only 

revealed the overall attendance figures without a breakdown by age group. The data offered 

limited help to understanding young children’s participation in museums and galleries. 

Piscitelli, Chak, Wong, Yuen and Ngan (2008) conducted a faxed one-page survey to all Hong 

Kong kindergartens and preschools (n = 1049). The response rate was 38.23%, with 400 

kindergarten/preschools replying to the survey. 

The survey consisted of five key questions: 

1. Did children of your preschool make one or more visits to a museum in the academic 

year? If not, please state the reason(s). 

2. Which of the following age groups participated in museums visits: 2-3 year olds; 3-4 

year olds; 4-5 year olds; and 5-6 year olds? 

3. Which museums did you visit? 

4. What was the main purpose of the visit? 

5. Did you use the tour guide service in any of the visits? If yes, please comment.  If 

not, why not? 

The data shows 90% of the respondent kindergartens visited a museum during the year in 

question (Piscitelli et al, 2008). The findings indicate that there is extensive use of museums 
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by the early childhood education sector, especially for 5-6 year old children, and that these 

visits are mainly curriculum-related. More than two-thirds of the early childhood groups used 

the services of the tour guides at museums, but pointed out several limitations in the quality, 

availability and affordability of the touring service. Preschools and kindergartens in Hong 

Kong appear to have a significantly high rate of visitation to museums, but little is known 

about the quality, impact and content of these visits. 

 

Young children at the Hong Kong Museum of Art 

To gain a deeper understanding of the experience of young children visiting Hong Kong 

museums, the lead researcher recruited teachers who would involve young children in 

multiple visits to various museums. This study was introduced to the kindergarten teachers 

studying an elective course, “Promoting Children’s Creativity through Art”, within the 

in-service Bachelor of Education (Early Childhood Education) programme. One teacher 

indicated her interest in participating in the study with her class. Ten children, aged 5-6, 

visited the art museum three times during a period of six months. This paper provides a look 

at the social, personal and physical experiences of children’s visits to the HKMA 

(2008-2009). 

The first visit arrangement followed the usual docent-centered practice for preschool 

groups visiting a museum, whereby the preschool organized for a tour guide to introduce the 
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children to the HKMA and its permanent collections. The docent was a volunteer arranged by 

HKMA, according to their normal practice. This provided a baseline for observing standard 

practice for young children’s museum visits. Based on the findings from the first visit, the 

research team provided an intervention for the second visit to provoke possibilities for 

child-centered approaches for museum visits. The research team hosted a meeting with 

museum staff and preschool teachers before launching the third visit. The third visit 

arrangement was developed collaboratively in this meeting whereby teachers, curators and 

children collaborated in setting the direction of the visit, adopting a collaborative 

child-docent-teacher-centered approach.  

On each visit, the following information was collected: (1) Videotapes of the ways that 

the preschool teachers prepared the children in their classrooms for their museum visits and 

subsequent follow-up activities; (2) Videotapes of the entire HKMA visit process; (3) 

Videotapes, field notes, photographs and children’s work samples relating to their learning 

about the museum and its collections. Special permission was obtained from the museum to 

take photos and videotapes for purposes of this study and for publication, and ethical 

clearances were collected for the museum’s, teacher’s and children’s participation in the 

research.   
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Findings 

Visit 1: Docent-centred approach   

Following the usual practice of the preschool, a guided tour led by a docent was arranged. 

The docent met the children in the museum foyer and took the group of children to a 

permanent exhibition hall to view and discuss the exhibit, Gems of Chinese Ceramics.  

 

Figure 1 Docent, teacher and children observing a large ceramic object at the HKMA 

(Pottery Watch Tower in Green Glaze; Han Dynasty (2016 BC – AD 220); Height: 130cm; 

Width: 48cm) 

 

 

The following transcript presents the dialogue between the docent and children as they 

encountered an ancient pottery sculpture in the gallery.   

 

Docent: They (the watchmen) have a drum or tong at the back. When they see enemies 

coming to them, they (watchmen) will beat the drum or tong so that the people in the 
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village know that the enemies are coming. They would take up the weapons and get 

ready for the fight. You know, that is why this kind of building is called “watch tower”. 

All these people are standing in the watch tower, watching not to let others to conquer 

their land. So you see, there are windows and people on four sides. 

Tim: The people at the lowest level will be attacked first, right? 

Docent: Yes. The people at the lowest level may be attacked. What do those people do at 

the lowest level? Some people may not be detected by the people in the upper levels. 

But those in the lowest level would see these enemies. 

Joan: I saw the face of the person on the top level … Laughing. 

Docent: So you put up your hands, what’s wrong?  

Pauline: This, this looks like a small leaf. 

Docent: Oooh, is this a leaf? It is only in the shape of leaf. But it is … yes, on the roof of 

a house, there is some shield raised on the edge; it is a kind of decoration.  You have 

questions again, what is your question? 

Ken: If the bad guys are chasing him, how could he go inside? 

Patrick: Why there is tiny hole here? 

Docent: Oh, a tiny hole. This is the door. How do people go inside? Right? There is a 

doorway for the people to enter. Oh, he could only make a very small entrance. Just like 

what you said, what if there are other people chasing a guy.  As the doorway is small, 

only one person can pass through at one time. Then it will be easier for the guard. If you 

have a big doorway, once the door opens many people can come in. You cannot protect 

the place anymore. But if he has only small doorway, one guard is good enough. You can 

defeat the men one by one when they passed through the entrance. 

 

At the beginning of the tour, when some big objects were introduced, most of the 

children concentrated on the docent by maintaining eye-contact and following directions. The 

children were disengaged and less attentive later in the tour when they came to smaller 

objects, perhaps due to the installation and lighting of the exhibits: first of all, the eye level of 

the displays in the exhibition was relatively high for children, and secondly, only the children 

lined up in the front could see the exhibits that the docent was talking about.   
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Figure 2 Children view small objects at HKMA 

 

 

Throughout the tour, the docent introduced ten objects to the children, occasionally with 

teaching aids like pictures or pottery pieces which she could show to the children and allow 

them to handle as they viewed the objects in the display cabinets. Although the docent asked 

questions to arouse the children’s interest, she did not wait for the children to reply and 

instead spoke in a traditional lecture style, explaining the objects, their materials and 

meanings. This traditional style of guiding learning in museums often leaves children as 

passive listeners without the opportunity to exchange ideas about what they see and 

understand of the objects and collections, and leaves children as unequal dialogic partners 

(Tizard & Hughes, 2002, 153-4). 
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While the children lost interest and paid less attention to the docent’s tour over the 

course of the 45 minute visit, they once again become fully engaged at the close of the guided 

tour as they passed by a big window offering a full view of Victoria Harbour when they left 

the exhibition hall. Here, they watched with interest and shared conversation in pairs or small 

groups as they watched the action on the ever-changing waterfront.  

 

Figure 3 Children viewing the ever-changing Victoria Harbour after their guided tour 

 

 

Visit 2: Child-centred approach 

Following the initial visit to the HKMA, the research team and the teaching staff devised a 

method whereby the children could play more of an active role in guiding their own learning 

in the museum. Three exhibitions were identified as being of potential interest in areas not 
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previously visited by the children and with different orientations (decorative art; 

contemporary art; Chinese traditional art). The three selected exhibition galleries were: 

1) Chinese Jade and Gold: Chinese Antiquities Gallery; Collecting and Inheriting;  

2) Paintings and Calligraphy of the Ming and Qing Dynasties from the Xubaizhi 

Collection: Xubaizhai Gallery of Chinese Painting and Calligraphy and;  

3) Made in Hong Kong – Contemporary Art Exhibition: Contemporary Hong Kong Art 

Gallery. 

 

At the beginning of the second visit, children reviewed the floor plan of the museum and 

the selected exhibition galleries, and made a choice to visit one of the three selected gallery 

spaces. The introduction of the floor plan aimed also to give the children an idea that there 

were various exhibitions and exhibition halls in the museum. After the introduction, the 

children went to the exhibition by themselves with peers as collaborators in learning. 

Teachers accompanied the children into the galleries and were available to talk with children 

on request. The following transcript is of the conversation between the children and the 

teachers at the Made in Hong Kong – Contemporary Art Exhibition when they passed by a 

Chinese ink painting by Wan Qingli. 
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Figure 4 In the Middle of the Song No One is in Sight (2003) by Wan Qingli (Set of fifteen 

hanging scrolls, ink on paper; Source: http://afraw.pixnet.net/blog/post/15599892) 

 

 

Teacher: How does the artwork look? What is it made of?  

Henry: It is made of paper. 

Joan: With ink. 

Teacher: … with ink … 

Ken: It is made of a guitar. Why it is a man? 

Teacher: Oh, there is a guitar … looks like a man. 

Henry: Wah, what is it? Is it a guitar-man? Why is it a man? Man-guitar! 

Ken: Man-Guitar, the nose is so long, up to the sky. 

Henry: Why is the nose so long that it goes up to the sky?  

Teacher: The nose is so long, it goes up to the sky. Yes, what does this drawing want to 

say? 

Ken: Oh yes, why is there a man? 

Tim: These are bamboos, bamboos.  

Henry: These are bamboos, bamboos. Why there is no panda? 

Teacher: Really. Where there are bamboos, pandas will be there? 

Ken: Not really. 

Joan: Why did somebody stamp a chop here? 

Teacher: Oh, why is a chop stamped here? 

Joan: Yes, why did people stamp a chop there? Is it a mooncake chop? 

Teacher: ... When you find your favorite piece of artwork, you can take a look at the label 

description near it. The first line is the title of the artwork and the second line tells you 

what the artwork made of. 

 

http://afraw.pixnet.net/blog/post/15599892


57 
 

 
 

During the tour, the teachers distributed a worksheet to the children asking them to 

select a favorite object and make a sketch of it while still in the area. At the same time, the 

teachers and researchers followed and observed the children without initiating any 

conversation, thereby giving children the chance to drive their own agenda in the gallery 

space. One child discovered an animated bird installation in the gallery that was motion 

activated when visitors waved their hands in front of a sensor (Space for Lease (2007) by 

Kum Chi-keung in the Made in Hong Kong – Contemporary Art Exhibition). She excitedly 

called for her peers to come and see her discovery.  

 

Joan: (Singing) It can fly, it can fly from there. 

Ken: Wah, look at this. This is interesting, very interesting. 

Joan: Can you hear (the bird sings)? Let me tell Ken … Ken, Ken … 

Ken: What’s up? 

Joan: I saw a bird flying. 

Ken: Where? 

Joan: There are birds of different colors. Their beaks can move. Really!! 

Ken: Let’s see it. 

Joan: Don't run, don’t run. Walk, walk … See. 

Ken: A real bird? 

Joan: A fake one. Say HELLO, its head can turn. 

(Other children say hello to the bird and begin to watch it move.) 

 

Likewise, other children discovered objects of personal interest, such as sculptures 

representing mother and child in the Made in Hong Kong – Contemporary Art Exhibition (see 

Tim’s discussion, below), carved wooden figures of known animals and people, colorful 

gemstones and golden jewels, and photographic portraits of local people. 
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After the 30-minute adult-free tour, the teacher led a discussion about the children’s 

favorite objects and the overall visit. During the discussion, many children identified more 

than one favorite object. One of the students, Joan, was very engaged with the activity. She 

not only focused on the objects in one exhibition but also explored another gallery where she 

selected more objects of interest.   

 

Figure 5 Joan and one of her favorite objects, part of an installation Space for Lease by Kum 

Chi-keung at Made in Hong Kong – Contemporary Art Exhibition                              
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Figure 6 Joan explored the exhibition by herself and recorded a few objects that she liked  

 

 

However, while some children clearly had personal preferences for certain objects, not 

all of them could make full sense of the meaning and materials used to make the art works. In 

the following example, one child reveals his limited understanding of the art work to the 

teacher, thereby showing the limitations of leaving children to learn about objects 

independently on their museum visits. 

 

Teacher: This one is your favorite object? 

Tim: Yes, it is.  

Teacher: How about you tell me more about the object? 

Tim: There is a mother holding a child’s hand, and trying to bring the child to school. 

Teacher: Okay, you think she is bringing the child to school. Why do you like this 

object? 

Tim: Because the object has different colors. 
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Teacher: I see. There are different colors on the people. But there are so many other 

people there, why did you choose this one? 

Tim: It’s beautiful.  

Teacher: Do you know the name of this artwork? 

Tim: I don’t know. 

Teacher: Hmmm, you don’t know. Do you have any ideas how to find out the name of 

this artwork?  

Tim: (The child walked toward the wall and looked at the label description of the art 

work.) “I don’t know”.  

Teacher: It’s called 人來人往 (All Walks of Life). You like this object? 

Tim: Yes, I like it. 

Teacher: Do you know why he made this object? Why the artist made this … 

Tim: I don’t know. 

Teacher: Do you want to know why he made this object? 

Tim: Yes, I want to know. 

Teacher: You want to know? Do you have the way to find out? 

Tim: I don’t know. 

Teacher: You don’t know? Okay, let’s think about it. 

 

 

Museum-school meeting   

A meeting was convened between the staff of the museum and the preschool to review the 

children’s learning and activity during the previous visits and to plan for the final visit. 

Among many topics, the group discussed the intersecting and overlapping roles of the teacher 

and the docent in guiding children’s learning. The group recognised the need for a more 

collaborative approach that involved both the teacher and the docent as collaborators in 

promoting the children’s learning. Docents were seen as having a central role to play as 

content knowledge specialists, while the teachers were seen as process knowledge specialists 

with highly detailed understanding of the children’s interests, social relationships and 

personal knowledge.  
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A framework for the final visit was discussed to allow a balance between children’s 

choices and a docent guided tour. The final visit was to focus on a contemporary digital art 

exhibition, thus giving children a good sample of the range of visual art forms exhibited in 

the HKMA. A process was devised whereby the children selected three objects from the 

DIGIT@LOGUE exhibition and the docent selected one object. Teachers agreed to introduce 

the exhibition to the children at school and to discuss the objects/installations with the 

children prior to their visit. The HKMA provided information about the objects in the 

exhibition for the teacher to use in the classroom with the children prior to the tour. The 

docent was recruited on a voluntary basis, as is HKMA’s usual practice. 

The three artworks selected by the children were: (1) The New Sutra of the Mountains 

and the Oceans (2006) by Qiu Anxiong, a 29-minute digital animation about perpetual 

conflict; (2) Deep Within (2008) by Fung Kai Hung, a 3D computer tomography; and (3) 

Musical Loom (2007) by Kingsley Ng, an interactive installation that allows the audience to 

weave sound and image by controlling a light beam on the threads. The exhibit chosen by the 

docent was Moxi (2007) by Nelson Chu, an interactive painting tool which brings Chinese 

painting and calligraphy into digital art.   

 

Visit 3: Collaboration   

Both the docent and children’s choices were the framework for the final fifty minute visit, 
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with the children selecting the majority of the objects to be viewed, and the docent selecting 

one object. The docent met the children at the foyer of the HKMA and escorted them to the 

gallery. The docent provided a brief explanation of their selected art works and demonstrated 

the hands-on, interactive elements of the works, and then introduced her choice.  

The children were then given the opportunity to re-visit the exhibition, to re-explore the 

works and to see other works. The children were asked to make a drawing of their favorite 

work. The guided tour took twenty minutes and children had twenty minutes’ free time in the 

gallery. During their free time, each child looked for objects of interest and recorded these on 

a worksheet.  

As the teacher had discussed the exhibition with the children prior to the visit, the 

children could name the title of the exhibition when the docent met them at the foyer. When 

the docent introduced the first piece of children’s selected artwork, some children came up 

with responses “I saw this before” and “I knew it”. It is clear that the children had an agenda 

in mind before the visit and were excited and engaged when they encountered exhibits.   
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Figure 7 Docent explaining the artwork selected by the children, Deep Within by Fung Kai 

Hung, made by anthropometric scanning 

 

 

Figure 8 A child used the digital interface in the exhibition Moxi by Nelson Chu, an exhibit 

selected by the docent 

 

 

In the latter part of the tour, adult companions prompted children to explain their 
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selected artworks and gathered questions from the children that they would like to ask the 

docent. The group then took part in a ten-minute question and answer session. During this 

time, the children were attentive to the docent’s comments.  

 

Docents, teachers and children in dialogue: Distinct differences 

Docents and teachers play a central role in children’s learning in museums by communicating 

with them about the museum and scaffolding children’s knowledge about art objects. The 

conversations between the docents and children, and between teachers and children, are quite 

different. In this study, as expected, teachers used their understanding about the children’s art 

knowledge, experience and feelings to generate dialogue, but they had limited awareness of 

the artworks. Teachers also used reflective dialogic methods to encourage children to find 

answers independently. Conversations between docents and children were content-rich, 

focused on the materiality and meanings of the art object, and had little relationship to the 

children’s prior knowledge, skills and experiences. Children who interacted with teachers in 

the museum had distinctively different experiences because the teachers asked questions that 

led the children to reveal their prior knowledge and interests.  

Though this was a small scale study, the findings reinforce what is widely observed 

about learning in museums more broadly: that young children learn from their museum 

experiences in many ways, and that their ideas are best supported by people who will engage 
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with them in conversations about the world of ideas and their ideas about the world. It is 

widely understood that teachers, museum staff and families can join together in developing 

high quality programs to encourage learning, and this small scale study shows a simple 

method for structuring a collaborative relationship between the museum and young visitors 

(and their schools and families). 

 

Creating new software for museum education in Hong Kong 

This small scale study at the Hong Kong Museum of Art provided some worthy lessons for 

creating new software for using children's museum learning. To achieve the curriculum policy 

ambitions of broadening children's cultural outlook and widening the learning space beyond 

the classroom, there will need to be some concerted efforts to change museum and early 

childhood practices. 

Young children’s participation in Hong Kong’s art museums is likely to become more 

important over time as both education authorities and the art museum sector develop new 

programs to drive increasing cultural engagement with early childhood and family audiences. 

Recognizing the importance of starting young and growing children up as culturally engaged 

citizens, both education authorities and museums need to develop new programs to overcome 

the limited knowledge of teachers, docents and parents in utilizing the valuable cultural and 

arts assets held in museums. The development of M+, the new contemporary museum of 
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visual culture to be opened in 2019, focuses attention on engaging the wider Hong Kong and 

international community in learning about arts and culture in contemporary times, with a 

focus on intergenerational learning and community engagement (MAG, 2006, p.52). It would 

appear there is a growing interest in promoting cultural citizenship in Hong Kong by 

recruiting young audiences into museums and making museums part of the lifeblood of 

society.  

The development of an informed and active cultural citizenry requires new policy 

initiatives and new professional training programs to upskill adults in engagement strategies 

for novice visitors, including children, their teachers and parents. Universities, education 

authorities and museums should develop innovative training programs and novel programs 

for young children’s learning in museums. At the moment, young children’s learning in Hong 

Kong art museums follows a conventional approach, with docents leading traditional touring 

programs, but many best practice approaches could easily be adopted to focus on innovative 

child-centered learning  (Weier, 2004; Mallos, 2012; Piscitelli, et al, 2004; Andre et al, 

2016). Clearly, there is a need for ongoing professional learning for docents, early childhood 

teachers and pre-service teachers, as well as informal workshop-based learning for parents 

and grandparents who will be touring art museums with their young children. Professional 

and family learning programs need to focus content on a holistic approach to nurture cultural 

citizens, with strategic activities to provide adult learners with new knowledge, behavior and 
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skills to engage children in interactive programs, child-led tours and content-rich awareness 

of creative and artistic practices. The transition from traditional conservative guiding 

practices to more dynamic fully interactive approaches (Andre et al, 2016; Weier, 2004; 

Mallos, 2012; MacRae, 2007) will take time, but will lead to best practice and to a 

contextualized artistic understanding for young children (Falk & Dierking, 2000).  

Charting this transformation from traditional art museum tours to child-centered best 

practice will be an important component of cultural change, and one in which the museum, 

the school, the family and the child can become more fully involved and engaged as cultural 

citizens. The sector may want to initially engage with university researchers to develop the 

culture of ongoing enquiry as they research and evaluate new and innovative programs and 

approaches to guiding young children’s learning in the art museum sector in Hong Kong. 
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